gd3oMmonemo 33cm93960

039Q@0630L BLOIMMB0IGN 636300 ©O 3d635306HMSIdIT0
BIIOMGHIBd0

658> sbsmnsba

03569 xo35b0d50m0b bobgemnmdol adoemobob bobgmdbogm mbozgmbodgdo

dbos BgMmgogmo
03567 x035b0d30e0b bobgemmdol mdocrobob bobgendboggm mboggmbodgdo

33bgMmsg@o

dmabgo 8bmgmomdo 3DoMma 3Gmdemgdss. dmnbgolb d93mbggsqdlb gbgogdom yzgmash, s
LBmMgE 980@m3 3603365mmzgabas dmmobaol, Mmame(z 21-g bangnbal gHo-gMhomn dmegsmo
303mbB3930L, gLogmmmmann®o 306930l dgbBogms s 080l gosbamnbgds, oy Mo gdmbggzgde
1d0dagdlb Imbomelb sembadbama Jizgzabsggb.

53 33mg30LsL 0Bbo@ gobobsgwom dgmabaolb gbodmmmgonma 39dsbnb3alb Jgbbsogmobs o
80b0 379853039890 Bogd@MEgdab oggbsl. sMbgdamo mo@ gHsG Mol sbsmabds bodmamgds
magz3e 393339bMgdabs dymabao gm0k Lab@gdo o a3933mos Bobo 3mddgogdals
gbogmmmgogmo 394o60D3n: Ho 3m33mbgb@qdabasb dgwagds, Mmdgmoas bsdyzebo god@mmgda
©> MHmamMos 38 Gog@mmms NFMmogmmddgmgds. 33mg30L FoMamgddo gs8mgmabos bado
Bog@mEab 860d3bgmmgaba MEmogmmgegdata. gbgbos: 3oMmmgbymo sagbos, samgboal
Mgomodgdabomgol Logodm mdogd@ob ombgdmds s gomgdm Jgbadmgdmmdgda. LEmG o
330@m8 65dMmmI3n Jgd8mmagadgdmmoas dmmobaol gbogmmmaonmo gggbmdgbol assbmgds
3566ymdol sbm@m3gma mgmEnal mzombsdmaboom. 3 ;mgmEnal gGHardo, 0dabsmgol, Hmd
dmabgn gobbmM(30gmoal, Mbos Mbgdmdoglb samgbas, samgbool mdagd@o (8bbzgMm3man)
05 356 93m, Hm3gmoaz demgMb s36qboal 3odmazemgbal 65dsb dals93b.

2360850, 65dGMIda dgdmmogebgdymos dnmobgol, Hmam® g Bod@&mEos ghmosbo babdgdab,
dmegmab 03930l 3(3gmmds gsbbymdol mgmmnady eymbmdom, ©s dobo dmJdgwgdol
899960%30b 33emag30L d98gm3n 39ML3gdEnzgd0.

Ls3336dm Lagyggdo: dymabga, dmmgHa, 536qLool Mdogd@o - Immbmgbamgdal ©s8s38sym-
gomgdgmo mdogd@n, Immbmgbomgds, 3566gmds, 0bb@Mn3gb@mma dgbsdmgdmmdgda.
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dgbagsman

dyemnbgol, HmamGs §gfMdnbal, IMsgomo gs63sMGgds sMbgdmdl, mds yzgmes
3omgdbl 99M05698L 0bognwal o6 gamaxab 03 J3930L sagbogmmdal 54396806 5ds,
Mmdgmbag 9943L 3563gmEMgdoma babosma s Mm3mob eMHmbsg AbbzgMm3mb o6 dgdmoas
ma30l (330 (Sticca, 2013). 3 396356 qdslb bagyydzmom Mwggb ©ab meggybol (Ol-
weus, 1993) 3mbozns, HMImob MobobIos(s, dmmaban Me8gbndy msegzobgdeymgdooc
bobosmegds. ©sdbsdsgolb Im@ogzo dgmEg ssdnsbol byqgbobgds, ©ohsgszms ob/ws
amob@ggbos. Jig3e 3968gmMgdomos, ©s RAzgb Bobodgs gHomngmmmdabsl domal
3F0md6585M0 godbsBamads. 585Lmsb, gadmymagb Ladn Gadal dymobal - GobazyAL,
LoBY309ML s PYMHMNgMOMbsdo gedmgmgbomb, Mmam@ogses domamdalb dbbggMm3m by
3@LBbmM0 06ggm@mBs(300L gogM(39mgds, 56 Jobo MHondg bodbom godmmbggs.

dmnbgol dgbbogmes aof33999m LoGrmggdmsb 5ol s 3ogdnMgdaman, Mo o930~
mgdmo Mbrs gogomgamobbobmm, Bmise 93 bygmmb 3033mg3m. 3039 ymaemabs,
Lo gombagns, ®edmgbao Dnb@ o gbdnb 33mggz0b yggms dmbsbomaglb dymabaolb ggnbosns.
M3xmdgbos, Ggfdnbol dgrgMgdmmo asbdsmGgds yggmes godmzombszol gMomgmmgl,
Moms 339353 qxmm dabEo dgogagdo dmazgLb. 3owgs gMmo Lagzombo J3930L bLob-
&935@Mmmdas (Rzgb goznm, O™ dmmobasm saMgbommo 3939 85306 800Rbggs, Hm(ze
3sb 043b a063gmEgdoma babosmoa). banb@gMgbms ndab gobbadmgms, Medmgbyr g xMbos
30bbm& (309mEgb 9Mmo ©s 03039 J(3939, ™3 B396 oL dmmobao gMbmome? (Huang,
2015). 3339369335 39980b(393b308, BMBEYabIs, 3MEGeMIs s sdmm@ds (Kubisze-
wski, 2015) 390bbogmalb Fswoazommo dygmabao ©s 8ol 3gMomemmmdsbdy megnsboma
dgbgommgdsbn Bom3mazomanbalb. Bomo sbGom, dmmobanl ©OHML dbmemmo 35dab
dgaz0dmos Imdomomal @s dbbggMm3mal ngb@ogngszns, Mmzs abobo sensmgdgb, MHm3
53 J(393990 M030096%,963g 3mbsbomgmdbab.

demobgolb dbbgg@m3mms sbomaDdds godmazemabs, ™3 obobo, Gmam& i babo,
3560300006 ©g36gL0sL, 3omnbnsbgdsl, bmznsmu@ YHMngMmmdgddn 3MmMdmgdgdl ©s
sbaboomgdor adammn mzomdggsbgds (Chang, 2013) sbgsg, 33939885 @osELE NS,
Amd ob, 306 0gm Bmgm@z dmmgco, obg dgmabgolb dbbzgMm3mo, godmoMmbgmams
3damo d35m930¢M0 ImbbMgdom s b3oM Jgdmbzgzedn - gobIMmgmmdal bbgowabbgs
3mdmadno (Kowalski, 2013).

030bomgol, M3 aogngmo dmoabaol sMbn, LobyyMmggmos Modrgbndy oombgal
353399 3sbgbo:l o brpgds dmbommal ambgdsdn 8oL dgdwga, Moz ob dymobanl
3bbggM3mo bgds? Mmam@ns mzomdbomggmgdol (39307 Omamtz bgbo, Mo@ma o6
LomdMHMB96 Mz0MIbor3gmgda dmemabaob 398mbzq396Dg? s, Bmaswam: Mol ggoOmdgb
dmbaMgdo dmababg?

2008 Bgmb gu@boem ,gbodos@Mnsdn” (533) ©adgdwoem LEs@nada 3g(3bngHa .
LObLMBO 5bNBBS3L, HMB deymobanl AbbzgM3m IMBaMEdL LBMgLDY BLoJmemmanmENS6
9fmsE bmds@yma LnddGmdgdos N30mMEgdsm, Modsi dgbadmms DMEILEMEMAL
3gMom@dn(z 0Robmlb mog0. gLogmmmaon®o bLoddGmdgdas: gomnbosbydymmds, w©g3-
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dmobaol gbogmmmaon®o d9bgds s 3ob63ds3nfMmdgdgmn Gog@mmgdn

Mqbos, bmosoabzgb Jopmgzomads, 33900m0 J(3930L @oMM3g3s (56mMgdLbns, dmmgdos).
LG ME LNd3GMIgda 3o 93@MMN0 sbobgmgdl ool @s 3oMagal, mogal @ 3ogowmb, dogm-
mgodomolb gobgdob ommgggel, @3ogomb 34zmalb o6 5dn, anmobigzol dgacidbgdsl
(Sansone, 2008).

33939830 donsb bonb@gFgbm s6smaba g3b3wgds 08 BLodmmmaonmo dgmgagdabs,
Amdgmosz bdoMop  obywgdnsh  bgmabanl 3LbggH3mo dmboMEgda. Lbgswsbbgs
43994565Ls @ JPmBMEadn RoGaMgdmmo asdmzombgs (3bdymaL, Mmd 3LbggEM3
3mbaMegdlb  Lmgosma@mo Godolb 3Mmdmgdgda sbobosmgdm, Godais 0gmmabbdgds
abogmab dgnugMgdgmo 43939, ©93m300qdmmdal @odsmo bamabbo s Lbz. gb 3o,
LadmmmmE, MebsGMmgdabash nbmmoamgdal dobgbos 30 dgndmgds aobwglb (Kim YS,
2006).

035bmab, ombobndbogns, M3 dymabgol 33mmgse 93g@gboe 80bsbdgbmbomas
®%ag8ob 3mb@qdLb@do s 35(3609Mgda(z, Bmam i Bgbo, gyMEbmdosh ©sdggdsl, MHmI
dnmobanl 398m3939d0 gfo KxaBcsb o063 a3593L Logdy, Mowash dmdomawabs ©s
3LbggM3mal g39com bbgs 3mbbsegmggdaz ©aebsb, Hmdmagdog 56 bgml bymdgb, o6
°09Mbgdgb 3Gm39LL (Kaukiainen, 1996).

d9mabanb gbogjmmmaana 396935 s dsbdg ImJdgn g33d@mMgda

dmobanl gbogmmmaon@o d9bgdol 33mggzse 3603369mm3zob0s, Ma@ash, Mmame(s
503603bgm, 3535087360960l sDG0m, dgmnbao oGl oG dbbggH3mabs s dmdsmanl
aBm0gmomdolb dgmgan, oMedg - RKaNFHOo Bgbm3gbo, GMIgmbsg ymzgmmgob
Legnsm&o mo30b5dMgdgdo og3L bogndgmaw: 30bymgdom bobamalbgdsl, @sdsmzgsl
09y dmabanl 398mbgg39dmab 3gamgdsl (Swearer S. M., 2015). sJgwsb 3odmdmnbaty,
39336096980 Lgmmob sbozalb dmdoMEgddn dmmabanl dgdmbzgzqgdol dgbbsogmabab
Legosy& o6 gdmb gobbs 3o gdnmae o yumepmgdsl mmdmdgb.

6gdcsb 3ol mbngg@mbnd g ol 3Gmyggbmma boybseb bggemgma LEsG0sdn ,dmmobaol
gbogmmmgool goagds”’ a3megobmdl mgsbol, msebs@mmadal, bzmmoab, gym@Encmob/
0930l Hmmob bomEdobgnm 33mggzebs s gosdmgdsl (Swearer S. H., 2015):

35630bammma gb bs 3ombgda:

mxsbol as3mgbs: 33mg30L Mobobow, mxsbdn sMLYdYmn  Meg0bgdymgdgdo
bdoMom oMol Imbomeal domomdmngn Ji3gzob Bobsdommds (Swearer S. M., 2015).
domomds mgsbdo, 3dmdmgdal bsgmgdn RsMormmmds ImbaMmmgdol (36m3c9d530 o
300 30gM bogmgdo aodmba@ymo gdm oMo dbsfmoaggms 8936096 9dL dmDommgddan
domomdMngo 4(3930L 96 Lagymetio mo30lL 3098030Ds300b Lodsdsw dnshbaso.

03658mmgdab a3 gb6s:dmnbal, Hmamt(36Lo, mabsGmmadldmmab gobywgdao.
AmDoMgdo 30, (3bowns, o EOHML 3§8Mxdab MmobsGmmgdol gomgdm(335380, ngdbgds gb
M3Norm YHNngMmnmds o) 3mbGod@o bmnsmyo gwanl badysmgdoo. bLzmmgdda

dnmobanl d98mbgg3980L 33emgz0bol oo yu@somgds godmds 9.6. ©s833060390mgdals
gLbogmemgosb. go8mzombzol mobobdsew, Lydysmme ymggmo dgmeg dmbastmmon dgdLbMgs
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demabgol, Gmzs ©83300390mgd0 Sbomabgdgb s dmaxg® sJ@onMow gMmggdosh
30093 bbgs sbs@mmgddy gobbmm(30gmagdam dsmsmdsdn. dgdmbgzgzgdal dbmemme
25%-30 ©583306398mgdn B0b smmabgb s F99(3000696 dggRgMgdaboc domopmds,
353m300bgmms 54% 30 3sLon® Gmmb 0Maqgdos s domomdsl JmMowsb w3dgMos
(O’Connell, 1999).

®bo@Mgdal  J3939L oMogMmn gbogmemman 033mg3L. 5MLYdMAL 3393950,

Looz ©8333060390mgdol 3930 39bgMm  dGomdos  gabbomayemo. asdmonjzqmes,
™3 doemomdol d93L6Mg ImbaMmgdnEsb gmambgdo Mudm bdomsewm 53MmE L@ qdgb

3bbggM3mab Rogg@al, 3oy - doggdo (Salmivalli, 2001).

Lbgoabbgs MML Ro@ofmgdymds 33398 @osEabENMS, MM sbo 3ol 38 gdobmsb
9fhme 0833300390mgd0 Bogmadse gMmggdash 3mbgmod@do s bszmgdsm n(30396
Rogmmgdl, benemm 306(3 gB0390s 3mbxmngd@do s n3o3L Rog®ml, dg@gbow domamo
bemgosma®o bLEGMLOL FoGomgdgmos (Salmivalli, 2001). 58539 83336930l >BH0m,
3Mbgmngd@do Rotgzs o bbb o330 IMbaMmadL 38 Mmegmexqmgdsl bdgbom.

Lgmmob g33mgbs: dymabgo yzgmodyg of@oncon Limmalb gomgdmdas bs3gmggo
5, d9330dmns 3ogaMenmm, Mm3 Lbimmsdn s@Mbgdamo 3mboGoyma o bggs@oyma
308580 dmmobanl d93mbzq3980mb 30MEadnMmes s 3o3d0Mgdama. dMsnsb 3 9bommbal
(Gendron B., 2011) 33ema3980 boymab, Gm3 dsLBsgmgdmgdal oGesg339@ M0
6195806905 dogmamdady, dsbBagmgdmabs s 3mbBagmal sMogsbbamn YMHMogHnmbs,
Lobgmmm  8gd803mdgddn 3mbBsgmggdal odsmo RsMoyymmds bdoMow dymabanbs
©d domamdMogo (39306 30630306MmMdgdgmas. 835bmab, Mmzs Lzmmsdn bggs@oyo
3035805, dmbBsgmggdo 0dgosmem o@YmMdabgdgb dobBsgmgdgmbs ob/s Lymmal
5@3060b@ Mo (300L RogzMolb g3od@gdol dgbabgd (Unnever, 2004)

03M0gom, 396MmmMBoby s ¢bgzgMal Lbgemabbgs MmL Rs@oMgdmma 33emg39dal
Jdggasm, 89330dm0s 3035MeEmo, MM 5Ms3gomnmasbbymdamo aofmgdm bLgmmgdda
bgmb Bymdlb dmmabgol dgdmbzgzgdol 3mBEMogmgdal; bmemm domsemdal bdofo
399&9d0 Lgmmgddn xobbamoa go6g8mb s@bgdmdab dgbodmgdmmdal s3(50698L (Gendron
B., 2011) (Unnever, 2004).

B396 dog asbbomam 653MmIgdbs ©s 33mg390dg @oyMmbmdam, dgagzadwmoas
3035M0)Mo, M3 dymobgo g5 53meod@mMgdabasb ocbmqmﬂ)ab‘gjgm 5 ©d3my 30-
©9d9mo  @qbmdgba o6 oMab. dg3bngfgdds Smoabanl  gbLogmmmaon®o  dubgdob
33930L5L adanbgl, M3 3mbBEgJLEL, MmMBgmdns nbngomgda (3bmM3EMMdY6, ©owa
3603d36gmmmds gbagdqds s, dmabanb 3g3mbzg3q60b 3619396(300bs oy oy Hgegntigdols
®35mbsdMobom,  oomgdgmos, ymggmmgol 3oMgsm  3o300bMmmo ol Labgmemm
35693m, Bm3gedas Imdomb MBg3L mob owo bsBommal go@omgds. bbmEmgo sd0@ma
30693mbg LamdMabal s3omgdmom Mbs asgogmm, Mo oMol Labgmmm FymEGneos
> ob bmgosmyMo god@mmgdn, Mmdmgda 0bwogoobs o9 xanxob J3939%7
bgdmgdggdl. o3 dodsmoygmadom XX bLogznbol 30-006 bemgddn sGsgmon 33mag3e
Ro@ofs, Mm3gmms obobdowss, 3MbiMg@nm xanygddo s©sdnsbgdo 3mb g8 M
bm@39dL a0dm0d¢daggdgb (Gordon & Alston, 2011). gb s330M398 ogEm Laggyydzmawm
sM0gMo  33mggel, Gmdgmms d0dsboz Limmgdda LmosmYMo ©s Mmooz
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dmobaol gbogmmmaon®o d9bgds s 3ob63ds3nfMmdgdgmn Gog@mmgdn

bm@3gb0L §039dalb 3033930 0ym. gB9gd&0sba bimmadal 33mag30d Limmalb 3ym@ns
9%99&096md0b 3603369mmm356 (33mmoem 3obbabrmzMs. 88 MmzgambsdMabom, mofmgdamas

593-0b bogobdsbommgdemm 3m3abool owagbomgds, MHm3mal Mebobdswa(s, bomabbosba
LBogmnl godmznmgds s Limmsedn d3mboGnnfn go@gdmlb NdEHMbggmymas LEmMgo
mGasbobsogmo 3amEMoo abygds, GmIgmoi 9x8obgdl dmemEabl ©s 35803
L399L GomabBobs s LBsgmal B03gdol 8Mogemezgmmgbgdsl (Gordon & Alston, 2011).
dgbodsdabo, sMogMmmn 33@mEMab bGsGsbs o9 Boabdo dgbzwgdacm FmbadEgdsL, MmA,
09) 330605 d930Lbsgmmo Lymmal magobgdymgdgdo, babzmmm ascgdm, suzamgdgma
Bobadommdas, xgM Limmoab 3nmEnms asg00bBmm, Mol gsbznmsmgdabzgbsi mboo
abBGogmEgl Lzmmol 530babGMs(30s.

Labgmem  FHmENGS sfogMmmbgm asdmogzmogb. dsm dmEal LanbGgmgbms ol
3893990, OHm3mgdbsoz gmAmbo s smbBmbo gbgbdnsb megnsbo Bogbdo (Gor-
don & Alston, 2011), s ®m3gmms msebobdowsz, Limmgdn, megosbmo FMmEMom,
90®396gm0bash Mopogsmumor  asbbbgogmgds, gb  gumEgMs 3o Dgdmddgrgdl
3mbBogmgqddg. 08 3mbadMgdol  oboab@nmgdmem  yumswbsmgdas dg3bogHms
05330603905, Gm3 gMor Lymmada dobbogmgdmado, ©aMgd8mmgdo gbgGgogmgdo
©5 30339003980 56056 s bnadm3zbgdsl 0mgdgb ddomdom, Mo dmbbogmggdbscs
3000939850, 3gmeg bymmado jo dobbogmadmgdal 3dsgmagomads 8330608, ©aMgd-
BM&0 (300mIL 838MM0G G MmMI0m Fgbomdmb 56 3m33gEgb&mMmmds, s gb aoMgdm
b99mJ390098L 3mbBagmggddg. obobo badlL ¢bgsdgb dgboedg 3o@gamtonlb bgmemgdal
3@bgdmdaba(s, MMImgdbag oG5 Lobommmo sbobnsmgdor s 363 bLabmbom 3zgmamyds.
0gd B396 Bobsdgs (3060gmo ©s sMsMgamamo, bgmmgbnfn gomgdm. bLymmgdal s3g306
Lobgmd5dL LEMEg© 83 b3MEgddn sELYdYEmO M6 B3040 FNYEEG NS 35bs30FMHMbydL
(Gordon & Alston, 2011). 60a6d0 ,bzmEob MoEgHMds s v806obGMamgds* (Gordon &
Alston, 2011) s38mMgdo mMasbabszogmo 3um@m@al gobosdMgdmoem LanbGgmabm
LJgdsb a3magobMIg6: aMgdmmgdgdo s nEgsmgdo BoMIMIMEL bmE3gdlb, bm@mdgdo -
3mmmEabbs ©s bbg3098L, bobzngdo - Loddmmy@ od@&ogmdal, Esdmmmb, ymggmogy
qb 30396l obgbl nbragowabis s ganaxol J3939bg. gb 3m33mMby6Ggda sysmndgdgb
LMol FPE@GNEL, HMIgmbgwss, mozob b0z, gomg3nmEcs bgdmddgogdl.

LEmEgE bimmal 3umEMGaDy boydMmabsol bdoMewm 309gbgdam &gM3abl ,Lsmabm
30M93m", 08539 - 3m0ds@l. Logmobm gocgdm Limmab FPmEMEalb J39bodMegmgo
dgagzndmos dogoRbomm. Limmob gum@Enes dmoaisegb dgbgommgdgdol Lalb@gdgdl,
Gmdmgdas b3oMo §3ggdgdlL ogsl Logmdgmaw, bogmobm ascgdm 30 5sd0sbnE
MO®0gH0mMdgdb @ 303d0M@gds.  LbmEgo  3gosamagdal, Limmob  ImbBsgmggdal,
3dmdmgdol gEHmogHonmdal bamobbo s Lobdofyg asbbabmgMagl Logmsbm gofgdmb
- 3m0ds@b (Gordon & Alston, 2011). oJgob g98mB0boMmyg, (3ombobss, Gm3 bzmemal

3G o 353 gbal sbgblb Lszmobm gocgdmbg - 3m0ds@ dy.
bgmeob gnmGMEob 3603b3gmmdody 39@Yy3gmgolb 3o@gs ghon 3gmgge, Mmdgmo(s

JoGoggm  333mg30gdb  93mozbom, s Lgmeob ImbBogmggdol  cmogmexggFgdal,
Bom3s@gdabs o d900bngMgdol mbgl gbgds (Tsereteli & Martskvishvili, 2010). 33mg30e

2010 Bgmb Ro@omms s 35bdn 224 bgmmob 39-9 3esbol 5385 dmbbsgmyg dmbsbaemyg-
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mds. 3900939835 a53mogmabs, Hm3 ol god@mMgda, Hm3mados @oadomsw 3mJdgoqdl
3mbBagmggdal m300989J@NOMB0L 8850mgdady, bimmob 3nmE Mol 3M33mbybdgdas
(Tsereteli & Martskvishvili, 2010). bLobgmmm 3am@a@s 30Ms306 3mMgms305300
03009839 nOM0b @MBaLbmsb ©s Limmes, Lszmobm mmsba, dsbbsogmgdgmo - 3603-
369mm3s60 ogd@MEgdns, Bmdmgdas ImbBogmggddy wowsm bgdmJdgmgdl ©s, sdqwsb
30dm3nbofyg, sm30mgdgmoas abgmo gogdmlb mbEnbzgmymaegs, bowss bybgdo (3bowns
© 33050m, Loy dobbogmgdmgda LadsMmmnsbgdn 5M0sb ©s bows dmbBsgmggdds
0(3056, M5 360l bogomeadamm ©s s - JgmMgbamobbmgsba. sbgm gsMgdmdo Mymm
©oEo 3sbbos, 3mbbsegmggdl 3dmbogm Nx®m 3mboGoymo NEmoghmmds ©s NROM
3gobogfom o boMmds@gdmmawsy 03Mdbmb msgo (Tsereteli & Martskvishvili, 2010).

0©530560b  J(3930L goobMgdabal gofgdmb Mmmdg az0580d6MgdL Mo dGmMbgggb-
3 gbgFol gzmmmaon bob@gdsms mgmEnsg, Mm3gmbsig aMgob 3Gsogn yzgmody
3036056 mgm@0sb MbmEgdl dom JmEob, Moy o 330560l gsbznmamgdall memdsdy
mEgbdg dgddboms (Craig, 2001). dgazadmos gogzom, GmI gzmmmgonma bob@agdal
mgmEosdo 30333960 BoM3memagbgb Mmamiz asfgdmb dg343bgemgdl, abg - dob
3Omn @ Lo, ©d LEmMgo 880@m3, Mmogbs 603339830 (ImbaMmgddn) domemdal
©mbab 0 dnabanl gbogmmmmann® 394560DL 303330, s(30mgdgmos 3o305bHMoc
3mDofEolb 30MHmzgbgdsbg dm4dgwo Lob@gdgdal Gmeo s 360d3bgmmds.

036050, IM835em0 3330 S MGMEM0S (3b5YmeL, HMI gomgdm gs©sdby398) Mmenl
SbEMmgdL J3930L Badmysmndgdabes o) gobbmMsogmgdal mzombasb@abom, 35d0bs(s
30, 09 39993900, M3 50830569830 sg@gbomma J3930L Bmabmgbomagds s3Goma
3m(3999mos. EEgbmgmdom 3963900 dgmosbsdnsmgdsdn 396 d93b30gd0m abgom
Loobgm@mdszom go8mdggdal o9 mmddmal bmosma® 0gd9ddyg, Lows domamdab
d93:0b39390bg o6 LomdHMEEEH6. domemds MHMI gMm-gMmn byMomdyYmo 3GMdmgdss,
235b (3boYmMPL sMogMmn Lmnmmmaom®n 33mg3a(3, Moboy dg(3bngMgdds MHmdg@ s
39Mmb3s s EgdmMs MoRsMmbmB3s magn dmuysmglb bogbdo ,oafmgbos” (Podepr bapow,
2000). 0bobo 59 (396@)b L8396 Logsbgsdm LGB ELE by s byFgb, HMA8 ymazgmbmonmsow
3396M030L dggEmgdam 38989330 3 smsbowsb 5 smabedwyg 353330 33gds 3dmdemgdals
2gMgbommo Im3ymmdal dgogasm; 85333980L 16% 5¢b6ndbogl, Gm3 dscn ddgda ob/s
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Abstract

Bullying is a growing problem all over the world. It is encountered everywhere and for this very reason
it has become a major challenge of the 21% century to study the psychological nature of bullying and
analyze the factors responsible for bullying among the adolescent population.

The purpose of the given desk research is to study the psychological mechanism of bullying and identify
the factors preventing bullying behavior. The corresponding sources made it possible to view bullying as
an integrated system and study its underlying psychological mechanism: the components of the system,
the key factors of bullying and their interaction. The research showed significant relationship between the
following three factors: personal aggression, the existence of an object of aggression and environmental
possibilities. Due to this the psychological phenomenon of bullying is viewed in the context of Anthropic
Theory of Set. According to this theory, aggression, the object of aggression (victim) and the environ-
ment allowing the person to manifest aggression are the necessary preconditions of bullying.

The given work attempts to construct a model of bullying based on the Theory of Set, a model that
represents a single system comprising various factors. The article also makes suggestions regarding the

further research into the operation of the system in question.
Key Words: bullying, bully, object of aggression — object of need satisfaction, need, set, instrumental

possibilities.

Introduction

The term bullying has numerous definitions. However, all of them refer to a repeated aggressive

behavior performed by an individual or a group against the victim who is unable to defend oneself

(Sticca, 2013). The above definition is based on Olweus’ point of view (Olweus, 1993), according

to which bullying has several specific characteristics. The bully’s motive is to insult, oppress and/

or hurt the person. The bully performs a repeated behavior and the power between the individuals
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in the given relationship is unevenly distributed. Researchers single out three types of bullying:
physical bullying, verbal bullying and the type of bullying manifested in relationship (disseminating
misinformation about the victim or discriminating the victim based on his/her characteristics).

Researchers have to take into consideration that the investigation of bullying is related to cer-
tain difficulties. First of all, we have to make sure that all research participants share the same
definition. It is advisable to attach a summarized definition of the term to every survey so that we
arrive at relatively accurate data. Another issue is the regularity of behavior. An aggressive behav-
ior is qualified as bullying only if it has a repeated character. The question is how many times one
and the same behavior has to take place to be qualified as bullying (Huang, 2015). Kubiszewski,
Fontaine, Potard and Auzoult (Kubiszewski, 2015), the students of traditional bullying, propose that
individuals can be identified as the bully/the victim only if they admit that they have participated in
this kind of relationship several times.

Research shows that bullying victims are usually depressed, irritable, have problems with so-
cial interactions and low self-esteem (Chang, 2013). According to other studies, both bullies and
the bullied have low academic achievements and often face different health problems (Kowalski,
2013).

To understand the essence of bullying it would be advisable to answer the following questions:
What happens in the adolescent’s mind after becoming the victim of bullying? What is the witness’
behavior like? Why are witnesses reluctant to talk about the cases of bullying? What do adolescents
think of bullying?

According to R. Sansone’s article published in the journal Psychiatry, the adolescents who are
the victims of bullying develop mental and somatic symptoms in response to stress which might
manifest themselves in the period of adulthood. These symptoms include irritability, depression,
suicidal ideation, eating disorders (anorexia, bulimia). Somatic symptoms include loss of appetite,
headache, sleep disturbances, abdominal pain, nausea (Sansone, 2008).

The relevant studies provide an extremely interesting analysis of the psychological conse-
quences of bullying often faced by adolescent victims. Surveys conducted in different cultures
and countries clearly point to the existence of social problems among adolescent victims. These
problems include age-inappropriate behavior and low level of independence, which may eventually
become a reason for isolation from peers (Kim YS, 2006).

There is a common opinion that it is advisable to study bullying in the group context. Most re-
searchers believe that the acts of bullying involve at least one group, because apart from the victim
and the bully, other students are also involved and their existence either makes the bullying worse
or prevents the process (Kaukiainen, 1996).

Psychological nature of bullying and its factors

It is extremely important to study the psychological nature of bullying. As stated above, most
scientists believe that bullying is more than a result of the bully — victim relationship. It is rather a
group process always based on social peculiarities which could negatively contribute to the process,
disguise it or help adaptation/adjustment to bullying (Swearer S. M., 2015). Stemming from this an
emphasis is made on the examination of social environment.
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In her article ‘Understanding the Psychology of Bullying’, Susan Swearer, Professor of Uni-
versity of Nebraska, proposes a model allowing in-depth understanding of bullying. The model
focuses on the contribution of family, peers, school and culture /community to bullying (Swearer,
S.M. 2015).

Family influence: Family characteristics are frequent predictors of adolescents’ violent be-
havior (Swearer S. M., 2015). Domestic violence, lack of parents’ involvement in adolescents’
lives and lack of parent emotional support are thought to provoke adolecents’ violent behavior or
self-victimization.

Peer influence: Bullying usually takes place among peers. Adolescents spend a lot of time
with peers either in face-to-face relationships or via social media. When examining school bullying,
it is very important to study bystander psychology. Surveys show that almost every second adoles-
cent is present while bullying incidents take place, where bystanders encourage and, sometimes, get
involved in the violent acts against peers. In 25% of incidents bystanders try to stop violence and in
54% of cases they act as distant passive observers of violence (O’Connell, 1999).

Peer behavior has been studied by a number of psychologists. In some studies bystander behav-
ior is viewed from the gender perspective. The findings show that out of the adolescents present in
violent incidents, girls more often support victims than boys (Salmivalli, 2001).

Studies conducted at different times show that with increased age bystanders get involved in
conflict less frequently and defend the victim less often. Those bystanders who get involved in a
conflict and defend the victim mostly have high social status (Salmivalli, 2001). The same research-
ers believe that when adolescents get involved in a conflict and defend the weak, they become more
self-confident.

School influence: Bullying has been most intensely researched in school environment. We
can assume that the school climate, positive or negative, is directly linked to bullying incidents.
Bryan Gendron’s (Gendron B, 2011) studies show that teachers’ inappropriate reaction to violence,
unhealthy teacher — student relationship and students’ inadequate involvement in school activities
often contribute to bullying and violent behavior. Furthermore, when school climate is negative,
students rarely inform teachers and /or school administration on violent incidents (Unnever, 2004).

Thus, the research conducted by Gendron, Unnever and other psychologists shows that an un-
friendly school environment increases bullying incidence; on the other hand, frequent acts of school
violence make the school environment less healthy (Gendron B, 2011); (Unnever, 2004).

Based on the above studies we can assume that bullying is not an independent phenomenon
isolated from external factors. Students of bullying psychology state that the context in which in-
dividuals live is extremely important and to prevent or respond to bullying it is necessary to under-
stand the school environment where adolescents spend most of their time. Just for this reason, when
talking about the environment it is necessary to understand the meaning of school culture and the
cultural and social factors having a significant impact on the individual and group behavior.

A large number of studies conducted in the 1930s shows that people develop specific norms
in specific groups (Gorton &Alston, 2011). This observation guided a lot of studies examining the
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types of social and political school norms. Research on effective schools identified school culture
as an important variable. According to the Education Commission of the States, quality education
and positive school environment start with the organizational culture which values high expec-
tations, talent and the versatility of teaching approaches (Gorton &Alston, 2011). Consequently,
many books and articles state that if we want to study school specificity and the school environment,
we should first understand school culture the establishment of which should be a main priority of
school administration.

School culture has been the focus of a number of studies. Out of them the research included
in Gorton and Alston’s book deserves special attention (Gorton &Alston, 2011). The research says
that schools and their cultures radically differ from each other. At the same time, culture has an im-
portant impact on school children. To support this statement psychologists refer to the observation
that in some schools teachers and the principal are energetic and daring and enjoy work, which
spreads to their students. In other schools teachers’ dissatisfaction is obvious and the principal
tries to hide his/her incompetence behind the mask of authoritarism, which affects the children.
There are also schools which fall under the third category where there is no joy or despair and the
school environment is empty, artificial and illusory. The types of school environment described
above are determined by the school’s organizational culture (Gorton & Alston, 2011). In the book
‘School Leadership and Administration” Gorton and Alston present an interesting model to under-
stand organizational culture. According to the model values and beliefs shape norms, norms shape
expectations and sanctions, sanctions - symbolic activities and all the listed components influence
individual and group behavior. These components shape school culture, which, on its part, is influ-
enced by external culture.

When talking about school culture we often use the term ‘classroom environment’ or climate.
Classroom climate can be understood as a sub - multitude of school culture. School culture involves
a system of beliefs which, often creates a basis for actions, whereas the classroom environment/
culture is related to interpersonal relationships. The classroom environment/climate is often deter-
mined by the quality and frequency of the relationship between teachers, students and their parents
(Gorton & Alston, 2011). This clearly shows that school culture has an important impact on the
classroom environment/climate.

The importance of school culture is also demonstrated in another study conducted by Geor-
gian researchers. The study concerns self-competence, success and level of happiness (Tsereteli &
Martskvishvili, 2010). The above study was conducted in 2010 with the participation of 5,385 9*
grade students from 224 schools. The results show that the factors increasing students’ self-efficacy
are the components of school culture (Tsereteli & Martskvishvili, 2010). School culture correlates
with the self-efficacy level. The school, classroom climate and teachers have a significant impact on
students. Consequently, it is necessary to provide the environment with clear rules and fair teachers
where students know what is mandatory and what is of secondary importance. It is more likely that
this kind of environment will stimulate positive relationship among school children and will make
them happier and more successful (Tsereteli & Martskvishvili, 2010).

The role of environment in human behavior is the focus of Urie Bronfenbrenner’s ecological
systems theory characterized by Grace Craig as the most influential theory about human develop-
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ment (Craig, 2001). In the ecological systems theory children create the environment and, at the
same time, are its product. For this very reason, when studying the level of aggression or the psy-
chological mechanism of bullying in adolescents/children, it is necessary to understand the role and
significance of the systems affecting adolescent personality.

To sum up, a large number of studies and theories demonstrate that the environment has a cru-
cial role in the formation and performance of behavior. This statement is valid even if we a priori
assume the existence of aggression as a human need. Today you can hardly find a TV news program
or talk-show on social issues which does not cover the theme of violence. The fact that violence is
a serious issue is proved by numerous sociological studies, included in Robert Baron and Debo-
rah Richardson’s book Aggression (Podept bapon, 2000). The authors focus on alarming statistics
according to which from 3 to 5 thousand children die per year in the US due to their aggressive
treatment by parents and 16 % of children report being battered by their siblings. In addition, the
research conducted in the 1990s shows that violence is the most frequent reason of 15-34-year old
black people’s deaths in the US (Pobept bapon, 2000).

The above statistics clearly shows that violence and conflict are the most serious problems
facing today’s world.

Among the stages of human development adolescence is the period characterized by risky
behavior. It is very likely that high school students will get involved in aggressive or violent behav-
ior, which is proved by research on aggression and violence among adolescents conducted in the
last years. In his book ‘Aggression and Violence in Adolescence’ Cambridge University Professor
Robert Marcus, who bases himself on the statistics of the US Health Protection and Disease Control
and Prevention Department, makes the following statement: 42% of boys and 28% of girls aged 14
- 18 reported that they had been physically abused last year (Marcus, 2007). Marcus also presents
the data from the National Center for Health Statistics which indicate that murder is permanently
ranked second among the reasons responsible for the deaths of young people between 15 and 24.

As a clinicist with over 30-year experience of work with secondary and high school students,
Richard Marcus proposes his own definition of aggression and violence according to which differ-
ently from other forms of violent behavior, like theft or vandalism, aggression always involves
interpersonal conflict.

In her book “Aggression in Children’, the Georgian researcher of child aggression Lia Kurkhu-
li reminds the reader that in addition to hurting others (hostile aggression), aggression might have
another motive which is achieving a goal through aggressive behavior (instrumental aggression)
(Jp@bymo, 2006). Many psychologists, including Shota Nadirashvili, believe that the need for
instrumental aggression is an inborn tendency which helps the individual to solve vital problems
(6onmsdgoea 3., 2001). Nadirashvili also emphasizes that the level of aggression is different
in different countries. He uses the example of Irokez tribe where the level of aggression was low
before the invasion of white people. After the invasion, from peaceful people they developed into
an aggressive tribe. Moreover, they started to behave aggressively without any apparent reason
(boomadgaea 3., 2001). The above supports the assumption that the environment is an important
construct in aggression research.
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A model of bullying from the perspective of Set Theory

According to D. Uznadze the individual’s behavior is performed only on the basis of a spe-
cific set and, for this reason, it can be understood as the realization of one of the sets of the given
individual. Therefore, the set drives the individual to perform a specific behavior. In his book ‘The
Anthropic Theory of Set” Sh. Nadirashvili proposes the following analysis of behavior: ‘Living
organisms cannot satisfy their needs without activity. Individuals carry out this or that activity to
satisfy their needs. Needs can be only satisfied through the objects in the individual’s physical en-
vironment. For this reason, the individual has to get in touch with reality, obtain and use the objects
to satisty the needs they have.” (bsofsdgoema d.,2001). However, before starting to act, the indi-
vidual undergoes changes according to the needs and the corresponding situation. The individual’s
need and the situation (environment) are both modified.

The set is formed in the individual when there is a correspondence between a specific need and
the situation. The behavior corresponding to the given set will be the one an individual is able to
perform due to his/her abilities and resources. Therefore, the individual will perform the behavior
corresponding to his/her set, the suitable situation and one’s own resources. Uznadze calls these pre-
conditions the purposefulness of behavior. If we share Uznadze’s viewpoint, we have to accept that,
just as in the case of any other behavior, the performance of aggressive behavior/bullying requires
the operation of the relevant set which has to be preceded by correspondence between the situation
and the individual’s own resources.

Thus, we can assume that the set guiding behavior in a certain direction will not be formed
in an individual unless she/he is simultaneously affected by specific internal and external stimuli/
factors and operational resources. Therefore, the set of aggressive behavior must be formed on the
basis of interaction and unity of internal and external factors.

It is logical to view aggression from the Set Theory perspective since D. Uznadze also empha-
sized humans’ predisposition to aggression (aggression need). According to Sh. Nadirashvili ‘In
addition to the need to reinforce one’s own integrity and unite with the partner, the individual also
has aggression need’ (bonfsdgoemo d., 2001). This refers to the so - called hostile and instrumen-
tal aggression. It should be also emphasized that angry people often carry out aggressive activities
only to hurt other people; at the same time, the individual who manifests aggression gets nothing in
return to satisfy one’s own vital needs.

Therefore, Sh. Nadirashvili who bases his research on Uznadze’s theory proposes that one of
the essential factors of human activity is need, but the existence of need is not enough to unfold
activity. The individual’s activity is triggered by the situation which is meaningfully related to his/
her needs. When the situation corresponding to the individual’s needs does not exist, the set for the
given activity will not be formed and the individual will remain in a passive, inactive state. Conse-
quently, for aggressive behavior to take place, there has to be correspondence between the internal
need, the situation corresponding to that need (the need satisfying object) and instrumental possibil-
ities. The coexistence of the three components may become the precondition of aggressive behavior.

Thus, the Theory of Set also confirms that the implementation of a specific behavior by the
individual largely depends on the environment. It is the environment that specifies the individual’s
need and behavior.
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The theory of set offers the following model of the individual’s activity:

Need

Situation Set Behavior

\

\

Operational

system

It has to be noted that according to the Theory of Set if there is inconsistency between the set
components of behavior, the set tries to reduce inconsistency. If conscious processes are not brought
into agreement, the set is suppressed or disappears (bsosdgaemao 4., 2001).

If the formation and realization of set is understood as the psychological mechanism of bully-
ing, we can assume that the situation in the school environment preventing aggressive behavior will
largely reduce the incidence of bullying.

Here is another interesting point that helps better understand the psychological nature of bul-
lying: We want our behavior to look fair and acceptable. People often invent theories to justify
their immoral and asocial behavior. Nadirashvili explains this human tendency with the law of the
reharmonization of the differentiated components of psyche. In other words, it is the tendency of the
set to reestablish consistent relationship between inconsistent mental elements (bso®sdgomo 3.,
2001). If we view bullying from this perspective, we will arrive at the conclusion that in the school
environment which does not encourage bullying or violent behavior students will find difficult to in-
ternally justify their asocial behavior. We can hypothetically assume that the bully feels comfortable
where the environment encourages bullying and the corresponding values prevail. If our further
research proves this hypothesis, we will be able to conclude that the value system established at
school has a serious impact on the adolescents’ behavior in the school environment. ‘The individu-
al’s development depends on which reactions will be supported by his/her social environment and
which reactions will be condemned. According to the Theory of Set, in addition to being a stimulus
for the performance of a certain behavior, the environment is where a human being develops into
the personality, it is where his/her personal values are formed. It is primarily the environment that
largely determines which human reactions are to be supported or rejected,” says Nadirashvili. That
is why we think that to develop appropriately it is necessary for individuals to be in the environment
rejecting bullying and violence.

We know from the psychology of volition that when a person finds his/her own behavior un-
acceptable in terms of moral or social needs, she/he discontinues the behavior and becomes aware
of the inconsistency between their behavior and personal needs. People often know quite well that
their behavior is immoral; they also know what they should not have done in the given situation, but
they still continue to behave immorally. The person has to make congruent a consciously selected
future behavior with the values and personal requirements that she/he serves, and which are reflect-
ed in their behavior. That is why it is necessary to work on the situation, on the one hand, and on
the person’s values, on the other hand. The adolescent’s internal value system should also tell him/
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her that bullying is unacceptable. The manifestations of bullying should not be restricted only by
situation since the set will always find the way to make bullying happen, possibly in an altered form.

Conclusion

Research into the cases of bullying and the analysis of studies devoted to this problem makes
it clear that bullying is not determined by separate factors. It is the result of the interaction of per-
sonal factors, social factors and values. It is clear that the psychological nature of bullying should
be viewed from the perspective of the general psychological mechanism of behavior. We believe
that the Anthropic Theory of Set gives a sound explanation of the components of bullying and its
mechanism.
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