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33bLEMagd@o

B9Jb&d0 gobboenmmns sbsdsmemolb 30dmdbzgzo s dgdsgoggdaera goddm-
(53(30() J3mggoborob ©3305390698 o bengomemgnamo, Hodobmenmgomfo s gbagmmmm-
om0 dogmdgdob bsbommo. bs (30000 @3bsdsmmmdal dgbbsgemsdg mogbBomgdmen Gfo-
@ozomen ogmmogddo gbogmemgool g936096980b 3m839896 (300d0 dgdsgacemo bggmmagdal
0 bB0g0 o305 @S 33mgz0b 396b3gE0mema dodstomemgdgdol dmbadgbs.

dmzg8omos gHodobmmmgoamao gbogmemmgoal, Gmgm s ommoogemo gbogmemmgo-
ob gFor-geomn 3obd§mgdob, bobBgdsdo dgdsgsemo dmgngfon J39808sormemmgdol @obsbos-
2985 @5 sbaemndo. dgdmmaogedgdmmons bmznsma@o 3mb@mmemobs s @sdsdmenmdob og-
mc0980b bbgoabbgs, 8o dmmob @. 9Bbsdnl ggbngmermganl bojstoggenmb bgmenab, 3m-
Boz0980006 bgmgol 50M0568gd0, bobgeromd: (s) bmgnsemama bobginol 9539489 mdab
©33495901985 Bbodmenmgnsdn s6bgdmm dm@ogsz00b 3mb (399330980106, 8500 dmeal, ,dmbs-
m@bgemo mofgdmemgdob® s ,d39500 3mEgbz00em0b” Gmmgmgdcsh; (3) bmomemgon®
@5 gMadobmermaon® mgmengddo obsdsmernb 308m8b3g3 658y596 GodBmmsw 8oBbgmemn
@3dodmermdob ggbmdgbol sbbbs gbogmermganl, bobgemomdm gs669mdalb ogmonb, 3m-
o006 s dobo s 3o3dofgds 3ob6ymdobgmm dbvemdobmsb, Gmame (s @sdsdmenmdals
3s§omgdgem drogm8smgmdsbmsb; () beosemamo 0b@Bgamszoobs @s bmnscrmma & gam-
o300l 8oblbbgoggdgd0 s mnommgaemolb w3065 9bmdgdo of&ogmdolb doGmgal 93948 9-
Emdob ogombsdFoboo. bmnsenafma 3mb@mmemol smbodbaemn mn bobgmdob b3g0g0-
gob 8o6bsdma@memmds 8sor bogmdgemam Jogdomg gbogogmmo Bs68mbsdbgdol babgmdoom
(:bogmooamo” s ,q0dbofgdmenn obdmbaomma gobbymds®), dsmn gy gbzosemam-
gbogmermgon@o dobobosamgdengdoo (bGsdocrmds, bodB oy, omabdbgdemmds, Ggoddms-
mndsz00b mbsfn) s wFmongmogdgogdolb wnbsdnoo.

bsgomsmmggns, Bmd jmodobmenmgoamo gbogjmenmgoolb s, dmgsmow, omfMooommo
gbogmermagools bsgoobgdolb @sdmdsggds, ghoa bmog, bgeml dgmbymdl gbogmmmgnal
bbgosbbge fzgmomgol gobgomomigdols bGodyemomgdsl o, dgmmyg dbGog, bmznomamo
bBsdoermdobs @ Abogmombmgdab wmdGmbggemymaalb duem@owabz03cobama doerobbdy-
30b 3Gm@yfG0mgemmdolb.
Laggobdm bagyggdo: gg00(300, bmnsera@ma 3mbBmmenn, @odsdmemmds, gob6ymds, b@os-
Boemmdo

3M080bmmmaon@o gbogmmmaons bomdmawaqbl gbodmmmanal J3gsManl — ono-
oo gLogdmemaool gMm-gMo go63@mgdsl. 3madobmmmaonmo gbogjmemmaool bog-
Bab, 3obo 30Bbgdabs s 83m (3569300 gobLobEM3MILMOL s 39330Mgdom IMsgsma dgbgwoy-
Moo 3Mbgdmdl, HmMIgmmagsbsy 3bmmme Mo8wgbndgl dmgzn@ebo bonmubGmMs(som.

2303060 gLodmemmans, Gm3gmo(g 3M0dobmmmaon® gbodmmmaoswsg 0bm-
090, 3m0(3530L ©53653530L s sbsdayymadmngo 4(3930L yzgems Imbsborals dgbgoyyemyg-
3900b, dmbodMgdqdab, 356bMsbzgdal, J3g0gdgdabs s Mgag3ngdal dgbbsegmal® (Koc-
sis, 2009).

1 39b&obg boamgndzomo — gLogmmmanal @mgEmea, oby.
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39b@0bg bosMgndgamo

David P. Farrington-ob dobgmzom, ,3M080bmmmann®o gbojmmmagos gbbmoggal ob-
LBOL MbngnEadal sBFonmgdMogo J3930 ©d, dbg3g, JodsBmmas sbsdsmmadMogo
43930L d93306980bs ©s 36g396(300L Lo 3ombgddg. mGo doGomswo zombgs, Hm3gmacs
36030bmmmann®o gbogmemmaonlb Bom8mBoggbmgdl @segbdal, dg3wmgans: (1) Me@ma
bgd0sb s@sd0sbgdn 0365353960 s (2) MoGm8 LRoENSE 938056980 396mbosMmgg-
30b7 g56Lbgs39ds 93 ME 30cbzl {Lo3ombl} ImMal damBsmgmdl ndsdn, HmM3 3oMggma
(30emm3BL SbLBSL, o9 MG MT Yomndegdnsb 53056900 e3bsds399d5w (06 gFMnboago-
oMo Lbgomdgdo) 35306, Mmegbsg Igm@g (300mm3L sbbbslb MHo@m8 LRsasb swes-
8006980 LodsMmamEaMmyg3gdb (06 Mme-0boognmsmnmn asbbbgagqgdgdn)* (Farrington,
2004).

Vimala Veeraraghavan-ob csbsb3s, 300306smao gbogdmmmaons dgodmgds seabg-
b, Hmgm@ s ,a58mygbgdomo gbogdmmmanals 6068@m360, Hmdgmo gm3nbofMgdmmoas
©53653539ms J0gM ©653smal Rowgbol 30bgDgdal owaqgbadyg. ob, sbgsg, dgadmgds
©3bsLosmEAL, Mmam® (3 ©s36sdsg0lb Jgbgommgdgdal, asbdEobggdal, Mgodzogdob wo
Bgdgmmdoma domobbdggal 33mgge @obadavmol Rowgbol 0Dgbgdol woagbobmgal”
(Veeraraghavan, 2022).

36030bmmmang®o gbogmmmans, GmIgmoaz 3mb(396@M0Mgdmmons ©sbsdsmmmdal
bogmdgmae dpgdsmg babgmomdm gbodmmmaon® od@mmgddy (Bsgsmomsm, g30sb-
B0b/@s3b5d530L 3nFmmzbagmo mez0bgdamadgda, @gz0s0mcn J3930L BLbogmemmanm®o
899960%3930, bm 000D (300L 3GM(39L0L EgBMEMBs(30980 s Fomn Fg9agdn), BSTs-
meob a0dm3b393 J0Dgbgdmeb gMma, dgabbogmob 3 30Dgbgdal smdmgbzmals ob/ws
doondy Bg8md8ggdab, 569 @ebsdommab dgds3039d9m God@mEgdl. J3gdmm Imgn@sbo
3bsdayemmdal dgds 3939890 s 358m363930 80bgdgdob 586Lbgmn Medgbndg mgmo-
0l dmgmy 3ndmbomasbs.

©365339mab 39333539890 B3§mMgda

badamoab 39353939090 God@mEMgdol (396@Goma@, bmnsma@o 3mb@Mmeal
303omomgdol ;mgmMogddo, ,Lmosma@o 3mb@Mmmal 3g4sb0bdow gobabamgds bm-
30om0Ds (308, 33909, NBO™M Db, gb LmgnsmaMa 3MbGHMEAL 0bdgMmomEnbs-
300b, 3obo Mgom3MbGHMmo© gsmsd3930L 3MmM(39L0s". smbndbym FoGmgdmm dmbsd-
905L (g9M©s 080bs, MM 8Mss asdoxbmmo bmnsmaFa 3mBBEMEOL nbdgMbomuma
5 94LGgMbauFn 356105689d0), Nbws sgds@mb, BmMB bmznsmnEo 3mbEH™EAlL (Joo
MgBcm, Jobo mgomFganms30Mo 30M0sb@0b), 569 bmnsma@o bmEM8gdobs s mofg-
dnmgdgdal 0b@gMmbamnds(30s, dbmeme 85306 brpgds gbogmmmann®o 3Gm3gbgdal
@35mbadMoboo gobsoggdo s bLbal BmMmIs@ommo s4G0gmdalb smdgmabs s Mggmme-
00l Ogoma s Jdgmom 354s60b3L, o bn@dgdol 0b@gHom&ndszool Logmdggmdy
3o00 dgbodadobo gbodogn@o Bsm8mbBs]dbgdals, Bsmo gbodnznGo g33035mg6@gdab (356-
Bymdgdol, ImmmmEnbgdabs s HB3g6gdal Lol gdgdn) BmEmBamgdsbes s ©bsdn ol goom-
35m0bB06gdo s gosbamndgdm. blgbgdmmn gbadognmo Bamdmbaddbgdol Labgmdsady
(Logaogmo, gogdbomgdamo, obdmdoonn) sdmogdnmos dsmn gxgd&Hemds,
12 JoBoamo gbogmmmang@o ga@bsmo, §. 6, 6mdgmo 1, 2024. ISSN 2667-9027



36080bmmmmang®o gbogmmmanal bszombgdo

306 930930960 J3930L 39393900L @b, sbg Bogsmoms, bmgnsmyMa Mggmms(zo-
ob gfo-gfmo L3gogngs dgmdsmgmdl ©gz0s300M0 G9bogbngdabs ©s d0dwnbamy
34(3939%0L bgo@Fomabgdeda, Lobgmomd®m Lodmsoncn gobbymdgdol 89d3gmdaom, MHmA-
mgdo(z 563ymdo s®Lgdmmo 356 93m g30maMgdgdalb Lagmdggmdgs BmMEFaMmgdamon s Jo-
o0 3mgddgagds Mganmazool Bystmb gdgsemm bgdmddgogdol Mmoo dgdmagamamy-
35, 569 IbmEmE gdLEGgMbsmNE s gMm R Mo, dgbodsdabaw, sGedmamMam bmznsmnE
3MBGMMEL MbEHMb3gmymazl.

a5bbbgeggdom LmnsmaMo Mgamms3nnbasb, LmosmuGo 0bBgaMaos ammab-
b3ImMAL abgon Ladsbabm gs669mdgdal (@ob3mbazonEo 4s6Bgmds, MmamE(3 SoMmgbymao
60dsbn) sMbgdmdal s doom LogydzgmDy od@n3mdalb, Gm3madas ,3©dngsm dJ@4e-
@ damdsfgmdsdn 0dymegdasb, 39Masbgbdmmoem sbgbgb bmms@ommo Jizgg0b
35&9Mbgdal LEEBYMMgdal s Fomn Nbsdngs SLEMMYdL Lsogns(3MH0 3obbymdgdal
demm 30Mgdabs ©alsb gm®mBnmgdol 3619396(300b g3b300b” (Nadareishvili V.G.& Buachid-
ze-Gabashvili,M, 2017), 564 068 gMbscan® s dpaMam bmznsma® 3mb@Mmmeml «demb-
39e2ymBe.

bg3mombodbymo gbodogznmo Bamdmbsgdbadol gi39]@&mOmds @edm30Egdmmas mo-
omgnmo domgsbol @aggMgbosmu@-gbogmmmaon® doboboscmgdmgddyg, Gmgmig-
do(zo0 LodG 30y, LEBoEYOEMS, Mgod@omads300b MbsMn s gobbymdal Gndo (.
Bbadal $9M3069330, LBEG 3N s bsdozYMo 3sbbymds). sbgzg, 860336gmmmzsbas,
™3 bezoomGo 3mbGEMmal Mgammson®o s 0b@gafsommo babgmdgdol Jdgwo-
0mdal/gggd@nemdolb sbsmababal, smomadgmos (36mdogho Bgdgmmdomo ©s sEs(3-
bmdogmo asbbgmdabgmmo Mgagmmaz00b adomabdnmadol 86 bobgHgoal gbodmemao-
0 3o6mbbdmBngMgdgdal gomgamalbbnbgds (Nadareishvili, V.G., & Chkheidze, T. , 2013).

begosma@o 3mb@EMmemal dmasmo s 3o3M(39emgdamo aob3oM@qdqd0lb mabsbdam,
qbss ,3MM39Lgd0b gBPMImomds bmnamam bob@gdsdo, HmIgmms 85d39mdom bmE-
(309098d 35633990 60393530l (oMgdymadosms bob@gdgda, ImEsmnEn s Lodsm-
onmgdMogn bm@m3gdn) dgbsdsdabo Jig30b dbENbggmymas s dgdbmnwggdalb @s(339,
AHmIgmos sMM393d MoMymzoms dmddgmgdlb LobGgdolb gubdombomgdsdyg. Lmgns-
M0 JmbGEmmeo bm@m(30gm@gds 3mbogonma (bm@dsGommoa J3930bsb) s bgasdoe-
&0 (930930960 J3930bab) Labgzngdal 89dzgmdom® (J1. @. Unbuués, IN. H. deaocees,
C. M. KoBanés, B. I lNaHoB.., 1983). 3mcogo a568sm8gd0m, ,Lmnsmama 3MbEHmmaob
dmsgamo 394060D30s Lmgnsmao babd0gd0 — 3mDboG oMo, HmImgda(y Sbgbgb bm-
30l dgbodsdabo ob bmMnwsb gosbfamo, dog@msed 3mbmbgdmmoa J3930L 3oG0sbE@gdal
LBINMNMGdoL o BgasGonn, MmAmadacs Sbgbab sGabobyYMzamn aoabmgdal Mg3-
c9boMgdsb” (OnbluaHckui., 1970.).

mgmE s Im@obomo 3063568989306 RBL, LmznsmuE Labd(309dL Bs3ygebo Hm-
mo gboggds bmnsmamo 3mb@mmmnb gobbm&(309mgdsda. bLabdznol gMm-gMmo sbad-
Bmgdos bn@3al dgbodyszobo J3930L LGINmomgds s bm@Ial gubsdyzobo J3g30L
denm306gdal bGdgmoamgds. asboggdos, Gm3 mMogg dgdmbggzedn 8bgoggmmdadas of-
B03mMdol dodm@nzoMgdgmo ©g8gfM3nbsb@qda.
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39b@0bg bosMgndgamo

dg3RgMgd0m bmznsma@o Lobdz0gd0b 9539 mO™dal/Jdgommdal LadsGmmgd-
(030 ©d5 GLogmmmaon@o 3sb3LsdMzMgmadol B0 gHMEs 3o38069dmmmdady. Lab-
430ob 989d& ™ML, 569 b bl go8mabzamb J3930L sdgHs ob demmzafigds, bada
3LadM3M o 330MHMbgdL: Lobg(300L PMHMMYEMMs; aoMEONzoMMMs; MdbsBMIsEmMdS/Ig-
Lodsdobmds 43gmgdobmsb. gLbagjmmmaan®a 3mbdgjLbEob dgbsddbgmeaw, dngdstmsgm
530096039 cgmEnsl:

) (36mdomos, HmI J(3930L BababbomB8yGy3z9mgdab/3mmabmbomgdal gm@mdmms BP
= f(E & RV), 3980gabsnma g5608s6@ 905 — ,J(3930L 3m@qb(300m0 bocdmawaqbl dmem-
©0bobs @ 35638 30(3900L Gobgnmmdol gbg0sl. o6, Lbgsbonfow, 50s8n5bal dog
5089 35033990 J(3930L 393m3emgbol smdsmmds/dgbodmgdmmds Bomdmawagbl g3b-
0oL (s) semdscmmdob, GmB gb 3939 8m0@sbL 8m(398m Jgmgal s (8) 98 dgganl be-
LyEZ9mmab. o9y dmmmEobo ©s 3563@303980L aMgdymagds (mMagg) domamos, Ji9-
300 3m@gbznomo domammn ngbgds” (Mearns, 2021);

3) ,mgobsmzgalb smamss dgbodmgdgmo 8mmmenbo-moMgdamgds mgm@ogdol goom-
35mm0bB0bgdolb aoMgdy 3m@ongsnolb LygHmdn 33mg30L Jgbobgd Godfn. gofes o30-
bs, 0bgDo 0bds, MM PaMadymads s ImemEobo BaMmImowmaggbl m& guMbosdgbdnm
(33omb, Gmdmgdais ImBogoz0ncm Ggbwgb0gdl BsmdmJdbasb, GmImgdas, magol
dbcng, a39dmg3g6 90Rg3560L dgbodmgdmmdal asgsgzgmmm Msdg oy oMs“ (Beckman-
n,J.& Heckhausen, H., 2008).

a) ©. qbbsdal 0bGgMogionm mgmeosdn, J3930L smdgMsl mdogd@mco gogd@m-
ol (Bm3gmo(s, LodognGo Mgagnmszoal domsom mbggddyg, dgbsdmms Bomdmbabamo,
3MHmabmboMgdmmo s Imbormmebgmo mdogd@ab boboom nymb 3m3934emo) ©s bLydogd-
Go/dmmnbmgbomgdomo gogd@mmab (53 §gM3nbal gatmm, 8sm mMab 86nd3bgmmgbg-
Bobob, 3omgbBMzgbmdabmab s 3o3d0Mgdymmdal goggdom) 3m3dabszos M dENE3gm-
gmggb. gb 3m330bsgns Lbzoabbgs Labgmdol go6bymdadn mEMasbnbogds/gmmnsbogds,
MmBgeo(s, 39M339mmo 0533909800, 59&03mdalb smdgmal (3m393mm dgdmbggzado,
bm@3s@ oo g(3930L 90dzgMs, ob sMebmMIsGoyma J3930L demmgafgds), obyy dodm@o-
306959 > M3 mo309M BPb30ob dbHPmYSL.

Amamé 30dmhbes, Ladogg mgmGanmo doamdnb dgdmbggzedo, s4@0gmdal owm-
dgesl ol 3m3dabomgdamol 3mddmboGnco Bamdmbsddbo @dMbzgmymal, Hmdgman
30900056904 o0s 3maboGm®o (Imbommubymmda/smmdsmmds) s si3qd@meo (gobyg-
md5/8603369mm3b6935/35emgbG™ds) sb3gd@gdon. B3 Labd(z00b 9xgdENO™IaL bgdmb-
Lbgdnm 30MHMBgdL — () goMEsNzeEmMdaby s (8) PMMYEMIsL FmbammEbymmadsl-
@6/5md30mmMdsLmdb 3539330690m, bmmm (3) MebsbmBsmdal/swgizgedmmmdab, Lab-
J0ob 3603369mmm36985Lm8b/gorgb@&mM3bmdabmsb. LEmMM g 3mabo@ Mo s sggd& o
2b3gd@gdal 3mBdabo(zns, dsmn Lomsbswm 0b@gblngmds s YHMogHmnmagbgdswpmds,
3mbammebgm 3mzmabslb (3mzgdyem dgdmbggzedn, Lmosmu® Lsbdosb, MmIgmaocs
J8900985bg LoBmMBogmm, FmbammEbyma 3sbmbo/8m(398mmmdss) 8s3mE0z0Mgdge/dm-
0353096 098930656850 57393 s 8ol Fgbadadal sgd@0gmdal gobbabrmazmagl.
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©365359mab 35dm3b3zg30 dndgdgda

obadamol g58m3B3930 80bgDdgdal 53bLBymo, ,9@&039&0M7d0L" MgmEngdal ce-
bobdo, 9803980 (sgomomsw, ,003653539%) bgdmddgegdlb bmosmym bmdogddgddy
©3 063936 domdn 980398 0L Jobssbol dgbsedsdabo Ji3g30L 3Bmzmz06gdsl, dm39dnm
dgdobgg3090, ©3653omb. Gbogmmmaool 3mbo3000056 gobbomgabsl, gobsmgamal-
B0bgdgmos, Bm3 9@03983s dgndmagds gs8mabgzomb Gmam s dobo dgbodsdaba’, sbgsg
LobnbosmBrgam §9gbwagb(30960, o edm nadsymo 0dbgds bydogdEob dmaswm GLo-
Joemaon® dobabosmgdmgddy (8sg., ab3mDo30980) s 3MbB3ME MM gomsMgdsdn M-
Lgdgm od@nomue Gbogmmmann® dpamdsmgmdgddy (3sg., Loy aobbymds)
(Nadareishvili, 2020 ).

ZBME0smMo ©gdmMasbods300L” mgmM0gddo doMomsewn og396@0 3gmwmgds b3o-
M0 ©s M3MbGEmMmm JogMa300b dgogase hedmysmodgdama bmnsmumo bomdmbad-
36930b (oo s 33060y LmsnsmYMo gMmmdgdn) sMogMmazemm3badsdy, obsbgzmg-
dnemdsbs 08 @e30Mob30Mgdymmdady, Mo 3odmbggmmos Mgmogonn, gmbo o,
3@ 039co, Jmbgdogo ©s bmgnsmuma bgodmbol gobbbgeggdmmmdom s stomag-
LadoEmdom. 5mbadbymo sFeMd3Lgdomds, (39rm3gMmo KanRgdal JMbgmod@neim-
bsbmob gemoe, dofMomawn (,d5b306dgmn”) 3HmEYMOL 96 LodsMmmgdfoga Lob@gdal
bm@37930L Bonmgdmmdsl, dsma dgbEmmagdol dgudmgdmmdal 96 byyMgamol sGambg-
dmdals, dommab adnMalidnfgdsl s, dgbodsdabsw, domo @ofmmgggol abaoo d0Dbgdals
30mbg30b 896m9b(3090L s 3@ 03oL 3obbobrgFogl. magal AbGog, sGebm@mds@omema
3P0 50053@5(300 ©9305(305L5 S 653N 0B393L. gobaggdas, HmA 83 bmzommmao-
6 Joamdsdn gbogmmmaon®o sbdgd@gdob dgdamadn ©sdMdsggdabmgolb s¢yz0mgdg-
mos bmgnamabsgnol 96 Hgbmgnamabssoal 3Gm39Ld0 3 o(300L BLogmemmaano
396mbdmMB0gMadgdal s smnmegdal/godbomgdaman 3s66gmdgdabs s bm@mBs@nmma
Lemosy&o dmenmEobgdal LobBg89d0b BMEMBaMgdal, BNbJ(3omMbaMgdals, (33mabs ©o
®53L98500mdab 336mMBBMIngMgdgdal Dgdnbgzboma sbomnbo.

©3b653ommals g0dmdbgggzo Jodgbgdal sdbLEgma LmsommmaonGo MgmEngdal gé-
00 KNGO (3. oM 3g30b ,06mB00L" 3mbzggk s, M. IgHEMbob ,©sdsdymmdal mgm-
605%) 84(396@L ©390198L 30bbgdLs s dsmn BnxbBgzolb bym3abobgoma Ladmomgdgdl dm-
0l aobbgmadg — ,Agd0 doMamsn 303mmgbs 08530 3amMBaMmgmdl, MM 8d9MebGmma
{6mE30@sb gosbGamao. 3.6.} J3939, bmomemmanal 3mba(3000086, dgadmagds gsbaoboemg-
dmEgb, Bmam®s 30mENcom 3sbg@om/agsbbsdmg@nm JobbMogqdqdbs s 58 dJobbms-
3909%0b Mgomodszoob Jombggzol bmgosmyman LEGIGYMaMgdagm adgdl/badysmg-
398L dmEnb 3obbgmob Lod3@man“ (Merton, 1968). smbndbmma asbbgms 06393L Jodbal
950D (300L0 S ©8dsdYEmMal Br@sGommo gbam gob@zocmgal dgndmgdmmdasl
©3, d9b5d530bo, Jobo gobGgzoMmgabmgal sad@s 300l @g3z08309G0 Imgemgdol sdmd-

1

3sg., 9803980 ,,60[)080607@330“ Brnoogh 96 demmyogh ©sbogdgdal gbom 3obmbagfa dgdmbaogmal
300gdab dgbademgdmmdasl, Moz 0b393L 3@ o(300L oG gMmbs@ oo dgommegdol asdmygbgdals,
3697 ,@ONLEMS(30000° 353mB3gmo dodymmdal ©g305309M0 3Dom go6G3z0Mmzal, 3Mmgm(zo-
69d0b.
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3900905, ,y39mady dqmgansb Ji930L bablb, dombgmegsm 080bs, sMab ob 3@ Mol
3mD0(3000056 mgan@ndo@gdamo o 80, B3gmmgdfng, M3aMsGgbmds 9bndgds abbdo-

B 30mbamyMam gsBgcom J3930L Bgbmeb dgmsmadoom. o) {bm@mdsdn dm393<emo J39-
300 8mEgmob RsdMmdals, 86 obo gobbm@z0gmgdal g8mzoma dbsmeadgmab gsbmggal
(3-6)} 3m39L0 gobag@dmdomns, babmasmgds sMobEGsdomm@o bpgds s yormndwgds ab,
obog o 39d3s ,06m3ns” (56 Ybm@HIMs) MBmes” (Merton, 1968).

dbasgh mgmMngddo, HmMImgdaz adsdymmmdal Bamdmddbob 3540b0bdgdl bm(zo-
memaonfo 3gMb3gd§ngomseb ssbamabgdgb, bogmagdo ynfopmgds gomdmds bsznmog
©5dodgmmdob Gamdal s dobo bomImIsgmmdol bogombgdl. dombgoegsw bmgosmme-
0 bEOndGmEab Bgdmgdgwgdal bsombgdol EMBabaMgdabs, L3gremNE yuFemmgdsl
03bobMgdl, M. 3gMEMbalb ImbLobEGds adadmmmmdal bofmdmddbol gMmo-gHma BysGmb
dgbobgd —,bs3mgd bagsmemoms, MM ghmbgm 068 gHommadgdamo JumE o bmm-
3960 LMo JM7d0sk. Mommabo badma(y o6 Mbws JgbsMAmbogl, ab 06393 SoHm3zbm
©5d5dmmMdgdL s 3Mmbgmald@L, HmImgdLaz aob(300bgMma gomMgdnmmdal gof 3394
o bomobbo brggb. gPmbgm asdnbsgbgdamo abbE o ombomymo bm@mdgdal 83 oMo
a0dmbs@ e domgdmmdsblnesfmymagsl meb agMmazalb dsma gom339mo gdmoyEo 3m-
Mgmodgdals 0ob3g30 dgbsmhnbgdymmds. dMsmanmmdol s goozmdol asbzwo,
Lobabob Jgbxbs, gb gobLbzsggdamoa &gMdnbgdos, HMmgda(z @ 3d3306Mgdeymns 53 go-
Mbgmqdgm @ododmmmdsboseb® (Merton, 1968). 53 docrmngdmm o @m3s by grmdslb hgqb
35393306 900m:

s) 6gdgmmdomn 3Gm3gbab gFHo-gMo g@&od3mab — J3930b JgngMmbgdobs s bgdobym-
xobdogfo domabbdgzob godmygbgdals smomgdmmdol 30bgdmeb, Gm3gmoas damds-
MgmdL gobbgmado s a3nMob3nMmgdedn oboss ,80bsgmgdama®, s4@Msmmdols dobo-
doeymn bomabbol 3mbg, ggodboMgdmma bomdmbsdbgdoo gs8mbggmm bm&mds@nmma
439300 ,65MRg6" &q6gb(3050L/8DoMdgdbs ©s s Mo mEo bodmson®o bocdmbsdbg-
b0 bgodnmaFmgdym 930830960 J(3930L 9663090l ImEnL. LbmMgw smbgfae go-
569850 5g3L sgama ©g305309M0 J3930L 3966ymdals demmz0oMgdobs s bm@mds@nmma
43930L 356bymdab (36mdngMa bgdgmmdbomo domobbdgzel 35339mdam 3mbLEMamgdabes
56 ,6906085(300L% s(30mgdemmdal dgdmbzgzsda (Nadareishvili, 2020 );

3) gogdbomgdamo Batdmbaddbol 3m83mbgb@gdals sMsmsogbgdommdom gsd3mbBggme
36mdmg39dmsb 5@ n3mdadn, HmmaLsz, obmbsbLbol bsmdmddbal bLabyol 58e3%y, 3m3-
3mbgb@&qda dgbadmms Lbgowabbgs gobbymdgdal Bosmnwseb dm3mnbofgmdwmbyb oo 30-
&™3 Y30c0b3nfMgdmebgb ghmdsbgol.

gbogmemgool 3mbogoowsb gMo-gfo doamdst BoMdmawaqgbl ©adsdmmmmdals
Boc3mJ3bol s, dgbedadabsow, gz0s(300L 3Bmgm(3069dal, dgdmgan 3n0dgdgdal gomge-
mabBobgde:

5) 20003@o(300bmg0lb Logomm J3930L 306Bymdals sGombgdmds, Gmegbsi 396 of-
369> dmmbmgbomgdol bmM3sGonmo gbom ©s3dsympamgdal bEN63gmBymezgmma
gbogdogneo Bamdmboddba, Mo 0b393Lb dmambmgbamgdsdn ndmogomgy sMbgdmemo ©ads-
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demmdab 8 3m3mma300L ©s dobo 3868 306m30L 30bbom 0gnzg dmmbmzbomagdal Lbgs,
0930530060 J(3930L, 3566ymdals 393s00896mmbadn abzmM3mEnfgdsl @s dobo dgdzgm-
doo Bgomada300b I30gmmdal; 3) 306bymdgdals, 564 3bomdal Bgmdscgmdsdn dymao,
39&dmadgdnmo gbodm-gadognmo Mgba@mbob, Mgemadsznab dggg@mbads (Bmogbscs
396bymdobgmma 3bsmds gsobobomads @odadmmmdal 3s@oMgdgm GLodozn dm3q84-
mmdo), Mo 063936 3bamdado sMbgdymo odedyymmdal gobbbgseggdmmoa (sGobm@ds-
Bomo Ji3930b) g306bymdae BMsbbgm@mdnmgdol LGndnmomgdsb s dobo 85d39mdom
©5dodmmdob g56@30Mm30b 3(30gmmdsl. Lbgs boGyggdoo: () dmmbmgbomagdss ©o
3566gmda(y (bbgaabbgs bomobbom) ammobbdmdl gbogdm-gabdagnco Ggba@Lbab o8-
3m0Do(300L/3Bamdsdn ymegzbols, 538 MgbaEmLol sdmJ3qmgdab/Mgsmadsz00L &qbogbznsb
5, dgbadadnbo, ,30M3gmo* odedemmdalb/dnbdb/smddmsegl, Mmdgmas smzamgdg-
m0d 6g80b3ogo 89@03mdabmzgal (,3mboGoyma® edsdymmds); (8) o 3dsymynmgdg-
o dmnbmgbomgdabs s sMeMmgomndgdemo gobBbymdalb dgmegmmo, sds@gdomoa ads-
dmmmdas gbBMmaggal bbgs, 350 ImEnlb @gznsz0n®o J(3930L, gobBymdo GFMobLgmmdo-
9050 s 30bo 39d39mdom 3sb@3z0MmmzsL/Mgomadazasl (,69a9@0M0” dodmmmds).

53330050, ©dsdmmdabs ©d @g305(300L ©s3o33069dmmmdol bs3ombgddyg byg-
mdobab, gMo-gHmo doamds dgbademms dgdmgabsnmam godmaynmgdmegl — ,0odsdy-
mdob dam8sfmgmdsal Jdbol s@s 30b6al Jogmbggmmds, Gmam(g sbgmoa, sMsdgw doc-
Bq30L 0bLEE M6 0L, Babbal Fombgzobsmzal svomgdgma og@&n3zmdol DB qem-
gmggab badgamagdob, J3930L GLogdmemmaono bogmdzmalb — 356bgmdols gm@3ncgdals
dgdemgdemmds b gobbymdal Mgomadsznal demmzomMgds s 8obo sMemgsmabgdmma
boboo sMbgdmds. GRO™M dmaswsw — sdsdymmdal Bsm3dmJdbals 3obgbos gbodoznmo
BmbBobbmMmmMdab aMmggge, BmEgbsg Bmbabbm@mmdsdn gs669mdgdal (s dgbadsdabo
34(3939%0L) mGH306gdab, (33emabs ©s Mgamadsaznab 1byz9@ 0 ©bsdngnEo 3Gm(39L0 Im-
0oDMgds* (Nadareishvili, 2008).

©3b 3365

093053060 J(3930L 33mg30L LygMmdo 3M33mgdbaEo bmgommmaon®-36E0dabm-
Ma096n 0gmengdo @M30606Mgdgb. 93 §96mgdal 033mbabGNEMbal doybgmsegsewm, do-

0b(z dbgemns Lamdamo ol mz0m3dammdady g3z0s30M0 J3930L 89dm3bzg30 s dgds-
3939090 god@mE 530l 33mg30L bygmmdo. q305(30m6M0 s @obsdemmgdMngn Jig30b
d93(306980bs s, FgLodadnbaw, LmnsmaEa bLEsdommmdabs s YLagmbmgdol s3m-
(39693800 goabagfgmo, syyznmgdgmons gbogmmmanals dg(360969d0L MgmgzsbE Mo
LggPmgdal bLomsbowm bomEMdom s3MTo390s ©s bLgbgdmm FadsEmmgdgdmsb JmmE-
©0bofmgdmma InmBowobzndmabyo doagmadnlb gobzomamgds.

&9db@3n 3m@Gsboemn BLxgmmdgdal bagmdgmbdg dgadmgds amggsl, Hm3 3gMb3gd-
G0 3sdmaym@mads: o) bmsosma®o 3mbGEmmemol 9539J&nmmdal 33emg3s dm@nge-
300b gbodmmmaon®o 3mb399(30900L g98mygbgdocm/3mba(30sb; ) obsdsmmmdal
353mB393 dofomo God@mmom doRbgnmo ©odedmmmdal 3mgmgbal/ggbmadgbals sbLbs
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3066y4mdab, Hmam&(3 59803mdabmzgal domnsbdnmmabamo dbsmdabs s sMemgsmndy-
demn 3obbymdab, GmamEz dgmEgnmo odedammdal dsGocgdgma gbojoznco Bom-
3mbogdbgdals sbsemabal 85339mdom; a) Lmosrm®o 06 gamsoznabs s Lmzasmyma
Mgammagool g8qd@nmmdol goblbbzeggdnmmdal 33mgzs oo Lagydgmem dwgdatiy
LoddEonmo s godboGgdama Bodmbedbgdal Lobgmdgdal L3g30g030L, doma wE-
09600 J8909060b ©0658030bs s aGMb30omNA-GLodmmmaoyma Jobsbosmgdmagdals
3mDo(3000006.

dm3999m LygOmdo 8mBmadsgg 8q(360gmgdo (Pakes, F.& Pakes, S., 2012) oygemosb,
3 3H0dobmmmgona gbogdmemaons, dofomsEsm, (300mmdL M3sLbmb M Jombgadg
(5) ®oo dgmdemos gbogmmmagosb bgemo dgmbymb @ebsdommalb, dobo 353m3B3g30 dnbgDy-
d0b, 3ggagdabs s 369396(300L gog93sL s (3) Moo dgdmns GLogmemaosl ogbds-
b bobbmob bedsMmmol Jomommdbsgnmgdol LobEgdsb ebsoMEMBILmSE godmes-
3905d0. Jomomgdymo 338mMgdob sbFnm, Medwabowsz 3Mndabmemmaom®o gbodmenm-
308 353mygbgdomn gbogmmmaaol 3563@mgdolb Bamdmawaqbl, dogmabbdggs dnndstmgds
3b0dagmal s BommnmBLagmgdal 3MMdmgdgdob googmado Dmaswa gLogmmmaonanl
30dmygbgdadyg. gobsgqdos, HmI gb doMmgdamo 3mbozns ammabbdmdl 3M0dobmemao-
6 gbogmmmansdo Ba8mgdayem 33mg398dn (8s0r ImMab badeMmggmmda 808nbamyg)
Ratogal 89d3gmdoo gbogmmmanal s@segfmo dzgosmanl gobgomamgdol LG 0dxmemo-
965, 3Mbgdmmo dmbs393950L 3mbLmmosznslb s sbgsg, 33mgz0Lb LogMmedmmobm
ol bgbMogmseb @ssbrmmgdsb.
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ISSUES OF CRIMINOLOGICAL PSYCHOLOGY

Vakhtang G. Nadareishvili'

Abstract

The article reviews parts of sociological, criminological and psychological approaches
concerning the research into the factors instigating and restraining criminality. An attempt is
made to identify the spheres within the competence of the science of psychology that focus
on the study of crime in traditional theories and mark prospective research directions.

The following is a description and analysis of some subfields of criminological psychol-
ogy as one of the branches of psycho-legal studies. Social control and strain are regarded
from different theoretical perspectives including D. Uznadze'’s theory representing the Geor-
gian school of psychology. In particular, the article discusses the following: (a) establishing
connection between the efficacy of social sanctions and motivational models in psychology,
including the models of ‘expected values’ and ‘behaviour potential’; (b) explanation of strain
as a leading factor of criminality, as proposed by sociological and criminological theories,
from the perspective of psychological Theory of Set and its connection with the concept of
readiness in Set Theory, where readiness is understood as a state of tension; (c) differenc-
es in social integration and social regulation and the advantages of each in terms of their
ability to exercise control; defining the specificity of the two forms of social control by types
of underlying mental formations (i.e. situational set and dispositional set), their differential
psychological characteristics (stability, steadiness, excitability, reactualization potential) and
the dynamics of interaction.

It is assumed that the elaboration on the issues of criminological psychology and psy-
cho-legal studies in general, will not only stimulate the development of different sub-disci-
plines of psychology, but will also ensure social stability and security as well as the produc-
tivity of multidisciplinary efforts.

Key words: deviation, social control, strain, set, stability

Criminological psychology is one of the directions of a sub-discipline of psycholo-
gy-psycho-legal studies. There are many views of the subject, goals and objectives of
criminological psychology. Several of them are illustrated below.

“Criminal psychology, also referred to as criminological psychology, is the study of
the views, thoughts, ntentions, actions and reactions of criminals and al who participate in
criminal behavior” (Koscis, 2009).

According to David P. Farrington, criminological psychology strives to explain the crim-
inal behaviour of individuals and is also concerned with reducing and preventing criminal
behaviour. Two of the main questions for criminological psychologists to address are: (1)
Why do people become offenders, and (2) Why do people commit offenses? The distinc-
tion between these two questions is that the first tries to explain the development of offend-
ers (between-individual differences), while the second tries to explain the commission of
offenses (within-individual differences) (Farrington, 2004).

' Vakhtang G. Nadareishvili — Phd in Psychology, TSU.
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Issues of Criminological Psychology

Vimala Veeraraghavan describes criminological psychology as “a branch of applied
psychology that focuses on determination of the criminal’s reasons for committing a crime.
It can also be described as a study of thoughts, intentions, reactions and wills of a criminal
so as to ascertain why the crime was committed” (Veeraraghavan, 2022).

Criminological psychology which focuses on the psychological factors underlying
criminality (e.g. personality characteristics of the deviant/criminal, psychological mecha-
nisms of deviant behavior, deformations of the socialization process and their outcomes),
in addition to the causes of crime, studies the means of affecting/eradicating crime or the
factors restricting crime. Find below a brief review of several theories explaining restraining
and instigating factors of criminality.

Factors Restraining Criminality

In the social control theories about the factors restraining criminality “sometimes
socialization is considered to be a social control mechanism. To be more precise, it is
the process of the internalization of social control, its transformation into self-control”
(OnbwaHckmi., 1970.). To this legitimate point of view (except for not distinguishing inter-
nal and external versions of social control) should be added the following: the internaliza-
tion of social control (and even more so its self-regualatory version), that is the internali-
zation of social norms and values, becomes psychologically understandable and explains
the actual and effective mechanisms of instigation and regulation of normative activity only
if we view them from the perspective of underlying processes, that is the formation and dy-
namics of corresponding mental entities or their equivalents (like sets, expectancies, value
system). Their effectiveness, or the ability to restrain deviant behavior depends on the type
of those mental formations/entities (situational, fixated, dispositional). For example, one of
the specificities of social regulation is related to the neutralization of deviant tendencies
and deviant behaviour via situational sets which are formed on the basis of current condi-
tions. Their functioning is limited to the period during which the source of regulation exerts
its direct impact. This means that such impact is external and one-off, and, therefore, only
ensures unstable social control.

Differently from social regulation, social integration implies the existence of basic sets
(dispositional set as a personality trait) and the performance of activity on the basis of such
sets which are “always in the actual state, permanently stimulate the patterns of normative
behavior and the function of their dynamics is to block deviant sets and/or prevent their
formation.” (Nadareishvili V.G.& Buachidze-Gabashvili,M, 2017) This means that disposi-
tional sets ensure internal and stable social control.

The effectiveness of the above-mentioned mental formations depends on differential
psychological characteristics (steadiness, stability, reactualization potential and dynamic
set). It is also important that to analyze the effectiveness of regualatory and integrative
types of social control, it is necessary to consider the psychological regularities of oppo-
sition or synergy between conscious, voluntary and unconscious, set-based regulation
(Nadareishvili, V.G., & Chkheidze, T., 2013).
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According to a general and widely accepted definition of social control, it is a “combi-
nation of processes within a social system (society, social group, organization, etc.) which
ensures adherence to certain activity patterns as well as adherence to behavioral restric-
tions, violation of which has a negative impact on the functioning of the system.” (J1. ®.
Wnbuués, M. H. degocees, C. M. Koeanés, B. I. MaHos., 1983) According to another
definition, “the major mechanisms of social control are social sanctions: positive, stimulate
those deviations from norms that are acceptable by the group and negative, repress unde-
sirable deviations.” (OnbwaHckuii., 1970.)

As we see from the above definitions, social sanctions play a leading role in exercising
social control. One of the functions of sanctions is the stimulation of behaviors that are in
correspondence with norms or the stimulation of blockage of those behaviors that do not
correspond to norms. In both cases we deal with the determinants motivating behavior.

Here we discuss the relationship between the legal and psychological factors in deter-
mining the effectiveness of social sanctions. The effectiveness of any sanction or its ability
to instigate or block behavior depends on (a) timeliness of sanction; (b) its inevitability; (c)
correspondence with the action.

Find below several theories to present the psychological context:

1) The formula used to predict behavior (BP = f (E & RV), has the following meaning:
“Behavior potential is a function of expectancy and reinforcement value. Or, in other words,
the likelihood of a person exhibiting a particular behavior is a function of the probability
that behavior will lead to a given outcome and the desirability of that outcome. If expectan-
cy and reinforcement value are both high, then behavior potential will be high” (Mearns,
2021).

2) “Today it is no longer possible to think about research in motivation without taking
into account expectancy-value theories (cf. Feather, 1982). If for no other reason, this is
because value and expectancy are the two fundamental variables producing motivation
tendencies, which in turn provide us with the option to do or not do something.” (Beckman-
n,J.& Heckhausen,H., 2008)

3) In D. Uznadze’s interaction theory, behavior is evoked by combination of objective
and subjective factors. At high levels of mental regulation, the objective factor can be rep-
resented by imaginary, predicted and expected object. The subjective factor (need) is used
in a broad sense, which, among other things, imples its relatedness to valence. This com-
bination is arranged in different types of set and ensures the instigation of certain types of
behavior (in our case the instigation of normative behavior and blocking of non-normative
behavior) or plays motivating and regulatory functions.

As we see, all the three theoretical approaches imply that the instigation of activity is
ensured by a composite formation which combines cognitive (probability/expectancy) and
affective (value/importance/valence) dimensions. From the above-mentioned precondi-
tions that determine effectiveness of sanctions, we relate (a) inevitability and (b) timeliness
to expectancy/probability and (c) correspondence to the importance/valence of sanction.
It is just the combination of cognitive and affective aspects, their intensity and congruence
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that transform an expected event (in our case the social sanction which is a future, expect-
ed response to an action) into the motivating/motivational determinant and instigate the
corresponding activity.

Causes of Crime

Labelling theory which explains the causes of criminality says that a label (for exam-
ple, ‘criminal’) affects social subjects and provokes in them the behavior corresponding
to the content of that particular label (in this case provokes criminal behavior). From the
psychological perspective, a label can evoke the behavior corresponding to that label," as
well as the opposite tendencies, which depends on the individual’s general psychological
characteristics (e.g., dispositions) and a specific actual psychological condition (e.g., situ-
ational set) (Nadareishvili, 2020 ).

‘Social disorganization’ theories mainly emphasize the nature of social formations
(large and small social unities) that have been formed as a result of frequent and uncon-
trollable migration. These formations are heterogeneous, fragmented, and are in opposi-
tion with each other, which is caused by religious, ethnic, and political differences as well
as unequal economic and social status. Such an incongruence together with a conflicting
nature of individual groups causes unacceptance of the norms of the main (host) culture
or the legal system, prevents adherence to those norms, reduces motivation of their ac-
ceptance and triggers the tendency to go against them. As a result, the groups are inclined
to violate the norms to reach their own objectives, which develops into an established
practice. On the other hand, adaptation through non-normative means causes deviance
and crime. It is clear that to further elaborate the psychological aspects of such sociolog-
ical approach, it becomes necessary to consider their role in the process of socialization
and re-socialization. This implies a rigorous analysis of the psychological regularities of
adaptation, examination of the ways in which attitudes /fixated sets and normative social
expectations are formed and changed as well as the understanding of the regularities that
govern the congruence of those formations.

One of the groups of sociological theories that deals with the causes of crime
(Durkheim’s concept of anomie and R. Merton’s strain theory) emphasizes dissociation
between the goals and the available means of their achievement. “My central hypothesis
is that aberrant behavior {behavior deviating from the norm (V.N.)} may be regarded so-
ciologically as a symptom of dissociation between culturally prescribed aspirations and
socially structured avenues for realizing these aspirations.” (Merton, 1968). Such a disso-
ciation makes it impossible to achieve the goal and reduce the strain through normative
means, and, consequently, triggers deviant models of adaptation to eliminate the strain.
“The technically most effective procedure, whether culturally legitimate or not, becomes
typically preferred to institutionally prescribed conduct. As this process of attenuation {ex-

' For example, the label ‘convict’ limits or blocks the opportunity of receiving legal income through

employment, which, as a result, provokes the use of alternative adaptation methods or the reduction
of strain which has been caused by ‘frustration’ through a deviant behavior.
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tinction of the behavioral model implied in the norms or decrease of emotional support to
performance of this behavior (V.N.)} continues, the society becomes unstable and there
develops what Durkheim called “anomie” (or normlessness)” (Merton, 1968).

In like theories explaining the meachnisms of the production of strain from the socio-
logical perspective, little attention is paid to the essence of strain and its origin. Despite the
dominance of the issues concerning the impact of social structures, R.Merton’s perspec-
tive on one of the sources of dominance deserves special attention: “It appears unlikely
that cultural norms, once interiorized, are wholly eliminated. Whatever residuum persists
will induce personality tensions and conflict, with some measure of ambivalence. A mani-
fest rejection of the once-incorporated institutional norms will be coupled with some latent
retention of their emotional correlates. Guilt feelings, a sense of sin, pangs of conscience
are diverse terms referring to this un-relieved tension.” (Merton, 1968) We relate this legit-
imate and in-depth analysis to:

a) one of the stages of the volunatury process, namely the cause of necessity to
pause a behavior and make a voluntary effort. It could be described as a conflict or disso-
ciation between weak, residual tendency/readiness with a minimum actualization potential
to perform normative behavior and a deviant behavior stimulated by actual situational
formations. This is what happens when it becomes necessary to block a deviant behavior
and construe or ‘reanimate’ the set of normative behavior through conscious, voluntary
effort (Nadareishvili, 2020 ).

b) problems caused by incongruency between the components of a fixed formation in
the context of activity when, at the initial stage of dissonance formation, these components
might be originating from different sets and, therefore, be in conflict with each other.

From the psychological perspective, one of the approaches considers the following
reasons for the creation of strain and, consequently, induction of deviant behavior:

a) Non-existence of the set necessary for adaptive behavior. In such case the mental
formation ensuring the satisfaction of need through normative means cannot form. This
results in the accumulation of tension which already exists in the need. To release this ten-
sion the given need is incorporated in the set of a different behavior (in this case deviant
behavior) and tries to realize itself through this particular set; b) impediment of the realiza-
tion of sets or actualized psycho-physical resources existing in the form of readiness (when
this kind of readiness is considered a mental formation containing tension). This stimulates
the transformation of tension (i.e. the tension accumulated in the set) into a different set
underlying non-normative behavior and stimulates the reduction of tension through that
different set. In other words (a) both set and need imply, to a different extent, actualization/
readiness of psycho-physical resources, the tendency to realize/bring into action these
resources and, consequently, evoke the ‘primary’ tension/impulse, which is necessary for
any activity (‘positive’ tension); (b) secondary, additional tension of unsatisfied need and
unrealized set tends to transform into another set (including the set underlying deviant
behavior) to release tension and realize oneself through the given set (‘negative’ tension).
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Therefore, when dealing with the relationship between deviation and tension, one of
the approaches could be the following: “It is not the inability to achive the goal that creates
tension. Tension is created because of the inability to form set — a psychological basis of
behavior ensuring the activity necessary for goal achievement. Another reason could be
the blockage of the realization of set and its existence in unrealized form. In more gen-
eral terms, the reason for the creation of tension is a mental imbalance where balance is
understood as a continuous dynamic process of the formation of set (and, consequently,
behavior), its change and realization.” (Nadareishvili, 2008)

Conclusion

Resrach into deviant behavior is dominated by complex sociological-criminological
theories. Despite their importance, it is still difficult to conclude that those theories are
comprehensive enough for conducting research into the factors inducing and restraining
deviant behavior. To reduce deviant and criminal behavior, and, consequently, solve the
stability and safety-related problems, it is necessary to elaborate on the relevant fields of
psychology to a needed extent and develop a single multidisciplinary approach together
with the above approaches.

Based on the analysis presented in the given text, we believe that the research should
take the following directions: a) examine the effectiveness of social control from the per-
spective of psychological models; b) explain strain, as the main factor of criminality through
the analysis of set as a general state of readiness for action as well as of unrealized set
as mental formation implying secondary tension; c) examine the difference in the effective-
ness of social integration and social regulation by specificity of underlying situational and
fixated sets, dynamics of their interaction and differential — psychological characteristics.

Students of this field (Pakes, F.& Pakes, S., 2012) believe that psychology tries to find
an answer to the following main questions: (a) how psychology can further our understand-
ing of crime, its causes, consequences and prevention, and (b) how psychology can help
the criminal justice system and other agencies deal with crime. According to the authors
mentioned above, since criminological psychology is a branch of applied psychology at-
tempts should be made to apply general psychology to the issues of crime and justice. It
is clear that the above legitimate perspective implies the stimulation of the development of
different fields of psychology through their inclusion into the research conducted in crimi-
nological psychology (including Georgia), consolidation of the existing data and their ap-
proximation to the international research agenda.
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BaMo@onmo 0@gb@&mdab (36985 35350003LL (1993) 9390360L s 339 Ladn sbeg-
aemos 3gabmbamyfn boMo@nggdobs o (3bmgMgdal abGmMngdolb 33magzgd0l MIGegmy-
bmdab (396@MsmaEm 3mbbEMJ&L Bomdmawagbl (bghmsdznemn, 2016¢).

35350058b0 mgemal (2001), Gm3 0©gb@&™dalb gen3bmbabgnma (Erikson, 1963) 3mb-
R30g6M(300L MMM gds (363680l nb@gamszonmo abmmaob! boboor Mbos Bocdm-
300306m0, Bm3mal 3mBLEEMMgdaby(3 30Mmzbgds a3056 FmbsMEMALS s SEMgMm
3mbOHombsdn 0bygdL. boba gfabes s bbggdal (2004) 8basgbaw, 3s3osdbo @gfMdnboc
bs@ma@Gommo 0ogb&mds 50bodbsgh 068 gMbomnbgdym s asbzomsemgdsm abEmmoasl
39-b Jgbobgd, HmIgmbes 3oMmgbgds 3g-b 3Magamma gobbbgeggdamo sb3gd@ob gobogm-
005b76mo© (36MbngMae s 5Mo(3bmdagMom 5898L. boMoGommon n@gbGmds 30mm3zbgdals
3bmM3Mgdals 4o 339490 bofnbbol gHM0sbmbal, d0bsoblbs s Jabssmbl Ldgblb. gl 5ol
0bengomol 3gbabgd dob 3ogHgg dmmbEmdamo 068 gMbomndgdymn ©s aobgomsemgds-
©o 3mabo@nfn bLEGYJGNES 56v biMmadBo, GmIgemas, nboogoYsmNMa (3bmzMgdal
abEMM00b oS, EMI0bI6E M /b dofama @GN baMsozgdbsy dmazogL
(bgBmadzoemn, 2020; McAdams, 2006).

208006980 (36m36530Lm30L DL Fobo(ggdam J860sb boMso@nzqdl, Mems gsbbober-
36mb, 9] 306 0y3b56 Bobinemdn, gob o606 sbms s gob dgndemgds 0y3bgb dmdsgsamdon
mxobol, mgdal, LadbabyGal, gobagn@mdal, Mgmognal, 39bgMab, Lmgosmna jmeo-
Lobes o gnm@ncob bmgosmy 3mb@gdbdo. 333mg36gdol mddom, ,d9" bobdmgswpmg-
30l 306mdgdmab dgamgdsl baMs@onmo ngb@mdal dgdzgmdoom sbgmbgdl (McAdams &
McLean, 2013; McLean & Syed, 2015). 6565803980 505805653b Gorqm bm oo g3m-
mmg08do domo sanmol 3mzbado ghdomgdam. LBmEgo s30@m3d bafs@ommoa ngb@&mdal
g5em0gddo RsBL 30Hm3gbadal yggmady 860d3bgmmgsbo s 3m3dmgbnmo MHomngMom-
3980 3B NMbs @s babmasmgdsboseb (McAdams, 2009).

baMo@onmo 0gb@mdal dgbbogms asbbsgmmmgdom Lonb@gfMabm brpgds omg-
Lo bLEMgLbymo (3bmzMgdabgnmo Imgmgbol dgdmga 553056980 d0dnbomg 3mbo@n-
@0 gbogmmmaomco 3Gm3gbgoobs ©s bLogydgmaw dgdscg God@mmgdal 33mmggzabsb,

T Story.

JoGormmo gbogmmmaon®o gu@bsma, §. 6., 6mdgco 1,2024. ISSN 2667-9027 31



mogma bgRmsdgama, Jgoggeb JoB8mb@gmo, 8sns 3gb@g0cndgznma, boormbs dombygndzaro

Moasb LEmMgo LGMbymo dmgmgbs s0dmmgdl s©sdnsbgdl, oMbl Lszmme®
93D, dm3bom 3mgmgbgddy s 980l d53mga o0bymb Lsgmmata msegal Mg3mbBLE G-
06190s. Lo 3mmamo magal Mg3mbLEEmmamadol gocis, 503056980 dmdboamal sbM©gdsl
5 35b3dn 3mboG oo sb3gd@gdal sbobgabs s gosdMgdabas sbgMbgdgb. LEMgbmma
a0dmomgdol 3mdagoymo dggobgdgdo @Amms gobdsgmmdada dg-b gobsbmgdme
bo@dn 0b6@gaMoMmgds, Mo aoboimgds, Mmame(z 3mbEEGMogdymn dMEs. o3 13obab-
369mb 30, mogal 3bMag, GLodmmmaonMa 3o6as0 ymegbal gondgmdgbgdedwmg dogys-
356 (bghmsdzoema, 2020).

Bomo@ogal dgbbagmabol joMmasm BsbL Lagmmama magal bgmabsmo assbmgdabe
©d M93mbbEOMamgdal 3Gmgbo, moze bofso@ogol dgddbs 3o dmabrsm dmzmagbgddoa
LEDBANLOL 3mzbalb 3Gm(3gbos, MmM3gmoag 93@mdomamoganma dbggmmdal 3gdzgmdom
308000656 gmdL. LEMMgE 5308 m3 M0l Fabsbdgbmbormn 88 ©nbsdozobmgal ssdnsbgdals
3bm3M9d0b baMms@nzqdab 39d39mdoc mgsamob dowg3zbgds.

1.2. Saﬁo@)nanb b@)ﬁmd@)mﬁo (D) 306556AbLn
1.2.1. b3A5§0ngz0b LENJG S
1.2.1.1. 353m3396bomgdgcemo @ 3mbB33nbsz00b 0156303930 m3s

bao@ogal 333mg3Mgda (3ndmbamgobomgals ab. bghmsdzama, 2020) 5330b mbGHMab
mMa356 LGOI NEl 0bgFgh. gb 3ol 3o 3m33gbLoMgdgmo s 3MbBEGedabsz0al mab-
303@g3mds.

35 3m3396LboMgdgmo 6308 3Mmdaom oMol BoMmBmmagbama BoMs@ngn, Mmuaba(s
MoMYymgBom dmzmabol Mondg Labob ogdomo dgwgan 3m3yzads, obos(s gb ewgdomo
Jdgegan go30mgdom bsgmgdsm nb@gbbona nymb, gomg Lobynbo bygs@oyma dmgmgbes.
03 MHmb dobGmdgmo g4b3moaaddam smbgmb damdstgmdsl, Gmdgmoary dmagagl
3093000 93m30996M0 5b 3mMaboGmMn as3mbagmnbyzgb dmdmomdasls, 56 mogow gb dmgmy-
605 08009650 3 E0m0, MMB 5sdnsbms MIMsgmgbmdadn 53g356 Mgadzasl sed@agl.
3mgmgbol ogdomo d4bgdal dgbobgd 330mbggmaldbdgbgmoa 30 o6 sb336ol, sMsdgw
05350 JobOHmdgmo s@mbgMb Memymagnmo damdsmgmdowsb o dmgmgbnosb awgdom
8gm3amgmdabs o) 8mgmgbsdy gosobamal (McAdams, 2011).

3068 530b5(300L 0565308g36™Mdals dgdmbzgzseda, oMo, g3mzanmsem 3mbod -
0 L3gboEsb YoMymayomn dgeganbizgb bogds gomsbs(sgmgds. gb obsdndmgzmmds g«
mobb3madl, ™3 3mbodoncmo dmgmgbgdo dm3mgze@0sbos s oo d(30madmd (5990
Jdggan Im3yggds (bghymsdgna, 2020).

1.2.1.2. #56530dpg39cmmBs: @Mmm, 3m6895b@G0n, 093>

bots@nzgal gb dobobnomgdgma dmbsmbEmdol mmao 3 05653030g36¢emdsby do-
N@009dL (bghnsdgzamo, 2020). Msdgbow v©g339@ M0 3gMbmbayggdolb d(393980 dm(39-
dnmo BoMms@ngol 3mbGgJLEdn? Ma8gbsw gBnbosmdmyagdnsb gMmsbgml ab@mmanl
Bobomgda? gobaggdos dsma J3930b m@ngszns bgmo s@bgdmemoa (3mebob s, Bmaswaw,
5©530567930b ImJdgmgdal dgbebgd (3mebol 3mBEgJLE3n? BmbsmbGmda sGemsbdndwgs-

32 JoBoamo gbogmmmang@o ga@bsmo, §. 6, 6mdgmo 1, 2024. ISSN 2667-9027



9&m@0ob obsbmmo 35" o Ldysmm: bmasmnGa s@sd@o0s Godagnmo Gogdob 398wga ®s...

e d00hbgzs, o) 3300b39mabmgal/dLdgbgmobmgal asmaqgdsmo MRgds 83dal &3
3Mb3Mg& o 30dsMmmmmgdom gsbz0msmgdol mmaongs. ondzs, dmgogmo baMs@ngo
by3g@ e 036808 g3Mmma 3o 3godmgds 0gmb ©s 03gbse 3oMaswm gMagdmogl dabo
bobomgdo 9MmBsbgmb, Hm3 dbgmo @sboggmgdgmo gobogl dobo M@ ymemmds. sd3q b-
©3 007g35L, MM (3bm36153530 Foremosbmdobs s F0BbMIMomdal Bobambgzem ssd05658L
36 LFMYdsm nEJSMYMoE Mob3ndwy3Mmo obGmMmngda. 56 oMol s9y(30emgdgmo, Hmd
bm3M980L abBMEs 0bmagomal (3bmzMgdals Bbd Mgdmozozosl bomdmawanbogl.

1.3. 33@mdomaMmsganmo dbyggmmds

dghggomo sg@mdomamognal d94db0m 5083056980 00gb@Mdal 3Gmdmgdsl byzg-
&96 (McAdams, 2013). mgm@ogmo mgembsdHoboom, (3bm3zcgdolb obGmMns 0gb@mdal
364 (300L Bbmeme 35306 0dgbl, Gmabss 03@mdnmgmsgomm Jbxgermdsl bsdmac-
396L (Habermas & Kober, 2016; Dunlop & Walker, 2013). gb ol 36m3gbos, Gmegbs(
5530560 030l @absbgzal 06ygdl, oy, ghma dbMog, Hmam® Rsdmsysmoads (3bmzMgdsda
dmdbesmds dmgzmgbgdds obgma, MHmammaig oMol ©3gsds ©s, dgmdg dbMag, ab, o
Amammog 500l 5835350, M3 bso 3ob530MHmdgdl 53 dmzmabgdols Jobgmem 1bagsmy®
s gdsl (Habermas & Bluck, 2000). s38mdomafoganmao dbggmmds dgodmgds badysmmb
o6 (3bmgmgdal dgbobgd gdb3moade ©sbyzbgdbsy dgozez0glb, Mm3mgdaz nbrngo-
0l (36mdogfMgdol (30mzgnmo gmgdgb@gdos s dobo (36mgMgdol dgbobgd bats@nzda
359030569800 by3z9@mdab g56(3000L 1J3bol Laggdggmb. sbg H™3, s3@mdomgmago-
o dbggmmds 993930 36mgMgdol abEmMosl ngb@mdsw (Habermas & Bluck, 2000;
McAdams, 1996) s s6s (303990 3mgmgbgdol dMamme msb30dgzMman ams-
a9%o.

35396M3sbabs s demsgal (2000) Bobgrgom, s3@mdomamaganmo 3bggemmds dmo-
(393L ™6 gmgdgb@L — 30Mmgzbgdol (3bmgMgdabs s Lymab (Self) ImMolb 393306, o3
3939060b 3mb@ L@ s3@mdomamsgamm bggmmdsl mMa doMomawn dJodsMmmagds
3d3b. 3ofMggmoa bgmgal (Self) b odomuEmmdal (530l dgEgasn dnomgds LEsdomMmMdal
23bosbggmo 33930) sdmngfgdl, dgmmg 3o dob (33momgdsl gdbabyMgds (58 EM™L nbron-
3000 (330 gdol 03bsbggm 53d53L 3yzgds) (Pasupathi, et al., 2007). 3o63gemo Godab 3og-
dofgdo 5083056L Lgmgzab (Self) 1bygzg@mdol gob(30L dgbomhybgdobs s dmgmgbgdals
Lgmagzals (Self) AMm3gmody dobaboscmgdmol dobgogom sbLbsdn gbdatgds, bmmm bLgmes-
(33e0mgdol 303d0Mgda, 30ndom, d0g30m0093L 035dg, oy MmamE sm0dzedl dmbGOmdg-
o 3ol (3bmgMgdsdg 535 my) 03 Imgmgbol asgmgbsl (Pasupathi, et al., 2007). 3mbGHom
(36m3M 96530 bsdommEMdabs s (33momgdol 393d0Mgdo BMbsdgbE s Nbygg@mdoa-
bo s 3M3gMgb@Emmdal dnbombggec.

33@mMdomamagoym 3bxgmmdada dmgmgbomadmmobo 3o3dnfgda(z 3gnbndbgds. gb
360l 3mgmgbgdl dmMal sMbgdmmoa (3bsn gogdamgda, GmImgdos a30h3969396, oy Hm-
am dngysgofom ghom Imgmgbsl dgmegdmyg, 96 MHmam® ghmosbogdnsb abaobo bogom
»gdsdo (McLean, 2008).

333936900 03m0sb, HmI bsgnmaa magal dgbobgd mbHMdabal 3mbLEG MMM gde-
0 b5 03980 3o%9M9dmm0 bs nymb gdL3mazo@nHo sbbbom — Msb 60dbsgl gb Img-
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96580 nbEMdgmabmzal, 564 356 bombyemdo Im3bsmo dmgmgbal g@omgdol domas
b ao0bgomb s sbLBsL, Ms Fgo@ym sboma bsgmmsema magal dgbsbgd (Lilgendahl &
McAdams, 2011; McLean & Thorne, 2003; Pasupathi et al., 2007). sbs@os, s3&mdomas-
gogmo dbggmmdob gb Hgxmgdbogmo 3Gmgbo OHML Bmombmgl: bymaabs (Self) s
Bo@bmmo 8mgmgbgdal mEmogmo gogdamol ebsbgs o goggds dgndmgdgmoas Imabwes-
M0Lasb obEEb3nMgd0LY s 39ML3gJd 03530 obsbzal gomgdg (McLean, 2008).

33930 dhz9690L, M3 (3bm3zEAgoal dbGMMNs s MbGHMISTn s38MdamaMoggogma
3L gmmdol 453mygbgds (36mzgMgdsdn (33momgdgdol bobsda 3ommgbyma byzg@mdal
39656BRmbgdal MBmagMgbo Ladwmamgdss (Habermas & Kober, 2016). 330G boto-
G0 mo@gMoGMadn 03390905 ©8d3zgds, M3 3oMasm ymxbob asbiws dFommmu
113933060905 (36m3M9d0L 3oMasm nb@gaMomgdnm s 0565303 g3Mm abGMMOSL ©s,
dgbademms, 80l gogabs bomdmawagbogl (dsgsmoma, ab. Bauer & Bonanno, 2001;
Lilgendahl & McAdams, 2011)."

1.4. gbogdmmmaonMo 35G350 ymaybab 356300

B0obadgdatyg 33mmgze Mogalb (1989, 1995, 2014) gbogmmmann®o 3oMaswm ymggbol
a0b300L gg3b3m33MbgbE b dmmamb 9yMbmds, MmBgma(y joMasm ymayabal gobznb
RBIOOM ©0535DMBL Imo(393L s nbgmo dagbgmgdabgsb dgmagds, Hmammgdozss: be-
3NmaMn mog0bs s Bombymol 3mboGoymo dgusbgdgdo (mgomemdds), 3ocmmgbmma
BE@bs s 39630006530l 3063008 (30HMzgbymn bAH®s), MB3gbs 080by, BB ssdnsbals
36m36 985 J0DobIndsMmmma s 360d36gmmmgzabas ((3bmgMgdabgmmo 30Bbgda), Lbggd-
256 batobbosbo m@m0gHomdgdo (3mboGoymo gMomngmomdgdo bbggdmsb), bszmmata
36m36980bs s gofgbodysmmb gx89J@&nMer dsmmgal Mbsma (3o6gdmb dsmmgal mbs-
0) ©d M30ma858mM33930L 3630 (538™bMT0s).

2. 33cmg30b dndbgdn

Bobodgdamy 33mag3e 960l 8805696y, MmBmados Bodogmo GMmazdab dgdwmaa
a0bobab g@mom dImbofggdmagda, aboba Lol gdsGnFom (30nmmmdobgb, 33mez g3m-
350 Ld3MMSM0 MmEo s §Mbd(30980 Lobmgsmgdsdo, Mgsbbs oy mgddo s (3bmzMgds
398-bo3mgdow Rzgmmo Goddom gogamdgmgdabsm 03 bmzo9ddo, bowass NdMSMME o6
0(36mdwbab dom ©s bbgs g@mom dmbamggdmyg 505305658b.

dgbededabom, 3gmgss d0bbom abobogws ndol goMzgzggel, o Gmam& sbgmbgdgb
By@anl G3060L ©obDnsbgdal 3Jmby vs3056580 GabagmEo GMozd00 35694398 0mn”
M350l 9@ @b, Mmam@(3 asssmanmgdol ghmemgfm bodmemgdsbmsb, ghmaw
a0atdgmagdal. dggmomn ¢batgdals 3o0Gmdgddn Madmgbsom sbgMbgdab Lsgmmata Lbg-

1 091839, dmemm 3gMameda, gb ©odggds bagdgm asbos (McLean & Mansfield, 2011). 8sgsmomo,

9fo-gho 33mg3edn o38mmgdds (Sales, Merrill, & Fivush, 2013) 860336gcmmzobo mse@gdama
3939060 g53magmabglb 16 ©s 21 Beob 33mggzal 8mbsbamggdol yggmoedy (39900 godmz@amgdol
BoMo80396d0, gfon 3603, 3033900mbs ©s 0bban@b s, gmmg 3bMng, gdMgbommmdsl dmMab.
57 ©30b3ab bsgombo: HmIgmo 3bmgMgdabgyma Logsngdo Mmdgem sbsgmdMag 3gMnmedo s
33&mdomamogagmon dbggmmdol HmIgmo BmM3gdo 3obsdnmmdgdgb doMmgzbama byzg@mdabs
©3 3oMasm ymybal gobzsb.
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aabs s ,89"b ba@ob/ogb@mdals gobsbemgdamo 39Mboal 39436sb s, vdqosb asdma-
©0656M g, §M538530 s GMogzdab dgdmgmBo (36mzgM9dalb gedmmnsbgdsl; sbgzg, 3gegsob
30bsblb bom3mawaqbos 0ol go6 33939, 93 30bbab BobombBggzem Mo Dol asw@nsb g@mom
3mbamaqgdmggdo — s Mabay@mbgdob godmygbadoom s MHmam §360sb o8 sbse ,39-b, Hm-
3gmds(3 sbmgdn@mo Mbos 0ggMb]z0mbommb Bzgmm g0bagn® s LmnsmaE 3o gdm-
do. Lbgs Lodyzgdom MM 3o39m, MMamE SbgMbgdab ndmmgdoom 0EbE™ds-3g(33emamo
300530567530 Mgbmz0omnbaz00L, bogmmoma megalb Mgamodsznsl sbom Mgsmmmdado wo
LobBmMgsEMgdal sg&onm BggMom ymazbab.

83M0go@, bMaol &3060L @ob0sbgdol dgdmamd @ mom dmbemggdmyg ssdnsbg-
dob 33ma30L B0bsbl BamImemggbl nbmnznmgdol gLodmmmann@o joMasw ymegbal gsb-
(3000L B96mBgbmemaonl BaMdmBgbs 3o boMms@nzqdda.

ym3zgmo3q dgdmomddnmowsb godmdmnbsfg 330Memmmdmam, Hm3 (1) 03 ssd0sbg-
b0l dogé dmymmomo 838560 @™ dgGow 0dbgdmms aoxgMgdmmo BLadmmmanna
39M30@ ymxybob gobzmob 0bonzs@mmgdom, 306(5 3@ om Mobdndwmaztvm sb/©s o3& m-
domgmogommo dbggmmdom dnEst baMmo@nzb s3q9ows, bmmm mbmmdal ds3mad3gbbo-
95690 056303q3Mmdab 3M0b(303%g sg3mdbgdws. (2) dgbsdsdabaw, dmzgmmmnm, Hm3
BoMo@nz0lL 0bgomn dobsbosmgdmgda, Bmammgdozes Mebsdodwyztmemmds sb/ms s3@m-

domaMagoumo dbggmmds bLobomo 0606sLbsM3gEy39mgdos Gbodmmmaonma 3oMgswm
gmg3bob gob(30000L.

3. agmen
3.1. 33mg30L 3mbsbomggdo

3393530 3mbsbormgmds 80bbmdMngo ©s bgmBnbobzomdn dgMmRggzol 3Gm(39we-
Moo (9360980698ma 15 g8 mom 3mbamagdmg (sbGoea 1).

abGoma 1. 33mg30L 3mbsbomgms ©gdmaMagayma Imbs(39d580

sbozo 22-42 (M=30(9))
Lggba
3930 5, 39%
Jomao 10, 70%
mgsbaMo dpamdsmgmds
amMEebgdgmo 9, 60%
omgdbgdamo 4, 16%
39b6Jm&B0bgdmmao 2, 14%
asbsoamgds
Lodmaemm 8, 54%
b5 35mogn 7, 46%
©3b5g37985 3, 20%
3mbadbaby®g Lobgmdbogm sBgbgdamgdsda/bsbsmdmda
3mbadbobymg 3gdm Labomdmadn 8, 54%
mgomnesbsgdgdama 1, 6,6%
0sbabemobn 1, 6,6%
<3dndg3560 2, 12,8%
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3.2. abbEFA9396Gn

(3bm3E 9800 obGmEool 0bBgmzom (McAdams, 1993; bghsdznmo, 2020) Bobgzmowm
LEONIENMMgdmmo ab@gMgoems, MmIgma 993L babomow bsmamoaqgboma mos jomb-
3900bgsb dgands. Mmo3030M39ma, 33mgz0lb Imbsbamgd Mbws BaMdmomanbml, Hm3
dabo (3bmgmgds bogbos, godmymb ms3gd0, ssLEMINEML ©s Bmgmgm smbyMmb cnmm-
gen domgsbo. dgmeg baBomdo gogMmmnsbgdamas Mgs 3ombgs, Gm3gmag Mab3mbrogb-
&b 3bmgEgdal dofoms dm3gb@gdL (es@gdnma s YYofmymagomon dmambgds, asmwsd-
Bgbo 8m396@& 0, 35333mdal mambgdgdo s o. 3.) dgqbgds; 3bmzEgdal obGMEool 06 gm-
3041 3mo(zo3L, obg3g, bm3Mgdabgmmo asdmbgzg39d0l, KxebIGMgmMMINL, ©sbsgsManb,
306m3bmmo ngmemmanol s 3mdsgmab dgbobgd 3ombggdl. ab@gmgonl babg@dmagmds
©33brmagdom 2 bosmns, 3goEgds snom hsbsbgfmo s dgdmgy nbgMgds GEMablMad@o
(bghmadgoma, 2020).

@gdma@mogomemo dmbs (399980l joobzsmo dmazegms 30mbzgdl 33mggz0lb dmbsboemg-
oo dbogal, bggbob, gobommgdal, mgsbyMa damdstgmdals, bmznsmyGo ©s sbogdg-
Sob bo@mbob dgbobgd.

3.3. 3@m3309mS

33ma30L googmmo dbsmyg. ab@gfzanb RsbgModmg dmbsbomggdl dgdntn babom dng-
Bmegdmesm @ smemo 0bgmmdsns 33ma30L 96mbadynmmdabs ©s 3mMbygogbznsmm-
dob dgbobgd, sbgsg, 33magzolb 80bbab, 0bBgMgonl dobos@bob, bagsMommm bobamdemo-
3m30b o dmEomBabsbgMal gs39mgdal dgbobgd s Ibmemme 530l dgdmga nbgFgdmes
mo350 0b6@gMz09).

30800 ©s bsbamdmngmds. ab@gMgonms baboma RsnbgMs Mgbdmbrgb@qdol La(sb-
m3M9d9e s@aomsl, boboema — badmdom LogMzgdn. 33emg3zolb Imbsbomgms BsBammsb
05393906985 Mdamobob 3oGmsbdm@mEnl gobgzomamgdal (39680l gHo-gHomn bscdmdsc-
396mab 39339mdoo dmbs, Mol d93gass, ebbdmdal dgdmbggszedn, Bobmgol Labn®-

390 Mmbs ©s sanmbdg dgoas dgbgguts. maommgymn dgbggods badnsmmo 1.5-2 Lo-
>3m0 3ogMdgms.
3.4. Imbs(393m5 563mndabodn Joamds

3mbo(399930 ©393s3000 MmamM3 MommgbmdMngsm, abgy 30LgdMnzem. Mam@g-
bmdMogn 3353985 Bmazazes bLaBnbby (33mogdal aodmymezal, 3mwoMmgdabs' we
LEOGLEZNH SBaaDL; MgabgdMaga sbomaba 3o, 33mgg0L JoDd6gdosb godmdwabaty,

09358 M0 sbsmnbom Fgdmogefgms. Mamegbmdmngn sbsmobobomgol godmygbgdem
ng6s IBM. SPSS.23.

3.4.1. 3m@0Mgds

&M3bL3MN3Bgdo 3omszmeomes dgdmgan (33maegdol dJobgogao: ds3md3gblogdg-
Mo 5 3MbEo30bs(30Mn mobdndwgzmds, sg@mdaomamogoyyma dbggmmds ©s baModn-

3ME0Mg30bmgal ge8mygbgdam adbs m33g >Mbgdmmo 3mEamgdal babgmBdmgebgemm (bghmedga-
o, 2020).
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30b 863035369 mmds, ImB0gs30mcn sb3gdGn, BLodmmmgantn joMasm ymeybals gob-
s (bghmsdzama, 2020). 3meomgdol Lobommdal JqbsdmbIgdmem dgbsedg s Bgmomby
338mM 9335, MmImgdbs BobobBsm oM 3dmboom 0bgymmMds(z0s 33emg30L J0dmmgbgdabe
©d dmbsbomams gdmamogommn dmbso398960b dqbobad, bamogy (33memal dobgoznm
30055 3ME0MS GMobL M3 gdo.

3505 3m@oMmgdmemo dmgmbgdgdo. mommgmemo (33mmeabmzgal sbsmabalb gHmgymb
BomBmo@aqbos 3mbzMgdmmo dmgmbads, 569 g30bmmo (3bm36530L bEMEMNnEsE. mo-
omgnmo 068gM30mw006 asmsbs mmomgdmaw dgombs 12 mambgds: 303m60 3sdmzmo-
m9ds, y39madg MoMymgomo asdm(zomagds, gsMmsd@gbn dmgmgbs, d53d3mdolb mowg-
domo dmgmbgds, 653d3mdab memymagnma 8mambgds, ImdHommdab 33og0m dmambgds,
LodMmdbab 933390 Imgmgbs, Mgmogonmo/bdoMoGmemymo godmmamgds, 360d36g-
mm3560 (36mzM9d0bgMmo go8mbgg3s, }963MMgEmdal, ©6s3Mg0l s Lobsbmmal g30-
bBmegdo. Lym sdmdozws (12x15)180 dmambgds.

03@™M30mamogomemn dbyggmmds gsoms3moomes Msdwgbandg 3m33mbgb@nl dabgro-
300 (McLean, 2008; Pasupathi & Mansour, 2006): ®ggmgdbogmo gowsdedsggds (bad-
M0b0) s byme-dmgmgbs 393306 9d0.

bocs@n3d0 gndboMmmgdmms MagmgdbonGo gssdndsggds, sba badbmabo, 3gMdme:
(1) LaDMOLOL sFOMLAdMES — 9 BaMdG03dn LagMomm > aym BabLgbgda smBgHamo
3mgmabol badMobo, 569 JobEMdgmo o g30bLbos, G 360d369mmds 3Jmbrs o3 »3-
353L dobozab, g30DmeL 9bndgdmms 3mwo ,0“ (k=.92); (2) as33g9momo — o9y bats@ngdo
bomngd3s80 ngm, Gm3 dobEmmdgmds 3mdbosmn 33b0msb Msndyg nbBagms s gb as339mamo
0ym 30bm30L, 930bmeb gboggdmes 3mmo ,1% (3) dnbomzsbo babMabo — o9y bas@ngdo
smBgFnmo ngm g6 339990 bAws 36 (33momgds bgmedo, Joa@od oM nym s 3Mb3ME)9-
demo, Mo (33momgdsdg ogm bamdato, g30dmeb 9bndgdmms 3mea ,2% (4) abbondo — o
Boms@nzdo smbgFom dmgmgbsl g4L3maadmem bzomwadmms 0bmngnmalb BogM Le-
390060 0530, bLsdysFmmb 56 YHDogMmmMIqdab goggds, g30dmeL gbaggdmes 3mwoa ,3".

bods@n3do, by, BodboMgdmes bymag-8mzmabs 393806M0b sMbgdmds, MmmgLa(s
dobmmdgmo 94L3moodMem smbodbsgms Mondg Labob 3o3d0fmalb sMbLydmdal dmomb-
Mmdoe dmambgdabs s Lymxrl ImEEL. s8Mogs, %M FodLoMErdmEs, 0ym o s
(d393mon Rsdmmgmommagsb) MHmIgmodg Lobal 3933060 BaMo@03dn s d53wga gboga-
dms dgbodadnbo gmo: ,0“ — 56 5ol Ms0dg babob 3ozdno, ,1“ — sM0b Ho0dg babob
303300/70. o) 36 oMb 3033060, LEMEEgdMEs dm(z9dnmn b(_ggGob/gSo%onb JMmoofgds.
08 d58mb3q3530, o9 ngm 3833060, 35d0b g30DmEo Babrgdmws Jzgdmam Rsdmmgzmoacno
3obsbosmgdmgdal dabgoznm: (1) bacs@nzdo godboMmogdmms LB sdoemmdals dohg9bgda-
0, 3697 sbbBomo 3033060, o) ol Lgemagal LG edomMo sb3gJ@¢ 0l SbLBSL gzmegedmMds
(»®0b 533mdL gb g30bmeo Agdl (36mzM9dsdy [...] smdom, RG™m 0dsl 536mdL, MMI Me-
(3 3obmbabdg gdemmdab smgds dgdndemns, obg) Bg3L goabyszg@nmgdodyg 3sbabao goam. )
(k=.85); (2) bomo@03d0 godboMegdmes (33mamgdal 533390 3033060, MmEaba(s
dmabMmdamo dmazmagbs Mondg Labob (33momgdsl 0b3q3ms JobEHMdgmdo (,mxcmm 3980
LogMoboemab 396 dndadgs, B3 6 0dbgd 35653y 3mBgaz0egdabs, HmA ol ssd0560 56
aomd0bns, dsb653mg 35395oLgdabs s Moma(3bs0Maw, sby 3mdzom, megn @sdg(339,
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LoB653 0b GBog&o M339 3mMbEgdMEs. 5gqEsb 353md@nbafy, semdsom, YRG™ dgG0 yyMomm-
905, 9xnO™ 3980 05330603985, NRO™ 3g@0 LogMmbormg asdmdndydsgs. )(k=.85).

bomoB0g0b 0sbsdodmgam mmmds, 369 3m3gF gb@emmds dggsbrs badgsbbmdnmg-
d00b bgomady (Reese, et al., 2011; McLean, et al., 2016): 368 94b&0, JHMbmEmans ©s
093s. mommgnmo Jomgsbo 0-3-dnmnsb bzomadg asnbdmas, bawsz ,0“ 60dbsgos gsbdbm-
30mgdob LEEosE sGsMbYdmMsL, bmmm ,3" — bemmaw BamMdmmg gbom as6bdm3nmgdsb.
3mgmgbal 3mbiMgd e Mmbs s sgomdg 3mbEgdLEL 3sbdmBamgds smogbgdos
(k=.92); bao@030L @MM3n MEasbndgdgmmdsl (&gd3mmomyma godsGommmds) JeHm-
bmemmans a30h39690ms (k=.83), bmem ogds sggobgdws, Modpgbsm bammam nym Bom-
dmagbomon baMms@ngalb mgds (k=.82).

65Mm380530b b9 8

do3m8396L0M 98 gemo Mobsdodwgammds. BotoGngn do3maddgbbofgdgmo msbdndwgs-
mdob dmbge nogmgdmes oy 3sbdo gdb3moznd Mo nym godm3gdymo KoMym-
Romo 5380086/8m3zmgbomsb a©gdomdg gomsbgms s gbodgdmes 3meo ,1% (k=.95):
33930L 3mbsbomal sbMoom, (5) oMymaggomn dmgmgbs o6 g3odmeo 0b3g30s a©gdom
3mgmgbal 96 g30dm@L (,380Mmd, gbms 356 dgbogm 3gMomedn, MmEgbsy domnsb
39360 LoMormy egdmong, ©8963sMs 30MmM36m a5630m865d530 domnab®) 6 (8) yom-
ymgxzomo 3mgmgbs dnsmme MHmdo MbEMgdos sgdom dmgmgbsb (,068 96658 do Agd
BMG™ML 96 30gdw0, 3MI3mgdLgdo IJmbrs g@&mal godm, gMmBs dmdBgms* s oMol dgbL
gmEmb MM 56 ©9d, 0bzsmown bm3 o6 batim. 830l d98ga 3 mg g&mdo o6 Ragxgdo,
(39©s© 304530, 30bgdo @s 50, ab ,0635moEo bmd o6 bat* mezdn 830G Mmosmgds s w(3-
350 bodmzbog mago s ,306 560l 0bgomna”, yggmeggmdy go38Madwo, Ragxgdo g@mdo
5 Hmamm g dmdbmbs, nby gosgemgdnbyg 3535873l 3oMan, 3mbad oy, aomndgdmma
BOGM. 8300 5 ggobsmn RgdL maglb ,dgMg M, H™I g@mda baba... ). o bas@onzda
3Ly 0365808 g3MMds o6 0ym, BaMsGosb gboggdmes 3mwa ,0°.

3M6&080bs(300L 0565d0dggM0mmBs. 3mMb3MgG Mmoo dmambgds 3mb@sdabs(s00l mabe-
308036mdolb Jmbgo 0mzmadmms, BmEgbsg bams@ngdn gdLbdmogo@nfon nym godm-
bo@memo oqdomn ob ©sds3dsymanmadgmo damdsmgmdowsb MoMmymuomdg aosb-
3 s 960ggdmes 3meo ,1% 3068980653006 M365303@g3EMds 3MEOMEgdmEs, oY) bo-
580380 ImabH™MInmo 35Ma0006/0635385ymu0mgdgmomsb (390 8amBsmgmdsdy as-
(gobgqvo jﬁmegmaogﬁn AHM0L Baboboanbn 0ym (,,308030 OO © Qoammdng\)gbgmn,
399%ogdmen dabomgdo gsdmsmadobogal, LENLIEGYG (bmgFgdabomgal, GHagdals
domgdal 39dmga 3o @adm300admo 33905(3 30 o6 dg35dmm, megal dmdmbgdody(s
30 99633000l 33560bmds 39694gdmms @s gmbgds 3gmndgdmms). nd dgdmbzggzedo oy,
dogomoms, 3330l dmbsboamyg Loydfmmdbdws g dmbdMEammdal opgdoo g3nbmeo-
b, bnenm dg8mgg 603d3mdob Mefymaznm 3mambgdsdy, b baMe@nzo oM 3mEoMEadmams
3Mb@&030bs(300L 356303g36mMdals Ijmbyco.

abogmenmgoamo jomagom gmabol 306300 350bmM3s §q3basbbmBoemgdasbo dmmgmal
Bomamgddo (Ryff, 1995, 2014, 2018), 01335 300006356030l 3ombzsmab' bo(33mo,

1 Jomormo 3g@boabmgol ob. bghysdgamo, 2017.
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gbogmemmaon@o 3oMgse ymaybob bLbgomsbbzs sb3gd@o gowszmmames bofms@nzgddo.
s80bomgol 388mygbadam 0gdbs 3ombgatdo gogmmosbgdamo gdgbo Lzsmol smbgMoemm-
ds. 800Rbgmes, MHm3 BoMs@ngdn bomdmmagbormn aym Bmzgdmmao sb3gddo (= 3mwon 1),
o9y 838530 dggbedadgdbmms bgomolb Mm3gMmszombarnbs(30sdn Im (393 smbgHommdsb.
boMo@03L gbnggdmes 3mwo ,0% oy Bmymeaa 833530 6 dgo39300 Im(393ma sb3gd-
&0b Lo yzoL gomamgdsb.

3908 3ME0Mqdmo  gsbbmBamgdqdos: (1) 838mbmdns, Gm3gmoi  amemobbdmadl
03000758 gM30bs(500Ls @S ©IBMY 30 dmMdIL, bmnsmyco bgbmmadobswdn Bobssm-
3gamdals 406935b, J3930L Hgammasgosl @s Lo 3nmama msgzol doMowa bEsbrsMEGgdom
dggobgdal; (2) gomgdmb germdsdn 3masDEmgds gofmgdmb dommgal 3m33g@q6(309d0L Jm-
b, gofMgasbo 54@&n3mdgdol gatomm L3gd@Mmab 3MbGEmMmal Mbsfn, sGLgdymoa dgbsd-
mgdmmdgdal gg89d@nMow 3sdmygbgds s nbgmo 3mbEgdL@gdab dgmbggabs s dg436al
M6sM-B393900, HMImgdas 0bozoeal 30Mmzbym dmmbmgbamgdqdbs s mofMgdmmg-
3938b dggbedsdyds; (3) 30mmzbaemo dE s ImosdEgdl Mbyz9@) go630maMgdal, Mmeaba(s
06030000 Lo 3MM Mozl IboM s sbamn godmzeamgdobewdn mos 30Mm3zbgdam sxad-
309b. sMbInbgdmmos, GmB dgymdmoas Lsggmsetn 3m@qbznsmal Mgamadgds, bywsgh
Loggome® mogbs s J(393990 N39mgbmdabzgb Lgmol; (4) wowgdocmn wmomngHmomdgdo
Lb3g6Mob dma(303L Lbgs 5s30sbgdmsb ©ads3doymanemgdgman, dodbpmdo NMMNgMomM-
3980b Jmbab, bbgoms ggmomemgmdadg bEMbaslh s dmogmo g33smanb, gdmom&a do-
Koggmmmdobs 0o 06E0dnMmmdal gobznlb Yboml, 3oMmgom gbdnb sednsbyMa yEoo-
900mdgd0lb mMBbMogn dmbgds; (5) dodsbo (36m3mgdsdn 5ol asbdmBormgds, HmIgma s
3960006938 8ndsGoyemmdabs s 3obdbal sMLgdmdal gobzsl, Bo@bymo s 63ym
36m36930b LoBGELAL bygel; MBIgbsl, MM (3bmgMgdal 593L sBM0; (6) Lo ymmeman me-
30b dogds gmabbdmdl Lognmseto 0930b5030 EEgdNM ©SIMoEYdYmMadal, bagnme-
0 d9-b Lbgowabbgs sb3gd@onb sMbgdmdabs o domagdslb, jofMan s (3m00 m30bgdgdal
Romgmom; Dmasws, bs3nmato Bambeymobamdn memgdom @sdmjnwgdemgdsb.

3.4.2. 09338 96n 36smanda
09358 M0 sbamnbolb 89d39mdoo boMsBnggddo asdmgmabos ab bsgombgda, HmAI-
mgd0(3 b8y 039 068 gF30md0 56 dom MBMI3mabmdsdn nym smbgMoemon. 3gdwgg dmb-

5 mommgyymo 930l babgmeads. mommgnma domgsbo amubGmMaMgdamos 0bdgczay-
960056 33mbamopgdom. Mgbdmbogb@omes babgmgda dgzzmamos.

33m930Lb dgmgagdo mE Bobomow ofnl Bomdmmagbomo: x g6 Momogbmdmaga sbs-

m0bab dggagdos d08mbogammon, bmmm d93mga gds@nEo sbomada s 068 gM39@)s-
(3095 Bo®Immagboemn, HmIgmaz Mgbdmbogb@gdab dogH dmmbmmdoma ab@mEMngdnwsb

33mbamngdom oMb nmb@Momgdama.
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4.1. AomEgbmdMmngan sbsmada

33930L MomEgbmdMngn 6sbomal dgmgagdo dgdmgabontsm ool Bomdmmoagbamo:
(39=(390 39 demm3gds oMab Im(393mo smbgfama LBGELEG S LdBnDdby (33mogdal-
®30b (osémbnmgﬁoo&n‘ggn Abggmmds, bomo@ogalb LGMYJG M, boMoGnznl ©ob3nd-
©q30mmds, bogmmmaono joMasm ymybs). 393wmga bohzgbgdo s assbamabgdamos
03 (33m093L IMmE0lb MMHM0gM®Bndommgds. yggms dmbs3gdn boboms LGsGabE MM
Lobmmdal 0.05 mbyby.

4.1.1. 5¢0bg0ma LGsGabGngs

30565m0dgdmmo boMo@nzgdol Bobgzefn o6 dgn(3030 v38MEnmamogomen dbxg-
mmBsb, 093(35, ©bsMRgba 83390, MMImgdai (3bmM3Mgdsdn LadEabol dogdobs s
3m3bab d99bqdmms, bEsdommGEMAabs (2/3) s (33tmomadgdal (1/3) dgLobgd dmgz0mb-
Mmdbgb s gL, 3g@gLBoma, nym 538580 sbs3oManl, goMmsd@gbo 3m3g6@8gdnbs o
R0 gMBoLmsb ©s39330Mgdnmo 3sdmbggzgdal dgbobgd.

bsm§030b bBE NG mMs: boGs@nggdol 1/3-b (28.3%) 353m3396LoMgdgma ms63nd-
©936m3s 3Jmbs, boemm 1/5-b = (19.4%) 368 980bs(300b. 5939 Nbs 5e0bndbmb, HmA
533730b 0bEmMdab LEGNIGYMS 56 333300 dMES IMambgdol &ndL. bbgs bLo@ygzgdoom,
30b@hggmam 0dabs, ds3dzmdol dmambgdsl yzgdmms Ggbdmbogb@n, asmoad@gb go-
3momgdsl o9y ©bsgemanl dgbobgd 53ds3L, bats@ngal LEEYJGNGS s obdo bom-
dm@agbomo s3@mdomgmogommao dbggmmdalb mogobgdnMgdgdo o6 o(33madmes gMma
gL3mbgb@nb d53mbggzedn, Moz MbGBMdal bGomal 898-6s3mgdsw LB sdamyMmdabs
5 06000300SMNM Mo30L7dMgdsdg domamgdl.

AmbsmbEMdgd0l Bobgzemn oMemobdndwysad memo smdmhbos Mmab, 3mb@gdLb@obs
5 0780 mgsmbsdMabom. EsbsMRgbo boMs@nggdol mMn-3gbadgwn 8n3yzgds mgdsdm&
®56308009300Md5L. 335bmsb, yzgmadg ob303gzMmo ds3d3mdal YYofmymayomo dmam-
6905, @absgaMmanbs s go63MMgEmmdal 3MmMdmgdgdmab ©s3s3d0Mgdama dmambgdgdo
>m8mARbws (F-3.048, p=.001).

53 999b98s gbogmenmgoamo 306800 ympbolb 0bwojo@mmgdl, goddmdMaszs,
9439 g55bomndgdem baMoGngdn gfma sbdgd@o 35063 ngm BaMmdmmagbama. sbg do-
35m0msa, nbEmMogdolb dgbmgmdn godmogzgms 3oMmgbamo dMoabs ©s (3bmzMgdsdan
80b60b ob3gJ@&gd0 (18.4% s 20.1%, 3qbodsdabow), obGMMgdal dgmmbgwdo = asMg-
3mbdg 3mbGEmmmob dgd(306980L Bgbmgb(300 (25.9%), bmmm Lbggdmsb awgdocmn -
®09M00mMdg0bs s 53@™MbmMBnal 3o6DmMBnmgdgda gosbamobgdmmo 538980l 3gbsdgodan
(32.2% s 28.2%, dgboda8obo) 3906036gdmes.

3MFgma30n&ds s Mgafmgbonmds sbomodds shggbs, Hm3 sg@mdomaMagoymo
3L gmmds bobpme 3mMgmomgdl (r=.4, p=.000) gbojmemgogco 3oMgem ymebol gsb-
(300b 0600 35@MEMdMb s, 5bg3g, Labom® Bnbsbbsmdg®yzgmgdl 8ol (3bGoma 2), Moy
396850 gosbagds Rzgbl dmmmmabl: sg@mdomamagoymoa bxgmmdoo 3g@sw dwo-
©36 boMo@n398d0 gbogmemmaom@n 3oMgem ymebolb gsb3mal dg@owm godmyzgomoem ab-
©0358mM 3L Mbos ggmmomm

40 JoBoamo gbogmmmang@o ga@bsmo, §. 6, 6mdgmo 1, 2024. ISSN 2667-9027



9&m@0ob obsbmmo 35" o Ldysmm: bmasmnGa s@sd@o0s Godagnmo Gogdob 398wga ®s...

3bMama 2. 338mdomaMmsgaymo Jbggmmds, Mmames gbodmmmaona
356350 ymaybab 3Mgood§mea

(Constant) .745 212 3.507 .001
os@mbnmaﬁognmgn 471 .097 .348 4.859 .000
dbggmmds

4.2. o30bgdM0g0 363maDda

3565 03obs, Bm3 GMBLIMN3Ggd0 ao@s3MEOMEs ©d gasbsmadms 3mMb3iMgé-
mo bLsdodby (33meEgdol Babgmzam, 3sboms mgds@MMom sdNdsgms s gsdmaym ab
dofomon gds@en babgdo, Hmdmoms Mgbdmbmgb@gdo 039896 Lo ggmsmo magobs
5 (3bm3Mgdal dgbabgd bEMbsL. 8mbsmbGmmdgddo 3oMasm 0339mgds ob 3Mm39Lgda
©5 9893580, BHM3gmms aogms3 ImBosm 33mg30L Imbobomgqdl &o330b Bnmgdowsb
0gdeg. 0bobo LaydHMgb Moz &Mo335Dy, N30 Joo IMbsmbEmMdgdda gs(30mmgdooc
00 5300 9935308 &M3330L dgdmam8 gedm(3argdgdl, MmImadoy Medwgbndy do-
Gomoo 0938 n@o babal gobbgmog mogmgds. gbgbos: go6ygzg@oma 3bmzmads (GFsg-
3599 s &Mo330b d93mga), Lbgnmab bo@n s g@mabewdn sdmnEgdamgds, byrgal
93MBLEEMMGES S 333G d(300, IMG0g5@MMgda s MabnMbgda, (3bmzMgdsdo saon-
ol 3mgbs s Labmasmgdsdo bEMNMPsbmzsb BgzMman ©sdMmMbyds.

4.2.1. 356y3980mo 3bmgzMmgds

33m930L yzgms 3mbsbomal (3bmgMgdol obGmEns m& Bobomow oymazs: ,-dmg o
dgdga“: ,hgd0 (3bm36gds Mm@ baBormow dgadmgds gsngmb: g@&mno dmbomagdmgmdadoy
5 3sb d9809a" (Jomo, 34). b By398° YBROMS, 30067 EOYMRS. MomMYNE8s Jocgsbds
dmmmmEbymo, GMogoznmo dgdmbizgzal g8mga sbar Hgammdsadn gonmagnds ©s -
3mdgmo gogd@nb bnbsdg mawas: ,(3b6mzgMgds g3gmat 0dbgdmes abgma, Mmamag 0ym ©
BocImIganbs Imdogomda” (oo, 44).

4.2.2. sbsema bbggemo ©d g&mo

afo-gemo 360d36gmmgsbo (33mmomagds, Moz sbomds Mgommdad dmyy@ebs 53 swo-
300673, sbagma Lbgyma agm; bbgmmo, Gm3gmbsg Mbotgdors dgzmmms @s LogMzgdo
30gdo6gmMds s gomssmanmgdal dgbodmgdmmds(s. 3gmgszob mbabowmggdl, SoMmsedan
360d36g9mmdom, bgmabmms dmmbase bs jmmato bbgmmol gosbmds, Jgbbogms s Bobmsb
90 dbama (3bmgFgdol sbymds. BmamEi(3 gfm-gMon Mgbdmbogb@o 3dmdl, MHmdgem-
Lo §Mo3d0b dogdol 3mIgb@obogol Jdsm-dznmars 3ysgs s 3MMEBqLos(, »bos dm-
396am Rgdo sbaemo bbgmmo s 535bmsb ghomow dgsbmgmes s8ngMowsb” (Joemn, 44).

q96om0s 0dab go(36mdogHgds, Gm3 §Mo3353 LadEsdmm Fg(335ms 36 Fbmmme bbg-
aob (s o@s 85MBm Lbgnmab) dgbodmgdmmdgdo, s@edgo dmmosbsm (3bmgMgds ©s
dgmeg, 53 dgzzmomo (36m3zEMgdal domgds s Sboem Mgemmmdsedn dojbndsmyMan dad-
Bocgdnmom ymazbs. sby MmI, 33ma30L dmbobamggdl dmybosc LosGbgdbm gabagnco
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LogM3ob bgmobems aosDMgds s FmMaqds ymzgmemon® (3bmzMgdsda. gMom-gmo bo-
dmomads, Moz doo goboonmadgem dgbadmgdmmdsw dngzom, g@mo ogm. g@mabawdo
©33m30@gdnmgds s badogn g@&mabiab 3owgs gMmo Bysmasdymans, Mm3gmbsg 33ema-

30L dmbsbomggdo ,d58waa 9893L", ,edMMbgdab3gb” gomemadnm bsdoglb Wbmwgdgb.
3bm3Mgdsdn 9@ mab Jgdm@obs 93 5©s80565d0bmz0l Lbgmmol sbaemo ba@ ol gm@mdnmg-

b0l 35b0g3gbBo(3000; 08 sbamo bLymenl omosMgds o Jomgdss, Mmdgmbss nbobo megsw-
39 9bm©7346 ,g&mam dmbamggdmgmdab.

960 gLy Bogbgwon, O™ o 9@ m3a & Rogrogdmeo MdMsmmu (3bmzMgdol
3936dgergosh edmygergdrar 390 393dmgde, 396 30dgdaggdme, 39O gogmoro
39a3m36193ms6. 8808 m3 dbms g ma, Hmam@(z Bgbbszdgmo aby dogsb (Joema, 36).

3936dmma 3ot s 3gMoggmo dgdshgmgdl. Bspmagmo 3o, Mm3 g@moaom dmbam-
390y 356 s 86 3o7g3b bbgs Jgbmymags. bymgdo ©s ggbgda o6 ozl Seomabgda-
a0, dg80dmos Laydamn, s80GmBs(3 edmY30gdgmo 3ot (Joma, 42).

o335 9b 3Bm(35L0 yz9mobogalb gRmbonfMan nmmo of gmgnms s g@mo ndmagoom-
39 MgbALo 56 gbabgdmeom. DmgangfMm 3ocmgabl bs M Moz3mab goomabs s Babs-
5039amdgdal admgzalb gobsw 3mubas sbagma Lbgnmoab bs@nbs s, dgbodedabsag, sbs-

mo bgemazab Bomgds: 99339 Modwgbndy mg 0as g@mo Bgdlb mmsbdn s v6 3xr©gdmeo,
396 Ba3m38ga0bs, H™I 9@ mom Mbws 3g3mm ng, bas(s 35653y dngmos” (3530, 35).

4.2.3. bLyemggob Ag3MBLEMYNMdS S d33Gd(300

Lbgmmab sboma bo@al Bomgds, Mo, Mmam@z 3ogdzom, (bmgMgdsdo g@moab o6-
LYdMBOL sd39d0ms s BobMob sE3Gd(300m FoboggbEoMws, Bod@mdfngswm, sbaemon
Lygmgzob Mg3mbLbEMYaMgdals Bndnbafg 3Gm(39Lobe s sbaem Mgormmdabosh sad@e-
300L 3oMg0 0bngs@mns. gb 36n0d36gmmzgeba goMmmad@gbo 3mgmgbs aym 33emggol dm-
boBomggdal (3bmgMgdada, 30bs0@sb g@&mdn Rogmdnm gondsfmes doma dmdomaufmmds,
39055030m7d0bs @S YMzgmEEoNE bmnsmu@ (3bm3zMgdsdn od@oyman 3mbsbommgm-
30l dgbadmgdemmds. 8356, 030l dbfng, dgbedadobo (33momgdgdo Ima@sbs doom oMo
36m3E9d5bs s FoMngfnmo asbgomsmgdal mgombsdMabom. dsm ,439magmgHo msgo-
36 @s0bygb*: ,g@mmeb gMms@ yzgmongmlb msgomsb abygd. yzgmoggma sbamas, d96L
Lo ggoe® babemdneg 3o. 396 g0Bg3b 3mgMam dg6L (Bobogn®) asmgdmb 96 mgommb® (Jo-
o0, 28). 53 (308980b o3@™MM0 (33mamgdadg LandMabal gHo domnsb 360336gmmgab M-
39L 038m3L. 3oL BMsbsdo bodgabdnom 50l bomgzadn, MmB 5s3056L (5b) Mmsgaw 1bgszL
03 (33m0mgdgd0lb gobbm@m(30gmgds. ab 360l ghmsgfma, gobsa dgbbggl domes s dm-
&035(309, OM3 ,439MdRBJH0 M3300056 s0BYML g@mmMsb ghma.

(3bo©0s, gb ads M (39Mmn Mgbdmbogb@obmgal ymgams ommo s gMo-gMHon ©s-
3036 3mmgdgmo babmgsmgdada Mgob@gamaznal 36m(39Lbd0 Mogzom 53 LadmasmMydab,
30053056930L ©sdM 30Egdmgdgdn ngm. MHmamMz gMo-gfmo Mab3mbrgbGo ablgbgdl:
»439dg 38 303bgmmow doblgbmgds, Mmogbsz &ogbalb ddmmmads dombms, GmI 3(3me-
bmos g@mom dmbafmggdmyg 0ysgn o6 dmgommo 3g339madgm. gb og3zs, 3o0s3bgs 3sb67s-
Bob bagomdgmdyg o 3ot dogfom ImBogsbybs® (Joma, 42).
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4.2.4. 6gbmosmadsz0s: AmGogs@mmgdo s Mgbymbgdo

6930b30gH 5dd0sbl Imgdmagds gfmn Mgbm@ba dsabs, Gm3gma ddadg LoGme-
(30930 boyMmgbaw s Rsbognwgdgm bagbaw dgndmos 3odmaygbmb. LEmMgo sbgo boy-
0g6bg LandAMdEbb 33tmg30L 3mbBsBamggdo, MmeEaba GMegdal dgdama bogm(sb-
mob goa®dgmgdabs o sboma (3bmgHgdal ©sbygdol 53303l 3magz0cmbAmMdobgb. sbgma
Loygbo dmangmabogal mgsbo s dznmgdo semdmhbrs: ,Agdn dzaomgdabomgol «b-
05 34MPOOYs30 3oMas®. dom %9 3negs bfomagdmmoen ©gws... gty G, AmI 98-
mdo 30xgdo, 3g 3smmzal bENmBsbmzgsebo gL 30Yys30, Logzsmnmab Mbata LosGmal
MBMNSB o6 360l 3ogdocdn” (Jomo 44). dmanbomgob bayzsmgma 3Gmgggbos agis babm-
350mgd5d0 Rsmggmmdabs s bLaMagdmnsbmdol gob30l sdMNbydal Bystme: ,gu®-
BomnbBo 306 s 068 gMbg@nb g98mhRgbsbmab gMma, 3ngbgwmn, Hm3 dgzcn Latagdmal
3m@obs 3g8gdemm Rgdn (3m©boms s gsdmzammgdom. 3g6g o, MM Mg3mMEBo79ddg 39-
03 303000 5g@0Ma. 530@m3 dgzMo Bgmoa babmowsb gdndomd bomds@gdom” (Jomo,
44). dmgogcon Mgbdmbogb@obmgal 3o sbgomn Mgby@bo ol sbsma dgbadmgdmmdgda ©s
Lo gd056mdgdas, HmMImgda(y bmmme g@mom dmbamagdmgm asbemadnl dgdwga semdma-
Robgl: ,356Mob3mMEBom ©a339300. BMo33530y sMsbmmgl dogodMas L3mEMEGdo ymazbs o
LgFoMbYo BoBbgdol obobgs. sbems Bomds@gdmma got s gb dodmggl 080l gob3sl,
038 Momd(30L Labafggdmmb 3539098" (3030, 35). LbmEMgE 88 Hgby@Lgdal dmdogdobs
5 dogbodsem@ae aodmygbgdals 39339mdom dgdmgl 33tmg3930 3mbsobormyg 553056953
(36m3693530 sa 0ol 3m3zbs s Ladmasmgdsdn bLEMmBsbmgsab BgzMon sdMnbgds.

0913(35, MHmamy Mgbdmbogb@gdn 536mdgb, yzgmsdy 360d3bgmmgaba gbn@bo
@035 50530560 s Lo 3HMafa magobowdn Jabo sdmnEgdemgdss:

0®3beMmML 3od(393 ymGemmgdslb Agdb dgbrmome dgbadmagdemmdsl, 3sbbgbrog-
35 Ibmmme 35306, HmEgbs Lbgs g@&mom dmbemagdmalb gbgmas. 3g gb o6 8obbmgab,

Mo@asb nbgg Igbedadobmdadn 306 (3bm3zMgdob M0GINob (Joema, 42).

30393md0wsb3g ©33my30098gmo 30ys30. doygetms magobugmgds, dmbgds e
Lgmeab sbagdag 3o Ig8gdmmm msgol Bmgms, Mm(3s bobedn BsmGm 3MRgdmmo... 580@ma3
BbEO 303M©0, MMI g@mdn Rogomdalb Hmammz 3o 393dmadon, 3530639 3086
69d@0 @a8mm30qdrmmdal s g@&mo Rgdmgal gsbshgbo 396 0dbgdmms (Joemo, 28).

4.3. 3om0sbmdomn nbGgm3mg@s 30

83Mngo@, bobsdpgdemyg 33mmg30L Gofmamgddo DManl 3060l G§FMo330L mbg 98-
oo ImboMagdmyg 15 5©s80560L (3b6m3Mgdal abEMEonEsb 12 doMomswo dmambgds
33m33M0gkgm ©s 3bsbgm, gMma dbGog, MHmamem oMol domdn Bamdmmggboma doGame-
©o badnDby (33moEgda (MomEgbmdmngn sbamnba) s, Bgmeyg bz, HmIgmo doGames-
©0 0935& M0 babgdolb asbbgcng 039696 obabo magosbmo (3bmzMgdol sbae abGmo-
3L (030bgdMngo sbomnDn) ©s, Jgbodsdabow, Lo jnmem asbsbmmgdmm oMo om nwqb-
Bmdabs.

a9o-gemo 360d369mm3z960 mgds@ o baba, Em3gma s, Bogd@mMdM0gswm, yzgms Mgb-
3mb®768 b g3b3mgds, G330l godm aobyzg@omo (3bmgFgdss, HmEaLy(y s@sdnsbgdo
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BM03353mg s GMa330b J9dmamd Lgmabs s (3bmzMgdsdy aby LoydMmmdgb, Mmam(s
Mo gobbbgeggdmmo 30Mm3bgdol mE asbbbgezqgdam (3bmaMmgdsdy. 3g@&oz, Dmang@omo
3omgdbo 9mbndbagl, Hm3 (36m3619358 b0 Fbmmme o380l J93amad dgndnbs s o3
356031 Imbs, m36nd3bgmm ©s 10bGgMabm nym. 33ema30L dmbsboemagqdo &Ma330L d43-
098, B9J@MdM0z50, sboem bgmalb J360sb, GmIgmboacy sbamo Lbgmma, LogM(3g s K&~
@0gmmdgdo od3b, Moz dmbgdMogem dowgdl G380l d58amd (3bmaMgdal msegznwsb,
Bmmomsb ©abygdolb 3o6(3000L. sMbgdmma 33mg3900 sh39693L (Pasupathi, 2016; bghasd-
30emo, 2020), ®m3 398-653mmgdsw bBsdorma® 39Mommgddo, Mmegbsz s@sdnsbol (3bmg-
M96sdo 39360 sMoxgMn brgds gbojmmmaon®o (33momgdgdol mzombsdHabom, 3o-
Mm369mo 9by398mdal aob(30b d9bsMmAnbgdss o6 Bomdmamaqgbl gobbsgmommgdmmeaw
Mormmom dqbabEmmgdgem sdm3565L. 3g@0(3, 39oto bmnsmyMo Hmmgdo ©s nEgbGm-
39%0, oG gMnomnMo aogdmb, gnbsbbymn Loymogbabs s bbgnmob b edomnGmdal
306(3000b 39d39mdom, bgmb mBymdgb 83 4byzg@mdab gsbzmal dgbscBmbgdsls (Haslam
et al., 2008). o330, Mmam(s 30 (36m369ds 36/©s 30MmM3bqds 33390Mom 0(33tmgds @
9L, 930Ms@gbom, MoMymagnma (3bm3zMgdobgmmo dmgmgbgdalb 30dgbom bogds, dsgswmo-
oo, bbgmmoab adygmgdomo 8meognjonob — oMol ©s3emazolb o6 oboznfo §Mag-
30b 3595 98 mdo Rogomdom, Abpgds 3ommzbamoa byzq@nb aobzms, Ma(s nboozowab
3096 000gb@&mdobmzal 394360 LogMmbgw smnddgds.

LEmEgE 93 EAHML bEgds 360336qmma3s60 s LagoGm 3gMbmbsmy&o ab@mEnal
obmdado s3@8mdomamagogmo dbggmmdol dqdm@sbs (Habermas & Kober, 2016), Gm-
39mmo(3 538056L IM3bsmalb gosdMgdal, 35Ldn 3603369mmmdals 3mzbobs s LszMMe®
Boms@n3do Bammngol Lodmamgdsl sdmasb. dqbadadobsw, ngo sbgMbgdL Ls Fmmama mazol
MBy39@™dab 35630000 s 960L 56/ JgbaMBbgdobs s Sborm Mgommdabmsb s@ad@e-
300b. 335 Bommomgdl Rzgbb 33mmg39d0 MomEgbmdMagzn s6semabom domadaemo dgwg-
3900(3. 93@mdomaMmagomma dbggmmdol 0bwogs@mmgdo 360d369mmaeba asfmoad§gbo
3mgmagbgdal, gsbzmomo @obszaMmgobs o9y KxebIMMgrmdsLmsb ©s393d0Mgdmmao go-
3mbB393980L, gMmo bo@yzom, Motygmagomoa (3bmzMgdobgmmo gedmomgdgdol dqbsbgd
obmmdabsl 03390908 @ sbgmn 838580 gssbsmobgdamoa baMeGnggdol @osbmmgdom
bobgzemb dg0ma96L. gb dgmgan goMaem gbawagqds s@Mbgdamo 33mmg3980b dgqaqdb:
306500006 ofymgnmn godmzmamgdgdn namm dgdow Jdbnb 0bmnzowal nEgb&mdsal
LogMmbgl, 30060 s©gdomo; omo 3mabod o goEsdndsgzqds, s3@mdomaMmagammo
M9Bmgdbos s BmbsmbGMdal Lobom BoMmBmmagbs 3@ dommabbldgzsl bagnMmgdl. sm-
LobndBogns, MHMI Mgbdmbogb@mes dogm dmmbEmmdoemo swgdoma dmgmgbgda dm 3emgda-
Mmoo 83&mdomaMagoymo dbggmmdol gmgdab@qol, Mo, sbgag, mmangyGas. BHmami(s
33ma3s oh39698L (Lyubomirsky, Sousa, & Dickerhoof, 2006), wswgdomo gdmzon@a gen-
x9cab 3dmbg dmgmgbgdal dgbobgd dbggmmded s Magmgdbosd dgndmgds 3qs3(306mb
30093 060030000L BLoJmemmannMo 3oMgsm ymybolb aobzms. vdgweb godmdwnbatyg, o3-
Gmdomamogoqmo dbggmmds Fbmmme 85306 4303306908 oadoms GLodmmmmao-
M0 396300 ymybolb gobwsl, o ob Mefmymanma dmzmgbgdal 3mbEgdLb@do bmgo-
9eEgds s sMs — swgdomab (Lilgendahl & McAdams, 2011). dmaméz Rzqgbo 33eg30b
d993900 8B39693L, LEmEMg© MoMymagomo gdmzonmo genggg@al 3dmbg dmgmgbgdal dg-
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Lobgd MbGMdsdn gsdmzmabomn s3@mdomamagonmo dbggmmds Bobsbbsmdg®yszgmgdl
LobomE GLogmmmannMo 3oMmasm ymybol asbwob.

30093 gfomo 860d369mmzsebo dgmgan, GmBgmaz MomEgbmdmozds sbsmnDds dma-
3(39, M9L3MbrgbEgdal dogf moz056mn (3bmM3Mgdal obBMMaol MbGMalL LEGONJGnESL
d99bgds. go5bsmaDdgdmo batoGnggdol dgbsdgmn 3s3mad3q6Lbocgdgmo msebdndwmgztm-
dom aym bs@mdmpaqboemo ©s gb, 93nms@qbaw, 0bgg ©s 0bgs Meymagomn (3bmgmgdo-
Lo dmzmabgdal dqbabgd bEMBOLLL d506036gdmms, Mo Mbbigds Lbgswabbges
dgehg30bg Lodommggmmdn RsGoMmgdam sbommaon® 33mg393d0 domgdee dgogaqdl
(bghmodzoema, 2020; Khechuashvili, 2018; ¢s6565330¢m0, bghmsdzomo & amanhsndzoma,
2018; amaonhsndgomo, bghmsdzomo & 3qb@30M0d3z0emn, 2016). 5439 Mbos sm0bndbmb,
Amd 3o3m3396boMgdgmo ebdndmazmmds, bdmaswsw, GMo330Ld53amad SoMmzbam
BEsdy Bommomgdl, Moz, sMbgdmmo 33mg3980b dabgozom, gednemgdmmos s3@mdo-
maMogomo dbggmmdom @, mag0b IbMog, Lodmmmganto joMasw ymeybob gobonb
3563 3908 mML bomdmawaqbl (McAdams & Pals, 2008Ly, Khechuashvili 2019; bgh«-
0330@0, 2016a; 2020).

>6bgdm LMool 03LgdL boMmsoBnggdab ob3ndwgaMmmmdal (33momnl dabgogom
MomEgbmdMago sbamobo: 3mbsmbmmdgdol ssbrmmadom babggeto sGomebdndwagztv-
mos MMOL, 3mb&qdLEnLy s Mgdal mzembsbMmabom ©s gb, doMomsws®, swgdomo
3mambgdgd0l mbmMBaboL 9060369bs. sbsMmBgbn Bofms@nzgdalb mma 3gLodgwo mgds-
B mb3dodmgzmmos. gb gsbbsgmmmgdom dommgdmmoas d53d3mdalb afymanmo
30dm300mgdol, ©obszoMmgobs s KxobIMMgmmdol 3HMdmgdqdmsb ©s3o3damgdaemao
3mambgdgd0L dgdmbzg3edo, Moz mmgoznmam gbdosbgds bgas@onmo godmznemgdgdal
39Mbmbamu® boms@nzdo 0b@gamsznabmgol s3@mdomamogammoa gomsdedsggdal be-
FoFmgdsb. mgds@neo sbdndmgztmmmds Mggmgdbon®o gosdndsggdal 3GMmzqLbdo
doombBggs. Lbgs Lodyzgdom, Jgndmgdgmoas dmdbeamdo badMobob sbsbzs, oy Mbfmm-
35 mgdo@ Mo msebdndmgzMamo o6 5™l ©s MoMymgom dmzmabsdo oEgdomalb ©s-
Bobgal 396 sbg@bgdl dobmmdgmoa. 3dodg gedm3mnmgdqddo, 39Mdme, dymaolb &3060L
B®o330b g53m g&mdn Rogomadsbs s yzgmes mobdwgs ndymgdom (33emomadsdo badMo-
Lob sobobgs 30 JbEMBgML Sbaem Mgommdobmob sa3@o(300Ls s Sbormn Lymeal, sbo-
0 00g6@™Mbab BmMEMBaMgdol 396 3ndommogl, Moba(s, megal dbMag, ngo BLadmmmannMa
350350 ymaxbal 3ob(300b396 do3ygagl.

5. 33m930b 3dm3980 5 bLd3dMIszmm dndsMmaymgdgda

Bomdmmagboem 33mg3L Me8g608g dgbrmogs odsb. (8) 3oMggm Goadn, gb sGab
dghg30L Amzmmds. Mmam® (s 9339 900603869, 333530 15 50830560 8mbBobamgmdws,
(3 bogdamabns mgabgdMago 33mggabomgals, BogMed s — MamEgbmdmoaga sbamabals
> MgmEommo dmEgmolb aosbsdmbdgdmawm, oudzs, domgdnmn dgogagdo dgdmam-
30, gxmm 3oL3GedyMa 33mg3z0b 3oMa Laggedggmb §86ab. (8) dgmeg dgDrmEgs megow
dgehgz0L 3m33mdoazosl dggbgds. 339330 dbmmmm ob 5sdnsbgdo dmbsbomgmdobgb,
B gddss BoMBo@gdom aonsmgl GmMe380b dgdmamdn Mgedoma@sznabs s Mgbmgo-
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smada300b 3Mm39L0 s 33mg3z0b 3mBgbGnbmzgal babmasmmadmng (3bmzmgdsdo sgdo-
MMs© 043696 RoMormmba. 5808m3 dgmdmgdgemoas 08 s@sd0869d0lL godm3nmgdobs s
35036 3030bsMyg 3Mm(39bgddg, dom (3bm3Mgdsdn dmJdgm Bod@mMMmaddy bxgmmds,
Omdgmosz 396 39dmab BaMds@gd0m ,dMbgds” b Jmmem megmab ©s Lobdmaswmmgd-
03 (3bm36gd8dn, od(3o bnbsdgdamyg 33emgzs 5 (3 nbobogws 30bbow smbadbyma go-
3m(3R0egd980b 33eg3ob- (3) 3093 9Ho0 dgdraras 33mggeb R0babL g303d06Ryds:
LEsGada 3OMLLgJ0mG0 33emg30L Jgaagdos baMmdmmagboemn, Gm3gmo eMmab gHom
3Mb3M & 8m3gb&3d0 RoGomMms s 96 0dmaszs 33emg30L dmbsbomgms (3bmzMmgdal wo-
653030bs s EOHMMS 356353emmdadn gobzomamgdobmgal mgamab gow936580L badwymamg-
35L, o330 smbgMb Ml 3mb3Mg@mm 3mdgb@do sbgdmm LyMomb. Mbos semnbad-
Bmb, B3 Babsdwgdotyg 33mg3s 3o6dgmEmgdomo 33mg3zob 6sBommoas, Hm3mob dgmeg bg-
05 byobemosbo Insmgmom gsbbmMogmms (Jodmb@gmoa & bghamsdszomoa, 3m3Dowgdab
36m39L30). (©) 3393 BMIRLoMEgds Fbmmme Modrgbodg 3mMb3iMgdmoa (33mamabe
©d (36m36980L 0bEMEsdn 83 (33mogdol sEanmol sbsbzadg s 3 0m3zemabbnbydl
33ma30L 3mbsBomames 3oMmgbmmao dobobnomgdmgdabs s ©admgzab LMo gangdab
®030b7530609893L, Moz 393amdn 33emg30b bagsblb Bomdmawagbl.
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Abstract

The study aimed to explore the processes of positive psychological changes and the underly-
ing factors following an extremely stressful life event — spinal cord trauma — in the life stories of
15 socially active individuals who use the wheelchair. The data were collected using life story
interviews. The qualitative part of the study involved thematic and structural analysis of narra-
tives, while for the quantitative analysis, each interview transcript was recoded and processed
for target variables such as autobiographical reasoning, narrative structure and consistency,
and psychological well-being. The analysis of the results revealed that the more consistent-
ly and rich in autobiographical reflection individuals narrate their life stories, the more psy-
chological well-being indicators emerge in their accounts. Additionally, during the process of
post-traumatic rehabilitation/resocialization and re-adaptation, they have to reconstruct their
own identity, reassess their self-image, body — image, values, and relationships with others,
as well as their broader environment and perceive it from a different perspective. The personal
narratives of study participants were saturated with the themes of discontinued lives, disturbed
body image and attitudes towards wheelchair use, self-reconstruction and adaptation, motiva-
tors and resources, finding a place in life, and returning as full members of society.

Key words: Psychological well-being; Identity; Physical trauma; Social adaptation; Wheel-
chair-user

1. Introduction

‘I would lie if | said that my life was interesting before. | started a new life only after
a car accident, which is much more important than what was before... | never pay attention
to my limited ability and it comes to my mind only when | see another wheelchair user.
| don’t remember that because | still follow the rhythm of life.’

This quot belongs to a 42 year-old woman who began to use a wheelchair after a
physical trauma. After becoming a wheelchair user, she tells us how she had to go again
through social adjustment, how she managed to reconstrue her social identity, go back to
social life and maintain the feeling of psychological well-being. We often encounter similar
stories in the lives of wheelchair users. They speak about physical trauma and the diffi-
culties they face when coping with the trauma, important memories and the restoration of
bonds with society and oneself.

' Lili Khechuashvili- PhD in Psychology, TSU
Ketevan Kimosteli- Master of Psychology, TSU
Maia Mestvirishvili- PhD in Psychology, TSU
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Spinal cord injury belongs to the category of the most traumatic injuries. Even though
currently the problems of people with disabilities are intensely discussed in Georgia, be it
the mass media or different circles, there is no systematic study of how people with dis-
abilities form their identities, how they relate to culture and what their personality and mo-
tivational characteristics are. Consequently, the studies focusing on the disabled people in
Georgia who became wheelchair users after a physical trauma are quite scarce.

The present study aims to deepen the empirical knowledge on the individuals who use
a wheelchair as a result of a physical trauma. In particular, it attempts to reveal in the per-
sonal narratives of Georgian wheelchair users those positive psychological changes that
follow an extremely stressful event like spinal cord injury as well as the factors underlying
those changes.

Individuals with spinal cord injury face different physical (sensory-motor, visceral),
psychological and social problems. This prevents them from carrying out those activites
which are necessary for the fulfilment of individual and professional responsibilities. In
addition to physical limitations people with spinal cord trauma are susceptible to emotion-
al, psychological, economic and social stressors. Their complex interaction has a neg-
ative impact on the individuals with spinal cord injury as well as their family memebers.
After the trauma, during rehabilitation, these people can no longer lead an independent
life. They become totally dependent, which implies that different aspects of life (such as
physical space, body image, physical distance, etc.) are perceived in a different way on
individual, social and professional levels. Hence, it is difficult to live with spinal cord injury.
The main reason is that an individual has to readjust to physical, psychological and social
environment, and dramatically change the way of physical, mental and social functioning
(Babamohamadi et al., 2011).

Adjustment to the use of a wheelchair after the spinal cord injury in the physical and/or
social environment and the maintenance of psychological well-being is related to a number
of challenges. Coping with trauma and the restoration of connection with both, oneself and
society is clearly manifested in the narratives which show that the trauma is perceived as
a loss and/or a major change. However, it should be noted that this life-changing event is
often perceived as more than just a negative experience. Pain and starting life from the
very beginning is also accompanied by positive transformations. Some individuals find
different means to regain the strength and again become an active and important member
of society. Their life stories depict the formation of a new Self and much more positive view
of what is called ‘a wheelchair user’ than the Self of those respondents who described
themselves as ‘me before starting to use a wheelchair’ or ‘me before trauma’ (Chun & Lee,
2008).

1.1 Narrative identity

The cncept of narrative identity was coined by McAdams (1993), and it has been a
central construct in most of the studies of personal narratives and life stories for more than
three decades (Khechuashvili, 2016c¢).
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McAdams states (2001) that the formation of the Eriksonian configuration of identity
(Erikson, 1963) should be understood as an integrative life story that individuals start to
constructin in late adolescence or early adulthood. Similarly to Singer and others (2004),
McAdams uses the term narrative identity to denote the internalized and evolving story
of Self, which is construed by a person consciously or unconsciously to unite different
aspects of Self. To a certain extent, the narrative identity endows a person’s life with integ-
rity, purpose and meaning. It is an internalized and evolving cognitive structure or a script
narrated by a person, which, apart from the individual life story, contains dominant and/or
cultural narratives (Khechuashvili, 2020; McAdams, 2006).

Human beings construct narratives to give meaning to life, to organize who they were
in the past, who they are now and who they may become in the future in the social cotext
of family, community, work, ethnicity, religion, gender, social class and culture. Research-
ers believe that the Self manages to adjust to social conditions through narrative identity
(McAdams & McLean, 2013; McLean & Syed, 2015). Narratives help people to find their
own place in the complex social ecology. Hence, narrative identities reveal a person’s most
important and complex relationships with culture and society (McAdams, 2009).

The study of narrative identity is especially interesting in the context of positive psy-
chological processes taking place after the extremely stressful life events and the corre-
sponding underlying factors. Given that that stressful events trigger individuals to reflect
on themselves, the past experiences, and start reconstruing themselves. In addition to
self-reconstruction, individuls manage to find the meaning in the event and see and elabo-
rate on its positive aspects. A positive evaluation of stressful experience is gradually inte-
grated into the renewed self-image experienced as post-traumatic growth, which, in turn,
leads to the improved psychological well-being (Khechuashvili, 2020).

The study of narratives clearly reveal the process of rethinking and reconstruction of
self-image. Contruction of narratives, as such, is a process of searching for meaning in
life events which is carried out through autobiographical reasoning. Thus, it is advisable to
observe this dynamics through individuals’ life narratives.

1.2. The structure and content of narratives
1.2.1. The structure of narratives
1.2.1.1. Redemption and contamination sequence

Narrative researchers (see for a review Khechuashvili, 2020) describe two structures
of storytelling: redemption and contamination sequences.

Narratives have redemption sequences when negative events are followed by a posi-
tive result even when the latter is less intense than the initial negative event. In such case,
the storyteller explicitely describes the state which denotes movement towards a positive
affective or cognitive outcome, or the event itself is so positive that it evokes a similar reac-
tion in the majority of people. It should be noted that the conclusion is made by neither the
reader or listener of the event but the storyteller himself/herself describes transition from a
negative event to a positive one (McAdams, 2011).
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In case of contamination sequence the opposite happens: an emotionally positive
event leads to a negative outcome. Such a sequence implies that positive events are
short-lasting and they are inevitably followed by a negative outcome (Khechuashvili, 2020).

1.2.1.2. Coherency: time, context, and theme

These characteristics of narrative point to the logical coherency of narration (Khech-
uashvili, 2020). How logical are the characterers’ beheviors in the context of the given
narrative? How uncoherent are the parts of the story? How understandable is the motiva-
tion of the characters’ behavior in the context of available knowledge, and, in general, the
knowledge of human behavior? The narration is considered low in cohereny if the reader/
listener cannot comprehend the logic of the development of the story in this particular way.
However, the story also becomes hard to believe when it is too consistent and its compo-
nents fit each other ideally. It should be mentioned that there is no need for ideally coherent
stories to reach integrity and find the purpose and meaning of life. It is unnecessary for a
life story to accurately replicate the individual’s life events.

1.3. Autobiographical reasoning

By construing selective autobiography individuals solve the identity problem (McAd-
ams, 2013). Theoretically, a life story gains the identity function only in the form of auto-
biographical reasoning (Habermas & Kober, 2016; Dunlop & Walker, 2013). During this
process the person starts to realize, on the one hand, how the life events turned him/her
into the person she/he is, and, on the other hand, to what extent the current state (i.e.
the way he/she is at present) determines one’s personal, unique perception of the events
(Habermas & Bluck, 2000). Autobiographical reasoning might contain explicit conclusions
about the life or the world. These are separate elements of the individual's conscious-
ness, which, by being united in the person’s narrative about his/her life, create a basis
for the sense of continuity. Therefore, it is autobiographical reasoning that turns life story
into identity (Habermas & Bluck, 2000; McAdams, 1996) rather than organizing individual
events into a sequence.

According to Habermas and Bluck (2000), autobiographical memory involes connec-
tion between the following two elements: the person’s life and the Self, e.i., self-event
connections, as authors state. In the context of this connection autobiogtaphical reasoning
takes two main directions. One strengthens the stability of self, which results in the stories
of stability. The other serves changes, and the individual tells the stories of changes (Pa-
supathi, et al., 2007). The first type of connections help the person to maintain the sense of
self-continuity and explain the events with some of the characteristic of Self, whereas the
connections of self-changes show how the narrator perceives the impact of this or that event
on his/her life (Pasupathi, et al., 2007). In adult life connections of stability and change are
fundamental for the achievement of the sense of continuity and coherence.

Autobiographical reasoning also embodies in event-event connections. These are
clear connections between the events which illustrate how one event leads to the other or
how they integrate under the common theme (McLean, 2008).
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Researchers suggest that the narratives about oneself should be saturated by explicit
explanations of the meaning these events carry for the narrator. This means that the nar-
rator has to look beyond the details of the event and explain what she or he has learned
about oneself (Lilgendahl & McAdams, 2011; McLean & Thorne, 2003; Pasupathi et al.,
2007). Obviously, this reflective process of autobiographical reasoning takes time. It is im-
possible to see and understand the connections between the Self and past events without
distancing oneself from the past and viewing these events retrospectively (McLean, 2008).

Research shows that life story and using autobiographical reasoning in narration
is the most important means for maintaining personal continuity in the time of changes
(Habermas & Kober, 2016). Empirical research on narratives assumes that the well-being
is closely connected with a well-integrated, and consistent life story and might even repre-
sent its result (see Bauer & Bonanno, 2001; Lilgendahl & McAdams, 2011).!

1.4. Psychological well-being

The present study is based on Ryff’s six-dimensional model of psychological well-be-
ing (1989, 1995, 2014) which encompasses a broad range of well-being and consists
of components such as a positive evaluation of oneself and the past (self-perception),
sense of personal growth and development (personal growth), belief that the person’s life
is goal-directed and important (life goals), quality relations with others (positive relations),
ability to master one’s own life and external world (environmental mastery) and sense of
self-determination (autonomy).

2. The Purpose of the Study

The present study is about the individuals who became wheelchair users due to phys-
ical trauma, and systematically tried to find their own role and function in the society, family
and community again, and to continue living in a more or less usual way in the social envi-
ronment to which they and other wheelchair users were simply unaccustomed.

Consequently, our study aimed to find out how individuals with a spinal cord injury
manage to continue living with the wheelchair, as the only means of movement in space
after the discontinuation of their life line by physical trauma, how they manage to create a
new version of their self-image and body-image (i.e. their identity) with changed abilities
and, consequently, integrate their before and after-trauma lives. The study also aimled to
address the following questions: What wheelchair users have to go through to reach this
goal? What are the resources they use for that purpose? How do they construe a new Self
which needs to function in a different way in the usual physical and social environment?
Or, in other words, how these individuals with forced new identity manage to re-socialize,
actualize oneself in the renewed environment and become active members of society.

T However, this assumption was questioned lately (McLean & Mansfield, 2011). For example, one of

the studies (Sales, Merrill, & Fivush, 2013) showed that the narratives of the worst experience of
16-21 year-old research participants revealed a significant positive relationship between insight and
depression. This raises the following question: which life situations, at which age and which forms of
autobiographical reasoning are a precondition for personal continuity and the sense of well-being.
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Therefore, the purpose of our study was to conduct the analysis of the narratives pro-
vided by wheelchair users after a spinal cord trauma to reveal the phenomenology of their
psychological well-being.

Thus, given all the abovesaid, we assumed that (1) the more coherent life stories
told in a redemption manner and the richer in autobiographical reasoning would be more
saturated with psychological well-being indicators. (2) Consequently, we expected that the
characteristics of the narratives, such as coherency or/and autobiographical reasoning
reliably predict the psychological well-being.

3. Method

3.1. Research participants

Fifteen wheelchair users were recruited through availability and snowball sampling
purposive and conveninece sampling (Table 1).

Table 1. Demographic data

Age 22-42 (M=30(9))
Sex
Male 5, 39%
Female 10, 70%
Marital status
Single 9, 60%
Married 4, 16%
Divorced 2,14%
Education
Secondary 8, 54%
Undergraduate 7, 46%
Employment 3, 20%
Works in public organization/enterprise
Works in private enterprise 8, 54%
Self-employed 1, 6,6%
Housewife 1, 6,6%
Unemployed 2,12,8%

3.2. Instrument

The Life Story Interview (McAdams, 1993; Khechuashvili, 2020) is a semi-structured
interview, which consists of open questions clastered into 6 sections. First, a study partici-
pant has to imagine that his/her life is a book, break it up into chapters, give each chapter
a title and briefly describe it. The second part contains 8 questions about the key points in
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the respondent’s life (positive and negative memories, the turning point, childhood mem-
ories, etc.) The Life Story interview also contains questions about life challenges, health,
loss, personal ideology and future. The interview lasts about 2 hours, is audio recorded,
and transcribed (Khechuashvili, 2020).

The demographic questionnaire contained questions about participants’ age, sex, ed-
ucation, marital status, social and employment status.

3.3. Procedure

Ethical consideration. Before recording the interview the participants were given de-
tailed oral information about anonymity and confidentiality conditions as well as the pur-
pose of the study, the content of the interview, its possible duration and audio recording.
The interview was recorded only after respondents were given full information about the
study.

Place and duration. Part of the interviews was recorded at the respondents’ place of
residence and the other part in work place. Some participants were contacted via one of
the representatives of Thilisi Parasport Development Center. Further, after acquiring in-
formed consent from them, they were met for the interview at the preferred time and place.
Each session lasted 1.5-2 hours, on average.

3.4. Data analysis

The data were processed via both, quantitative and qualitative methods. The quanti-
tative analysis implied identification of variables, coding! and statistical analysis through
IBM. SPSS.23. As for the qualitative analysis, in accord with the study objectives, it was
limited to thematic analysis.

3.4.1. Coding

The transcripts were coded by the following variables: redemption and contamination
sequences, autobiographical reasoning, narrative coherence, motivational aspect and the
psychological well-being (Khechuashvili, 2020). To verify the reliability of coding, the third
and fourth authors, who were unaware of the research hypotheses or the participants’
demographic data, recoded the transcripts by the listed five variables.

Coded memories. A specific memory or episode from a life story served as an analysis
unit for each variable. Tvelve memories were selected from each interview for recoding:
High, low and turning points, positive and negeative childhood memories, vivid adulthood
memory, wisdom event, religious/spiritual experience, as well as the main life challenge,
challenges related to one’s health, loss and regret/failure memories. In total, 180 (12x15)
memories were coded.

Autobiographical reasoning was recoded by several components (McLean, 2008; Pa-
supathi & Mansour, 2006), such as reflexive elaboration (meaning) and self-event connec-
tions.

' The coding procedure was based on an existing coding manual (Khechuashvili, 2020).
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Reflexive elaboration or meaning was identified in the narrative by the following cri-
teria: (1) Absence of meaning: if the meaning of the described event was not mentioned
in the narrative or the narrator did not explain what meaning this particular event held for
the narrator, the episode was coded as ‘0’ (k =.92) (2) Lesson: if the narrative stated that
the she/he learned something from the event, she/he got it as a lesson, the episode was
assigned the code ‘1’; (3) Vague meaning: if the narrative described the growth or chang-
es in Self and did not specify the nature of the change, the episode was coded as 2’ (4)
Insight: if the narrated event explicitely extended beyond the understanding of oneself, the
universe or relations, the episode was assigned the code ‘3'.

The narratives were coded for self-event connections, when the narrator explicitly
indicated the connection between the storied memory and the Self. First, it was recorded
if the narrative contained any of the connections listed below. Code ‘0’ was assigned to
no connection and code ‘1’ was used for some kind of connection. In the latter case, the
episode was evaluated as follows: (1) The narrative was considered to contain the sta-
bility indicator or explanatory connection if it provided the explanation of the stability of
Self (‘What does the episode say about my life [...] It probably says that | can take some
kind of responsibility, take responsibility for my own decision.’) (k =.85 ); (2) The narrative
was considered to contain the connection reflecting change when the event told led to a
change in the narrator (‘It made me to be more cautious that it would be better to think be-
forehand that the person would not pay me, to evaluate somehow that possibility, protect
myself before the fact happened. Consequently, it seems that it made me more attentive,
watchful and cautious.’) (k =.85).

Coherence of narrative was assessed on the three-dimansional scale (Reese, et al.,
2011; McLean, et al., 2016) measuring context, chronology and theme. Each of them was
measured on a 0-3 point scale, where ‘0’ was used for the absence of the correspond-
ing dimension and ‘3’ denoted the fully represented dimension. The context dimension
indicates the time and location of the event (k=.92), chronology indicates how the event
is organized in time (k=.83) and theme concerns the clarity with which the theme of the
narrative is presented (k =.82).

The narrative structure

Redemption sequence. A narrative was considered to have redemption structure if it
explicetely demonstrated transition from a negative event/story to a positive event, hence
the code ‘1’ (k = .95) was assigned. In particular, in if the research participant stated that
(a) a negative episode or event caused a positive episode or event (‘| think that | am in
a happy period now, when | have overcome so many difficulties. It helped my personal
development a lot.”) or (b) a negative event preceded a positive event (‘I did not post my
photo in the internet. | had a complex because of the wheelchair. An internet friend wrote
me: “Why is it that you never post your photos? You are not an invalid, are you” After that
| did not sit in my wheelchair for three days. | felt bad. When | was lying in my bed, | could
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not get rid of those words “You are not an invalid, are you?” and, suddenly, | got angry at
everything... “Who is an invalid?!” | got into my wheelchair and asked my father to take my
photo, the photo | liked, very positive, of the smiling me. | posted it on the internet and told
myself: “And so what if you are sitting in the wheelchair?””) If the narrative had no such
structure it was coded as ‘0’.

Contamination sequence. A narrative was considered to have a contemination struc-
ture if it explicetely demonstrated transition from a positive condition to a negative one,
hence the code ‘1’ was assigned. It was thought that there is a contemination sequence in
the story when the transition from a positive/satisfactory state to a negative contidion fol-
lowed the chronological time (‘I was an independent person, a free spirit; | was preparing
for entrance exams, for university life. After the trauma | could not even eat independently.
When | turned my head, | did not get enough oxygen and would lose consciousness.’). If,
for example, a research participant spoke about the positive episodes from their adulthood
first, and then negative childhood memories, such a narrative was not coded as having a
contamination sequence.

Psychological well-being was measured in the frame of the six-dimensional model
(Ryff, 1995, 2014, 2018). However, instead of the self-report questionnaire', different as-
pects of psychological well-being were identified and coded in narratives. For this purpose,
we used the scale descriptions. The dimension was identified in the narrative (Code 1) if
the story corresponded to the description included in the operationalization of the scale.
The narrative was given the code ‘0’ if the story did not contain any indicators correspond-
ing to the given aspect.

Coded dimensions include the following: (1) Autonomy — self-determination and
independence, resistance to social pressure, behavior regulation and self-evaluation by
personal standards; (2) Environmental Mastery — posession of competencies to master
the environment, ability to control a broad range of external activities, effective use of
existing possibilities, ability to select and create the contexts which correspond to the
individual's personal needs and values; (3) Personal Growth — continuous development
when the individual perceives oneself as a developing being open to new experiences,
the person who is sure that she/he can actualize one’s own potential and sees positive
changes in oneself and one’s behavior; (4) Positive Relations — satisfactory relations with
others, trust in other people, care for others’ well-being and strong empathy; ability to
experience emotional attachment and intimacy; good understanding of the reciprocity of
human relations; (5) Purpose in Life — the extent to which individual feels her/his live has
meaning, purpose and direction; (6) Self-acceptance — the knowledge and acceptance
one has of oneself, existence of different aspects of self (including positive and negative
qualities), including the awareness of personal limitations, and positive attitude to one’s
past, in general (Ryff, 2014).

' Forthe Georgian version see Khechuashvili, 2017
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3.4.2. Thematic analysis

Thematic analysis identified shared themes in all or the majority interviews. Further,
each theme was named and illustrated with excerpts from the interviews. All names have
been changed.

4. Results

Study results are presented in two parts. First, we present the results of quantitative
analysis followed by thematic analysis and interpretation illustrated with the excerpts from
the respondents’ stories.

4.1. Quantitative analysis

Quantitative data are presented as follows: First, we report descriptive statistics for
target variables (autobiographic reasoning, structure of narrative, consistency of narrative,
psychological well-being) that are followed by the analysis of relationships between them.
Only statistically significant results are reported (p<0.05).

4.1.1. Descriptive statistics

Half of the narratives did not contain autobiographical reasoning, however the rest of
the stories which concerned search for and finding meaning told about stability (2/3) and
changes (1/3). These were mostly the stories of loss, turning points and health-related
challenges.

The structure of narrative: one-third of the analyzed narraives (28.3%) were told with
the redemption structure, while 1/5 of the stories were organized with the contamination
sequence (19.4%). It should be noted that the story structure did not vary in relation to
the memory type. In other words, in the stories told by one given participant, the narra-
tive struncture and characteristics of autobiographical reasoning in the story did not vary
whether be it the stories of childhood memories, turning points or loss experience, which
suggests stability of individual style of storytlling.

Half of the stories were incoherent in terms of theme, context and time. Two thirds of
the rest were thematically coherent. Furthermore, negative childhood memories as well as
the memories related to loss and health, had the highest score on coherency (F = -3.048,
p =.001).

As for the psychological well-being indicators all the analyzed narratives contained, at
least, one indicator. For instance, in 1/5 of the stories the themes of the Personal Growth
and Purpose in Life were prestented (18.4% s 20.1%, correspondingly), % of the narra-
tives told the stories of decreasing the tendency of Environmental Control (25.9%), while
1/3 of the stories were about Positive Social Relationships and Autonomy (32.2% and
28.2%, correspondingly).

The correlation and regression analysis showed that autobiographical reasoning sig-
nificantly correlates with and reliably predicts psychological well-being indicators (r= .4,
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p = .000) (Table 2). These proves our hypothesis that the narratives higher on autobi-
ographical reasoning would contain clearer indicators of psychological well-being.

Table 2. Autobiographical reasoning as a predictor of psychological well-being

(Constant) .745 212 3.507 .001
Autobiographical AT71 .097 .348 | 4.859 .000
reasoning

4.2. Qualitative analysis

The transcripts were coded and analyzed by individual target variables. The material
was thematically processed and the main thematic lines were identified that served as the
basis for respondents’ stories about life and themselves. The stories clearly illustrate the
processes and stages the participants had to go through from the actual trauma to cur-
rent days. Althouth they talked about trauma itself, the majority of their stories were about
posttraumatic experiences, and followed several salient themes, such as discontinued life
(before and after trauma), body image and attitude towards a wheelchair, reconstruction
of the self and adaptation, motivators and resources, finding one’s place in life and getting
back to society as its fully-fledged member.

4.2.1. Discontinued life

The Life Stories of all reaserach participants consist of two parts; ‘before and after’.
‘My life could be broken into two parts: before being the wheelchair-user and after.” (Wom-
an, 34). This is more discontinuation than division of life. After an unexpected tragic event
each of the research participants woke up in a new reality and had to face a ruthless
fact: ‘Life will never be the same as it was before or as | thought it would be in the future.’
(Woman, 44).

4.2.2. The new body and the wheelchair

One of the crucial changes the new reality brought to these individuals was a new
body, a new body with transformed abilities, location in space and the capacity to move.
The research particants had to, literally, get re-acquainted to their bodies, to re-examine it
and build a new life with it. Here are the words of one of the respondents who already had
a family and profession when she got traumatized: ‘I had to adjust my new body to myself
and go on living with it since then.” (Woman, 44).

The research participants had to become aware that the trauma forever changed
not only the abilities of one’s own body but a whole life. Moreover, they had to accept
the transformed life-style and adjust oneself to it as much as possible. Therefore, the re-
search participants had to reflect and rethink their physical space they had to live in, and
adjust it to their needs in everyday life. One of the means which offered them enormous
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opportunities was a wheelchair. Attitude to the wheelchair and a step taken towards it was
another turning point, which research participants named as step taken to ‘the next stage’
or ‘coming back’. Introducing and incorporating the wheelchair into one’s life served as a
manifestation of the formation of a new body-image. It was the recognition and acceptance
of a new Self which they named ‘the wheelchair-user’.

‘One day | realized that if | would not get into the wheelchair, | just would not be able
to continue an independent life, would not be able to work or visit my friends. So, the
wheelchair is like my shoes now.” (Woman, 36).

‘I am a fighter by nature and nothing can stop me. | am grateful for being a wheelchair
user without any other limitations. My hands and legs have not been paralyzed and |
can speak. That is why | am independent.” (Woman, 42).

However, this process has not always been easy for everyone and the wheelchair has
not been perceived from the beginning as a useful resource. Some of them had to struggle
with oneself and overcome obstacles before they accepted a new body image, and, con-
sequently, a new Self: ‘The wheelchair had been standing in my room for several days but
| did not sit in it. | could not imagine that | had to move with its help to the places where |
had walked before.” (Man, 35).

4.2.3. The reconstruction of Self and adaptation

As it was already mentioned, the acceptance of a new body image was manifested
in bringing and incorporating the wheelchair into one’s life serves as a viable indicator
of the self-reconstruction process and the adjustment to the new reality. It was a turning
point in the research participants’ lives, since using the wheelchair increased their mobility,
locomotion capacity as well as the participation in everyday social activities. This, in turn,
brought the corresponding changes in their personal lives and career opportunities. They
‘started everything from scratch’: “You start everything all over again with the wheelchair.
Evrything is new, even at home. You need to adjust yourself to your physical environment.’
(Woman, 28). While reflecting on changes, the author of the quotation reveiled something
very important. Her words emphasized that the person is the one who makes changes
happen. She or he is the only one who has the strength and motivation to ‘start everything
all over’ with the wheelchair.

It is clear that this path was not easy for any of the respondents, and the attitude to-
wards wheelchair-users served as one of the obstacles on the way to reintegration into the
society. ‘Once a taxi driver told me that if he had known | was a wheelchair user, he would
not have accepted the order. Then he moved me from the car seat and banged the door. It
is my most painful memory’, one of the respondants shared (Woman, 42).

4.2.4. Resocialization: Motivators and resources

Every person possesses at least one resource one can rely on in a difficult situation.
The research participants referred to this kind of resources when they reflected on living
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further after the trauma and starting a new life. For some of them their families and children
serve as the resource.

‘I had to be well for the sake of my children. They still needed mother. So what if | sat in
the wheelchair. | was a fully-fledged mother for them. The ability to love is unrelated to
the ability to walk.” (Woman, 44).

For others the profession they loved became the source and the basis for reintegra-
tion into the society and regaining the feeling of being needed.

‘l am a journalist and when the internet became available, | realized that | could do many
useful things thanks to my knowledge and experience. So what if | can no longer be
a reporter? As a result, | have been working successfully from home for many years.’
(Woman, 44).

Yet for some others the new opportunities and activities they discovered after be-
coming a wheelchair user became the salvation and resources to lean on: ‘I started to
play parasports. Before the trauma | had never thought of being in sports and setting
higher goals. | am successful now and it makes me feel that | am doing something useful.’
(Man, 35). It was just the search for such resources and their maximal use that enabled
the research participants to regain their place in the society and become its fully fledged
members.

However, the most important resource was the person himself/herself and their atti-
tude to oneself, as the research participants reported:

‘I never pay attention to my limited abilities. This comes to my mind only when | see
another wheelchair user. Since | am following the life rhythm, | don’t remember that.’
(Woman, 42).

‘I have been independent since my childhood. | liked freedom, nature and could take
care of myself from my school years when | was home alone... So | knew very well that
as soon as | sit in the wheelchair | would immediately regain independence and the
wheelchair would not be a verdict for me.” (Woman, 28).

4.3. Overall interpretation

In the present study we selected 12 key memories from the life stories of 15 individu-
als with spinal cord injury to explore which target variables were present in their life stories
(quantitative analysis), as well as what the main thematic lines their renewed life stories
are and, consequently, the narrative identity evolve around (qualitative analysis).

One of the important thematic lines which is actually observed in all interviews is the
discontinued life, having before and after-trauma stories and Self as two different lives
of two different individuals. Moreover, some of the respondents noted that life became
meaningful only after the trauma, and the life before it was seen as insignificant and un-
interesting. The respondents virtually created a new Self after the trauma, the Self with a
new body, a new physical space and new relationships which, in turn, creates a natural
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experience of starting a new life from scratch. The studies show (Pasupathi, 2016; Khech-
uashvili, 2020) that in more or less stable periods, when nothing important happens in
peoples’ lives in terms of psychological changes, the maintenance of personal continuity
does not represent a difficult task. Furthermore, stable social roles and identities help to
maintain the sense of continuity through physical environment, financial support and the
sense of stability of one’s own body (Haslam et al., 2008). However, as soon as either life
or personality dramatically changes, which mainly happens after negative life events, such
as becoming a wheelchair user due to a body modification (loss of a limb or a physical
trauma), the individual experiences discontinuity of his/her personality which is perceived
as a threat to one’s own personal identity.

This is the moment when autobiographical reasoning is endorsed into the personal
storytelling (Habermas & Kober, 2016) which enables the person to reflect on what has
happened, find the meaning in the life experience and incorporate it into one’s narrative.
Therefore, the person manages to restore and/or maintain the sense of self-continuity and
adjust one’self to the new reality. This is clearly illustrated by our data obtained through
the quantitative analysis. The indicators of autobiographical reasoning were manifested
when respondents narrated about turning points, loss or health-related challenges. To
sum it up, mainly the stories of negative experiences contained autobiographical reason-
ing, and such stories constituted about half of the analyzed narratives. This appropriately
corresponds to the already existing data: Given that the greater threat emerges from neg-
ative life experiences for one’s identity than from the positive experiences, consequently
cognitive processing, autobiographical reasoning and presentation in the narrative form
require more effort. It should be noted that life stories with positive emotional tone did not
contain the elements of autobiographical reasoning, which is also logical. The studies
show (Lyubomirsky, Sousa, & Dickerhoof, 2006) that the reasoning and reflecting on emo-
tionally positive events might even reduce one’s psychological well-being. Therefore, auto-
biographical reasoning is positively linked to psychological well-being only when it emerg-
es in the context of negative events rather than positive events (Lilgendahl & McAdams,
2011). As the presented study revealed, it is the autobiographical reasoning on emotionally
negative events that significantly predicts the higher levels of psychological well-being.

Another important result yielded by the quantitative analysis was related to the narra-
tive structure. One third of the analyzed stories followed the redemption sequence, which
was mainly observed in the narratives about negative life events. This finding has been
supported by similar studies conducted in Georgia targeting various samples (Khechuash-
vili, 2020; Khechuashvili, 2018; Jananashvili, Khechuashvili & Gogichaishvili, 2018; Gog-
ichaishvili, Khechuashvili & Mestvirishvili, 2016). Moreover, the redemtion structure of the
stories is indicative to posttraumatic growth, which, according to the empirical data, is
mediated by autobiographical reasoning, and reliably predicts psychological well-being
(McAdams & Pals, 2008; Khechuashvili 2019; Khechuashvili, 2016a; 2020).

The quantitative analysis of the coherency of the narratives completes the picture. The
data showed that almost half of the narratives were incoherent in terms of time, context
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and theme. This was basically observed when the research participants told the stories
of negative experiences. Two thirds of the remaining stories were thematically coherent.
These were mainly negative childhood experiences, loss and health-related problems,
which logically echoes with the necessity of autobiographical reasoning to integrate nega-
tive experience into personal narrative. Thematic coherency is achieved through reflexive
processing. In other words, it is impossible to see meaning in an event if the narrative is
not thematically coherent, and the narrator has no capacity to see the silver lining in the
negative experiences. Finding the meaning in difficult experiences, like becoming a wheel-
chair user due to the spinal cord injury, leads a person to the adjustment to the new reality
and formation of a new identity and Self, which consequently leads to the higher levels of
psychological well-being.

5. Study limitations and future research

The study has several limitations: First, this is the sample size. As mentioned above,
15 people participated in the study that is sufficient for qualitative research, however, much
larger sample is needed for both, the quanatitiave analysis and the verification of a theo-
retical model. Nevertheless, the presented data provided a solid basis for the future large-
scale study. Second, the sample composition. The study participants were the individuals
who successfully went through the post-traumatic rehabilitation and re-socialization pro-
cess, and by the data collection time had been already actively involved in societal life.
Therefore, the study tells us nothing about the people who could not manage to ‘return’
to themselves and restart their social life, and their experiences or the processes they
went through, even though the present research did not aim to address these issues.
Third, the research design. The present study is cross-sectional, thus it does not enable
the researchers to trace the dynamics of the respondents’ lives and their development
longitudinally. It should be noted that the data presented in this paper are drawn from the
longitudinal study, the second wave of which was conducted within a five-year interval
(Kimosteli & Khechuashvili, in prep.). Fourth, the study targets a few specific variables and
their place in the life story, however it does not take into consideration the participants’
individual personality characteristics and coping strategies, which could be addressed in
the future research.
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(3060030 gofnbogoo 3M(3gmEgds MMasbnbs(z0sdn s bgmb ¢dmolb mMasbads300b
9839900 BYbJEmbacgdsl, 0bmgs(309d0b BaMds@gdom ©sbgfMagabs s mMasbods(so-
e asbgomamgdsl (Davis, Evans & Wilkerson, 2008). m&gsbobsgonm 3mm39bgdbs oo
®565330mM3gmms gBgd@nsbmdsdg dmogha 3mbEMm3MHmENJ&nmo g59d@0b donbgws-
350, mMa5b0Ds3099ma (3060B30 Ergdwg bamsbspmm 56 sGal dgbbsgmacma.

®530bm0350, (3060B30lL 3Mb(3gB (300 Logdome dggmos s ggM Jowgs dggm LadgH-
dbgmdo, Rggbl Bymo smMosbgedog 3g-5 boyyznbgdn Bsmdmadgs (Dean et al., 1998); »3

05 3n@omadg — gbogmmmaoal emd@mmoa, oby.
bo6dag dmbodgoma — dMmmadabs s MmMasbnds(300b GLogmmmanal Jogab@mMn, oby).
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39M0om@dn omagbg Lobm3gmds (3060B3ob bgmmes sssmbs (Anderson, 1996), (30603m-
Lgdo NEEDNOM s ESTsGma gmMdgdam gBnbssmdmyagdmobgb as3M(39mgdeem dg-
bgnmgdgdbs s Lodmasmgdng abbEOGNEGgdL (Mack, 1993; (3080mgdnmo Dean et
al., 1998); 03moEbgb Mm3 5053056980, Moo, 56 oMb ammbmggmgdn (Bedlk,
2015). baygnbggdal gobdsgermmdseda §gMdnbds —,(30603mb0" ©s (306030 — saomo ©s-
083300005 4ymzgmEmon Labandmm 9bsdn. Mgl (30603mbo sbsbseglb dmzmabgdobswdo
g4mgzgmognl 3Gndognmo go66ymdom s 33sgmgamm, mefygmgomo sdMgdom Lagby
0beongowl (Torun & Cetin, 2015; (30&0cmgdnmo Akar, 2019).

(3060b30 go3M(39mgdamo ggbmdgbos o 6gdabdng J399s6530, FPmEnEabs o
mEgobodsz0sdn dgodmads dgazbzogl (Dean et al., 1998). asbymo Loygnbob 90-0s-
bo Bemgdoesb onbym od@omMom ©obs3dMmMmgdl dmEinl ao36M(39emgdemo (5060D30L
30dgbgdab, Bobobosmgdmgdobs s 3gogagdol dgbbogme; 33mg39d0 (3boymazb, GmA
mMasbobszomo (3060B30 gogmgbsl sbgbl Ms6583EHMBmgdal Ladmdamb dgbEmmads-
bg, LadbobyFnob Bobgmol gobdMsbgadyg, Ladndombash gonbmgdsbs ®s, dbmgswaw,
3bmgmgdoom 33symazomgdsdy (Akar, 2019). Bobsdgdsty 33mg3o mMasbodszogymo
(3060b30b gLBagmabgs mFngbGomgdama. 33mmg3z0b 0b@gaotgdmma dmwgmoam ba(ge-
05 030l 30633939, M MEasbads30mo Gog@mmgda BymdL bgmb mEasbadszamma
(3060b30b gmEBogdab, M bgaszmabsl sbmgbl ob Ms653dEHMBmals sdm 3ogdyema-

390bo s J39350g-
m63360b5309m0 (3060930b 3mb(393@dmada(30s

mEgobodsgonmo (306030l yzgmedy sMggmo s 360d36gmmaebo 333930l
(Dean et al., 1998; Anderson, 1996; Brandes, 1997) dabgrozom, (306030 5(0b ©odm 30-

g8 gds/s@ 0@, Mm3mal Babgozoms(z yzgms 3Omdmgds mMasbobs(30sdn 896g%-
396@0b d0gm dbmmme bsgnmamo 068 gMgbgdals gomgemnbbobgdslb 30gBgMgds; gb o6l
68965 080bs, O™ 5GLgdyma 30MMgdal g (33 Jgndmgdgmoas (Bedlk, 2015).
mEa560bszonmo (306030 bobosmwgds, Mmgmz mebsddmmdgmms bgas@ono
©33m30©gdnmgds sdbsgdgdgmo mEgsbobds(300lb dndsGm. donhbgzs, MHmI ©sdbaddgdgem
mE3560Do(3098L d3mm0sm gomogaEo Jomasbmds (integrity), memgsbodsgonm bamagdgmb
q960Mgds obgmo 360b3039d0, BmamMgdages badsMmommosbmds, 3o@nmbbgds s guem-
beggmmds (Bedlk, 2015). mo@g@s@a@medo mmasbodsgonmo (3060980l gobbbgeggda-
o 3mb(393@9mnda(30980 33630098s. B0bsdgdsty 33mmggeda 3obo Lodgsbdmdamgdas-
6o Imegmos go8mygbgdymo, Mmdgmo(z gobsbbgzogzqol 3mabagn®, sgqd@&ne ©s J3g30m
306003L. gmgbod Mo (3060080 5gEM05bgdL sbs3dMMIgmms bgasGon® MBIgbgdl,
©33m 30050 gdq8L ©sdbsgdgdmobawdo (sdds, MmB8 mEMasbabsz0ol 83mos Jmmasbm-
35, LOFoMNSBMS s gMbMEgmmMds). 939JE M0 (30600 Sbobagl mEmgsbadszonl
303omo ofymazom amdbmdgdl: dodl, d36sbL, Lodymgamb, Bodrmb, YbgMbaymmds...
JGa5000 (3060530b Jg3mbgg3o80, 056533MMImgdal bgas@onmo MBIgbs s gtdbmdgdo
1339 0bgo 43939830 3mnbrgds, Mmammgdo(zss LafM3sbddn, sGvaMmbmggmn Jdgwgdg-
30, mM3560Ds(3006 Jows 3mmo@Gnzob sdmRo samgds s bbgs (Dean et al., 1998; Akar,
2019). mmgsbodszommo (506030l Bom3mMAmdolb Bobsdnmmds dgodmgds nymb Bmam(s
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LodLobMdo domgdamo MoMmymaomn gsdmomgds, sbg3zg 0bmngomsmyHn asbbbgs-
390950 (Chiaburu et al., 2013). bnbsdmgdsmg 33mg3e (3060930l MEas6ads30Mmn 36g-
©od@mmMgdobes s dgmgagdol sbomadbgs gmznboMgdamo.

mE3560bs30mo (3060D30b Igbobgd pmgdeg sMLgdamo 33mmg3960056 goz0m, MM
mMasbodsgogma (3060b3ab domamn @mbal dJmbg 306gdL ogzm dMmdomn 3dsymezo-
mgdal, mMasbodsgogmo gomEgdamagdobs ©s Ladndsmb JgbHmadol edsma ©mby,
bogmgdom gMmzgdosh mMasbodsoygm Imdomsdgmdeng dzgzede (Dean et al., 1998,
Chiaburu et al., 2013; Song et al., 2007); mMasbodsgogmn (306030 3mboGoy® 3o3-
domdos gbogdmmmaon®o 3mb@Mad@ob memmizqzobs s bGMgbmab; ab «39330Mmgds Sm-
Jonm mMasbodszogm 3mmo@ngslb, mMasbadszonmo dbsMmmeggMolb Bs3mgdmdsbs ©s
meaob0dszonmo gbadsmmmmdol segdgdL (Akar, 2019); (5060D30 3G (39m©gds Jogemlb
mE3560bo(30530 s bgmb wdmob 3ol oMo gdsobs s asbgomsmgdsl (Dulnik, 2018; Da-
vis, Evans & Wilkerson, 2008).

5 bosbemg dgodmgds dgo@ebmb babsdwmgdatyg 33ma398 MmEgsbodszommo (306030l

dgbobgd 1339 9309nmoMgdam (3mmbsdan? d939(30900m 53 dgz0mbzel 33mazolb dmwg-
ol s@Bg@obsb gy3sbybmon.

3329300 dmEgeno: 33mg3ede Bofogme 3mbbMHgddgde o
dsmn gYMnngmndndsmngdgdn

33930 dmegemo

33930L 3Gogemasbbmdamgdnsbo, nb@gamomgdamoa dmmgmo 339b3569bs ndals go-
39%5d0, 0 Bmam& A0 Hnddgegdl dsbda Rsmmoa 3mbLEMYGgdo (mMasbobs-
300 3bsMsgg®s, 360d369mmdab 8dmby Ladymdam, mMasbabsz0Mmo gomEgdamgds)
mMa5bodsz0m (3060D3m86 S gHNTs6gmmsb, B 953940 9g3L Foom YBPogMDJdgg-
3ol mBasbaDs309gma (3060D30b MEIoMgdabs s dggagddy. 39Mdme, Bomdmuoagbama
3309300 3mEgmo 8g396@L ©39mgdL s gdnma mMasbabsgogma IbsGaggFabs s mE-
3560bs(30m0 3omEgdnmgdol 39330630 MmMasbodsiomo (306030l GHmmolb dgbbsg-
madg. mEgsabodszonmo IbsMoadgs dmogmadn 3mb(393@9omnbgdamos, Mmame(3 M-
3560bs30mmo (3060B30b 53bLE MmN (33eme@o0 (3MgEndE™MMN), MEasbabs(309mn Fom@g-
dnmgds 30, Mmame(z dgEgamdmogo (33mmomn. $35bmab, 36n03369mmdal 3dmby Ladwdom
©d mMa560ds309ma (3060930, MBsbabsomn dbaMoaggMabs s MmEMasbabszamao
35mEadmadolb 30330630 3035dMamadam (33emoEgds@ss bagmmobbdgzn. sm36036s3m),
38 MmEa560ds30¢9m0 (3060B30bs s Fobo gobbdmBamgdgdal dggebgds, 33mgzedn godm-
990950 33@orms 3mbgoggMoE00m 3Mod@ggmor oM 33bgrgds. j3egzob mgmmo-
ae Badhme dg@mbgnmos Mgbambgdab 3mblgMgsznnl mgmons, Mmdgmag bobl xbgsdl
b gdgdmmal 80y Mgbymbgdol Im3mzggdals, dgbsGRMbgdabs s ©a(330L 360d3b6gmm-
dsb (Hobfoll, Tirone & Holmgreen, 2016), «4%6m639mymab momgdaem RsGRmb mmasbo-
Boonmo (3060D30b gobzomemgdabs s aogmgbob/gngd@gdol asbsggdew. dofomawn
©5d39d5 sbgmoas: mEasbods(z0mmoa (306030 omeMmEgds s®7339EYM0 MEARsbabs (30
3boMEagdqmob sembgdmdal 30Mmdgddn s dgodmgds Rsomzgammb 3sbnbow webs]dgdy-
mab/sbsddgdnmms gbogmmmany®o s/sb Lbgs Godalb Mgby@bgdaol sdmbamgabs 6
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303m508359. dg9x390ab 6560mdo, g3 9d0b 0b@gMm3MgBnMgds LEmEMg© 3 Mmgmo-
e RofBmbg 08gMEbmdamss Bomdmua gboemo.

33em93590 Bsmorema bbzs (33cmom980

o8 boboendo, 33emg3odo RsGormen (35emegdmsb gmmow, dodmboemocnamos 33emgg0l
dmegendo Jomn s ozgol 606s306m3 gdo.

smfdmemo mmgobodoz0mn dbomoggms sol mebsddmmagmms asbdmaswgdmma
50 gds 0dab dgbobgd, o Me8gbo v3abgdl mMmasbadszns 3o Bgmoamb s BGY6szL
3o ggonmemgmdsdyg (Kurtessi et al., 2017). gb s60b s gds 030bs, Gm8 0156533 MImgd-
Lo o 3M335600L Mol NEMngMmMdsl 860d3bgmmgsba LafMaqdgmo dmsgdgl Mmam(s
obogdgdmmobmgal, sbggg ©8LsJ3gdemgdabogal (Sun, 2019). 33mg3988s shggbs, MmA
smddmmo mMgsbodszogmo dbsMmaggms 0b393L MmEgebadsznnbowdn gdmon® doxed-
39mmdob s badydom domabbdggzol bMesl (Eisenberger & Huntington, 1986), sowgdo-
90 3939060 gds MEasbadszomm gbemgdsl (Eisenberger, 2011), 0s65336m3mg-
b0l dgbogmgdsl (Kurtessi et al., 2015) oo mMasbabsonmo 3om@gdnmagdol seddsb
(Wu, 2014; Wayne et al., 2002); 3393930, sbg3g, 2305b@Mgdlb mGasbabszomma dbom-
©3g4960b smddob obgo 3mbodonm Jggagdl, Mmammgdoges mMasbadszoymo bom-
b5 (Chen et al., 2010) s mEasbodsz0mmo 0gb@mds (Edwards, 2009; Fu et al., 2010;
Wang & Sun, 2011; (30806g¢ma Sun, 2019); 53 3mbs(39390dg @oymbmdom, 30dzgdm,
M3 s ddgmo mEasbndszommo IbaMmaggfs 333060906 MmEgabadszanmoa (3060930l
Bo3mMImdal Mab3l; smddmm mMasbodsozogm IbsMmadgfobs s mMasbadszomm (30-
60d3L Il 5BLgdmm Hg39MLbomm Fodotrmgdsdyg 3@ 30(3909mgdgdo Mo geednMado(s
a3bgogdes (Kasalak, 2014; Akar, 2019), oxnd(30 BoMm3meg gboem 33emg30L 8megmdo gb 3o3-
doMo godsdmemgdgmo (33ma@gdol Rsommmmdomss dgbbsgmomo.

mE30b60ds3099em0 gomogdyemgds, HmIgmoaz 33mggzob dmegemdn dggamdmng/ms-
3m30gdnm (33mos® Mol gabbormmma, bado dofoman dobsbosmgdmom smabgMgds:
(1) mEgobodsz00b 80bbgdabs s mamgdamgdgdal demngfo GB356s s Bomyds; (2) 3bsc-
gmgbo, 35dbodsmmnma dogmabbdggs 8ndsfmm mmasbobsgomn 3abbgdal asbbmsomyg-
35bg 5 (3) mMasbobs30080 bgzmmdal 3gbsmBbgdals demngfa byy@goema (Porter, 1979).
Bomdal g0 339mmo mby, ob MBIgbs 0dobs, HMI MEas60Ds(300 goomzemabbnbydl me-
65396m3mgdals 0689 gLL, 360d369mmmzabas MMasb0Dds (300000 MMBs gdmoMa gog-
Jomob oboedysmgdmo; badoMabdnmm MB3g6gd0, Mbomdmmds, mMasbobszonl dndsmo
bbgo@abbgs Labal bgas@ona aobbymdgdobs s (306030l BMmEBamgdol MbymdL bgeb.
mGaobodsogm (3060B3bs o gomEgdnmgdsl ImEalb Bggs@onfn 3ogdoto sfogfomo
33930008 eEsbGnGmgdmmo (Aydin & Akdag 2016; Audenaert, 2020), 6065305356
339300 Losbeg 30 860l ob, H™3 83 YBagHNTadsGrmngdals sbbbs bs(39005 360d369emm-
30l 3gmbg Ledydomb 3odsdemgdmmn Mmmoab dggsebgdom, mMasbadszommo (3060930l
Lodo Lbgoabbgs aobbdmBnmgdal 3mbGg4LEdo.

360d36 9ol 84mbg bodndsm asbndat@gds, Mmam&(y @sbsgdgdmemab semgds 0dob
dgbobgd, Mm3 Lodydam saomdg Bomo J39wgdqd0 MaMmgdamo s babamagdmms (Bar-
rick, Mount & Li, 2012). ob 5 30330693mos Lymgmeb, 80bs6msb, bagnmmgdgdosb o
360d369mmmz6 bomdnmgdgdda Bimoamal d58960b Fmmbmzbomadsbomseb (Savvides &
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Stavrou, 2020). Lsddomb 860d3b69mmds bs 3MMao 0gbG™Mdob dgbamBybgdol LyMgo-
mob Loggdggmdy, Lad doMomae LognMmgdady oyMmEbmdom Bomdmngdbgds, gbgbos:
0300356300698, 03009B9JE0sbMds ©s Bggamds. mz0cmgsbzomamgds ©s3e3d0Mg-
dm0s Lo 3M0e® 003bg 3mboG oMo g8mz0nEo s 3Mmabo@mma dgbgomgdgdol gm-
306905bmsb. Mm300m9539]&00bmds sbabagl 48gbamnsbmdabs ©s gugd@ncmdol dga-
dbgdsl; 3gmgamds 30 gmabbdmdlb bod gosgbs s go8dmgmdsl (Savvides & Stavrou,
2020); 3qbsdsd0ba, Lodmdomb 360d3bgmmds 35dmMBEOBIMGMBL L 3Fmmata megalb jmb-
39BN bod s 300d0/g356 9dmdo (G dmmab, memgsbodszomem gom gdmdn) seaddom. se-
Jonmo mEasbodsgonmo AbsMoaggMa(s, Mmamz mMasbaodszanmo gomgdmb gHo-g&-
o0 bobg, bogsBmome, s0bobgds badndomb 8603369mmdal smddady. 3sbmeb, 360d36g-
mmdob 3Jmbg bedmdom J3bals gommgdmmgdol amdbmdsl, Moy gbdagds abeddgdmmb,
3m0g3oL mEgsbodazns, Hmame(z 860d369mmzgsebo 354560bd0 03 30D69d0l dobombggewm,
mBemgdas 399Lod539ds ol moMadamgdqdbs (Kahn, 1990) s 0gb@mdsb’. 3mbL@ & -
&0l F0bssmboEsb gs3m3nbamyg, dgndmgds gogstonmmm, Hm3 360d36gmmdal 3dmby
Leddamb Hmmo sGbgdocmns MmamE(3 mMgsbadszammo (3060930 BMMIoMgdab, sbgsg
mEao60dszonmo (3060B30Ls @S MMSboD(3099m0 gormEgdnmgdal 3o3306do.

33em930b d9MF935 @ dgommgda

dgmbazs: 33ema30L 306580086 353mBEabaty, dgMmBgzal dmaget 3Mo@Ggfondl o3-
0356@8)0L ©obogdgds BoMdmaagbms. dmba3gdms dgammggds dmbrs bgmdnbobzomadn
3606303000 (o3 33mg30L 3gdbmngzew dgodmgds 80g0Rbomm). Imbssgdms ©sdndsgg-
3ab bobyab 9@o3dg 8mbo(398980 gobmbs Lgbab Babgozom?. 33emg380 biyem 288 Hgb3m-
©96@&35 doocm dmbsbomgmdas.

dofomsmo 3mbLGMNIEgd0l dggobgdobmgol 33mg3edn godmygbgdama nygm moba

3gomo:
dgomegdo bobommds
1. ©060b mMgsbobszommo (3060980l bzoms (Dean 3mabo@m@o: a=0.84. Jigz000:
et al, 1998) a=0.84, sg4@&mma: a=0.93;
9600ba bgomes: a=0.93
2. 50 J3mmo mMmasbobozommo FboGosdqmnb dbompadgms: a=0.85,

dgboggabgdgmo s0DgbdaMmag@al (1986) 3ombgamo, Mammgdgmymegs: a=0.9
MORdJGME05b0 3MmbgnanMoznom

3. mEgabobszommo 3omEgdmmgdol seddal a=0.8
3mt¢>@)3(4mb (1974) Jnmb&)ﬁ)o
4. Jomorgmom 50538 0Mqdmo badmdomb a=0.91

8609d369mmdab jombgemo (WAM; Steger, 2012;
3@ omady, gofgonsba, 2021).

®065336m3mals 80gM aob3nmB8s 98 3mbadon®ds g5qd@ds 3o gadmads gsadmag@mmb gdm(so-
M@0 Bogodgmmmds bsgmometo mmasbodsznnb o6 3o6ngMab 8ndsto (Hackman & Oldham, 1976;
Meyer et al., 2002).

2 dgabmbs bLgo@obGozolb gMHm3zbmma Lodbabm@ab (bodbGe@n, 2023 Brob 3oMz9mn bobgzstn) Bag
Bmbmegdymo 8539693 gdal bLaggymdzgmDdy.

3393530 803mygbgdmmon 3gommmgdal Bsbomo 3 33mg30b RBoMamgddn ss3E0M©Y; go39m®s
®000mgmob Bogd@mEgmo s6smobo, ggsbos bobpmmds s bbgs gbagmdg@mumoa 36398 gdo.
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33a30b 33093930

3393930 RsGargmo 3mbLEAn]Ggdal NFAmngm:mdndsMmmyds: mogmedoMzgmam
30083mb3s 33mg30d0 Raoem (33magdLs s MMasbodsoym (306093, sbgszg, dob
356bm30mgdgdlb dmEnlb Bogemanogdo 3933067980, oELEGNM®S, MM MMasbads(30¢)-
o dbaGaggiols bogmgdmds sbmznfogds mEgsbodszommo (3060b3al Jomae dohzg-
6909mmsb (r=-0.717, p<0.01), mGas60dsgoma (3060D30L DAEs 3o — MBasbobs (304
™o 3omEgdmmagdab dg8(306M930bmsb (r=-0.51, p<0.01)"; s35Lms6, Moz YBOH™ 860d367-
m3bo o0gddgds ©abaddgdmmol dngM bsgmomama badydom, dom NRGH™ SdSMNS ME-
3560bs30m0 (3060B80b 35B3969d9m0 (r=-.514", p<0.01); sbggzg, 3603369emm3ab 3Jmby
Loddamb dmboGoyMa 3ogdoMn o4zl MEasbabsaMm Fomegdymgdsbmab (r=0.66,
p <0.01), moGymagoma — mMasbodsomm (5060b3msb (r=-0.45, p<0.01).

smbgfomo §96mgb(30980 g3mmabrgds (306030b maommgmma (3mabodno, Jzgz0mo,
38399&M0) 356Dm3nmgdol dgdmbzggzedo.

dgrobos mmgobodszomemn dbs@ odgmob Gmemno mmgobodszomeo (3060080b gm-
Jo gd5do. s ddmmo mEgsbodszonmo dbsMoaggms s anmadgmymas dmmosbo me-
3560300 (3060980l 3oM0s(300b 61%-b bbb ( #=0.61, F(2,285)=225.2, p<0.001).
dbomaggMalb Jnmob gMomn bEsbpsGE Mmoo gRmgymon DMEs 063936 MMasbabs30¢-
o0 (3060%30b 0.44 LEbIGE Ym0 gRmgymom 3g3(3069d5L (B =-0.44, p<0.001), beogmm
139 gdgmymagob ghmo bEGebEsmEB Mmoo gRmgmmom BEHEIL Meb sbmogl mMasbabs(zo-
@m0 (3060930 dA@s 0.42 LG SbEsME MmO gRhmgnmon (B=0.42, p<0.001).

demogn 3o3doco smdmBbrs mGasbodssomo (3060B3bs ©s MEgsbaDs(30mm gom-
©9dmmgdsl ImEal. mMasbodsogmo (306030 bLbaL MmEMasbabsz0mmo 3omEadayemg-
dab Jymoms gotnadgmmdalb 53%-b (rP=0.53, F(1,286)=318.45, p<0.001). mGasbods-
oMo (30609306 gHmo bEebEsMEG MmO ghmgymom dHs 3o 0bzqzb mMasbodszommo
35mmEgdmagdal 0.73 LG bEsME Mo ghomgnmom dgd306gdsl (B=-0.73, p<0.001). 3o-
oM gds sbsmmaon@ns mEMgsbodsonmo (3060930l bodngg 3M33mMbybENL dgdmbgggzedan
(0b. ®obostormmo (3bGama 1).

sbGomo 1. mAa560ds309ma (3060930l 356DMIamgdgdn, Mmame (s mAa360ds30ma
33mEgdmgdab 3Mgmad@ma: MgaMmgbogmo 56smadab Iggagda

3ma60@ o (3060580 r?=41 %-U (= 0.41 F(1,286)=201.64, B=-0.64, p < 0.001.
(3930000 (3060930 r?=0.41 F(1,286) = 199.43, p<0.001; B=-0.64, p<0.001.
5394& M0 (306080 r?=0.39, F(1,286) = 201.64, p<0.001;(B =-0.62, p < 0.001

dofMomde 3mbLbEAd§gdb dmmalb JndsMmmydgdn EgdmaMsgonma (33mo©gdab
gGomdn: 3568030 3mEgMsEonmo dmegmon? ©oEsbEMMos, Hm3 LEEMLo (HmIg-

1 5036036530, Hm3 MmEgsbadsz0mo BboMmmaggMabs s mMasbodssomo Mammgdgmymeal ggogd-

BMgd0 ssbmmgdom gRmbsn®a bodmogmalb 3033060 (Bogbo@moal) 53emgbl 33mmgzedn RoGormem
bbgo (33mo@gdmab, goblbbgeggds Bbmmme g139d@ob 8ndsGommgdsdas (8og., MmMasbabdszogmem
3bommoggMol 3mba@onmo 989d@&0 993L MmMasbabszoym gomadamgdsdy, Mammadmymasl 3o
—bgas@ona).

2 PROCESS by Andrew F. Hayes (Procedure for SPSS Release 4.2).
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moi 0Dmdgds wodm@mdoymo (33mmeom — 34o3L ob sMe od3q8gdemmma Mgbdmb-
©96&L) 3m@gMoGmMns (393000 (3060B3bs s MMAbabs(30 M FomEydmegdsl dmMab
0@bgdmm 39330630 (b=-.30, 95% C.I (LLCI=-.573, ULCI =-.020), t(284) =-2.11, p<.05);
3ba3g, 3mabo@® (3060B3bs s MMgsboDozoMm FormEgdmgdsl ImEolb 393306 do
(b=-.29, 95% C.I (LLCI=-.574, ULCI=-.006), t(284)=-2.01, p<.05; (b=-.30, 95% C.I
(LLCI=-.573, ULCI =-.020), t(284) =-2.11, p <.05)). gb 3g0qa0 5h39693L, Bm3 measbobs-
Gommo dbammogg@al bs3mgdmdol 86 mEmgsbodszommo Mammadgmymenlb 3oMmdgdda,
mMasbodsgogm (3060936 yzgmedy 9@ o ob 0b53dMmMBmada 83mgbgb, Mm3gmmas
o6 3yog0 5939800693 mo; Bomammo mMasbadsgogma Ibstmsggmal d53mbggzedo,
3otodom, bGs@mbob 3dmbg 3gbgxgMgdo NBGM Ig@ow (306039Mgd0 56086, 30y -
3989056 qdmmbo. 396q%96M 8L, GmamEz Bgbo, sdzom 3g&0 Maby@bo (mgGm omaemo
bogmaobgdo, 39@0 93@™bm3ns, g@ 0 gogmabs...), mnd(3s, dom, sbg39, 9930 YHO™ Jome-
0 3memEobgdo, Moz mEgsboDsommo (3060B30b gobg0mamgdal 3mds@gdamo Mol gob
9600 dgbademm sbbbs dgndmagds nymb.

(3 399bgds mEgsbaDozommo (3060D30L 959dEL MEgsbaDs(30Mm Fom©gdmmgds-
b9, &9gbmgbzns sbgmas: (3060D30L oM ygmaznmn gRgFB0 MERSbaDs(30Mm 3omEadaemg-
35bg (mMgsbadssommo 3omEademagdal dq3(3069ds) Mxcm 39§ em 03 Msbs3dMHMImgd-
@06 3mobogds, MHmIgmmsz o6 3ysgm ©8g3939d5Mgdmmo; LG nbo (39bgxgemmo
3mDa(300) 93 39330630 dggemeo dmogHs@mmoab gbdosb sbfmemgdl —39bg% g6 9d0,
3Mabodmo (3060D30L BEOL 306mdgdda(s, Fg@om aMdbmdgb mEMasbabs(300L Bndstm
35madmadsl, 564 domama bLEsGMbo (3bgxgmmo dmboazns) sbb@gdl (3060B3ab
MOMYmBoom a53mgbsl mMasbodszoym 3omEgdemgdsdy. 8o nz0 ImpgMazoemo dm-
©gmom, 8bg39, EESLENMES, MM Jomgdo YyGm IMbyzmown 5MNsb MMasbobsz0v-
0 P39egdgmygmyelb 808G — bgbe 8megMe@mes gagmgdgergmgobs @ 98394G M
(306008 dm&ab 3o3domdo (b=-.11, 95% C.I (LLCI=-.199, ULCI=-.010), #(284)=-2.18,
p<.05).

dgodiogmo 353306980l 365maba: HmagmM(3 0339 90badbs, 33emg30L doMomos-
©0 30bsbo mMgsbodszommo (3060B30b HmEob Fgbbogmss smddmma mEMasbabszomemo
bosMpagamob, Ladndamb 3603369mmdal s Jdabs s MMgs6obs MmO 3omademgdals
MMm0gMo3o3300da. dgbodsedabsm, bobsdwgdsmyg 33mmg3e d0dsMmmmmos 8 (33moqdl
dmFolb meHmngmoddqogdsbs @s 83 gEmmogmmgdgogdol Gmeal dgbbsgmady; doMome-
©o bsgombolb gebbomssdmy, J398mo bomdmoaqboemoas g330Mogma 38303989 gdgdo,
Mmdgmog dbabozb mEgsbodsznmma (3060B30L, Lodmdomb 3603365mmdal s gdabs o
mMasbobsz0mo gomEgdamagdol MMmngMo 393306Mb.

3568030 3gE0s(309M0 sbsmobom sbEMmgds, Mm3 360d369mmdals 3Jmby Loda-
dom dgns@mMns mMgsbodsznmmo (5060D80L gobbmBomgdqdbs s MmEMasbads(znmm
35madmadsl ImEob 3ogdo@da. dgns@moa (33memal — 3603365mmdal 3Jmby Lad«-
dom 39053000, 0MsdnMn 3o3doMn mEMasbabszomm (3060D3Ls s MEMaSbaDds(30M
35madmadsl dmEal d0Mwgds, omdzs bEGSGobGngnMow 33mes sMbgdomn MRgds
(b=-0.27, SE=0.02, p<0.001); mMasbobsgogmo (5060930L Lsdngy 3MI3mbgbEG L 353~
ob393580 bLabgbgs Boboemmdmogo Bgwnszas (ab. bGoma 3). MHmamg Robb, Bomaemo
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mMasbodsgogmo (3060H3ab 306mbgddo, Ladndombagshb goM33gmmo aonbmgds begds,
gmMdomegds smdds, Mmd bogdg, Gmdgmbos 039090, bo3mgdo maMmgdamas, Moy Mof-
4mBomsE 50bsbgds mMasbodszom gommgdamadady.

3bGoma 2. JsGGngz0 3gendonGo Imegemo: Lydndsmb 3603365mmmdab 5¢gdds,

AmamA 3 3godsgmmo mGa36adsoymo (3060B30b 3M33mMbybEgdLs s
mE3560bs309m 33mEgdymgdsb ImMab 3533063a

R?=.58, F(2,285) = 199.81, p <.001
330900 B SE T p 95% ClI

3/ gngd§mma (3oMm@sdomn ga9980): _ _ _ _
JmabodmBo (3060530 .59 .05 10.8 .00 | [-.69, -.48]

dgns@mma: bLodmdomb
36036 9emmd0ols omJds

06080 989980 Effect | BootSE Boot 95%CI

29 .03 10.81 | .00 |[.24,.34]

0M0d0 gx94@0: 3mabodymo (3060%80
— bodwdomlb d60d36g9cmmdolb omdds — | -.24 .04 [-.34, -.17]

M 8060Bs(3099em0 goengd Memgdoe
R?=.60, F(2,285)=213.77, p <.001

G3cemo®gd0 B SE T p 95% ClI

3 gEog§mMo (3oMm@sdnMo gi9dd0): | 65 06 1153 00 [-.76, - 54]
J93000 (3060880 ' ' ' ' T
dgosGmma: bodndomb

60336 oy sl .29 .03 11.16 .00 [.24, .34]
06080 959980 Effect | BootSE Boot 95%Cl

06030 989480: Ji393000 (3060B80
— bodadomb 860d36 gemmdols scfds — -.25 .05 [-.35, -.16]

M 806005 (3099em0 3o dMengdo
R2=.55, F(2,285) =171.95, p <.001

G3cemd©gdo B SE T p 95% CI
3Mgagd§mmo (30Mps30MH0 g8gdd0): | _ ) : )
583996950 (3060530 .54 .06 9.16 0 [-.66, -.431]
dgeonsGmma: bodandomb

09 569c7mB0b S .29 .03 10.26 0 [.23, .35]
0080 999980 Effect | BootSE Boot 95%CI
06030 989980: 589980 (3060Bd0

— bodadomb 860d36 gemmdols o fds — -.28 .05 [-.39, -.19]

M 8060ds(3099em0 359 Mengdo
A. F. Hayes 3mmgamods PROCESS, dmogemo Ned; (N = 288)
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33mmg30b doMomswo Imegma — bgMamma Igens3ns: dgiebos 3oMonma, Gmdemal
dobgoz0m(3, smddmm mMasbobsgogm boMmadamal, Ladymdamb 360336gemmdals sm-
435L, mMgsbadsgomem (5060D3Ls s MEgsbaDo3oNm FomEgdmmadsl Fmob LyMomemo
dgnsioma 3ogdotmos (PROCESS by Andrew F. Hayes (Procedure for SPSS Release
4.2; 3mpgemo # 6).

dmgendn Boormemo (33c00@9800: @M 3000980 (33ma©0 (X) — mFgsebobsommo
3bompadams; 30Mzgmo dgmas@meo (M1) — m@gsbobsommo (3060B30; Igmeg dgmns@m-
0 (M2) — 3603369mmdal 3Jmbg Ladmdam; sdmzgoEgdama (33mawo (Y) — mMasbabszo-
Mo gomEgdamgds. Azgbo ©sd3z9d0m, mMasbodsoymoe bsGmodgmol gi3gdd&o meage-
Bobsz0m 39mEadamgdsdy aswsggds (transmitted) mmo Jmedsgmob (8gmos@mal)
— mMadbadsgomo (3060D30 @s 3603369emmdals 3dmbyg badymdom — 3gdz9mdoom (Jocmnmg-
3o 006303 g3emdom). Impgmob gomamgddn gabrgds, o Mmam® dmddgogdlb (s
M5 096303q3Mmdom) mammgmma dnedszsmo 393ma Dy, MHmam 383d06193L mommg-

9o bodmmmmeE ©o8m30009ogm (33morb ©8dM30Egdnm (33oRMb.

bagmomen dgmosznols bggds

bodydomb
mMaabobogoymo < 960dbgemmdol
30bobdo
omddo

m®gobodogoymo
30EIdYmYds

maobodogonmo
dbotrodgmo

333930 Romormm (33me@gdL dmMob LyMommo 8gwosznal Jodmmgbs dgdgan
a0 dggobws:

- 3 ddgmo mEasbndszammo Fbsmmaggms — mMasbodszomoa (3060530 — mEgsbo-
Bd(3090 3oEYdNmgds: sMe30MEa30Mn 953gd@0b dgisbgds dbmemme mMasbobe-
oo (3060H30b 8g0s(30000.

- m6g560bs30mn dbsMsgg®s — 360d369emmdals 3Jmbg Ladndom — mMasbobsoy)-
™0 35mEJdINMgds. 3330603060 9589J@¢0 JbmEme bsdndsmb 360d3bgmmdals o=
480l 3gasznnom.

- mOg5bndsgoyma IbaMeagdgfe — mMasbabszommo (306030 — 360d369mmdob
3gmbg Ladndom — MMsbaDs (300 FomEgdymads; LEMmo byMammao dgonsznab
9989d80b 3gxsbgds Hmame(y mMasbabszonma (3060B30b, sbgzg Lodydomlb 360d-
369mmdab 5 d3als dgasznnom.
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LaPomemo dgEos0s osLE M sMs dbmEme 03 Jgdmbzq30Lm30L, HmEgLs
3Mgod@mmo smddnma mEMasbobszommo dbsmmadgmos (sbGomo 3), sModqw 0d d53-
0b393530(3, MmEgbs M 30 dgm/3MgE0d@mE (33moEsE dmmgmadn mMasbabszo-
D00 PRYISIgmBos BobIgmo.

3bGMama 3. bygMagmao Jgad30s. Smgdnm mGas360dsoym FbsMApsdgMabs s
mE3560b5(3099m 33mEgdymgdsb dmEab 3533060

Effect SE LLCI ULCI

domosbo 953980 0.2142 0.0232 0.1697 0.2599
Ind1 — s fdmemn M 3060ds 3090 Gbomosdgms 0.1303 0.0205 0.0904 0.1704
— mmg0b0Boznmemn (3060080 — MM g060Dds(30mm0

3o Y 3o

Ind2 — s dmemn mE83560B530mcm0 Gbstrosggms — 0.0643 0.0140 0.0403 0.0954
bodmdomb d60d36 9emmdol smfds — mmgsbodoznmemn

3o Ygds

Ind3 — s fdmemn M g3060ds 3090 Gbom s dgms 0.0196 0.0092 0.0029 0.0393

— mmgob0Ddoz0memn (3060080 — bodmdomb
360d36 9ol smifds — mmgsbodszomemo

FoISY IS

o9 mMH3ob0doG0gm 98 aCadaeymBebs @ MM3sboBsog ForrrgdYergdob
dmmob jogdomlb (mmao dgoos@mmal §mebbdoboom), dbmenmo domasbo gggd@&oom oc-

gbgmon:

doremnsbo 9939980
Effect SE LLCI ULCI

-0.4592 0.0403 -0.5379 -0.3806

33930l doGomso dgoggo sbgomos: mEgebodszommo (3060B30, HmBmol doGames-
©0 3396903 mEg560bs(300b 30doto bgas@oHn sdmgomgdamgds, Mbomdmmds s
@@ ol 3063008, Lodmdomb 360d369mmB0L smddsLmsb ghmaw, MebdnwgzMmmac/la-
Moo 53dmomgdl smddmm mMgsbodbsomm dbsMmmaggmabs s mMgabodszomm goem-
©g0mmgdsl dmMab 303d060; 835Lmsb, MEMgsbaDdsznmmo dbsMwsggms 360d36gmmasbo
3Mgod@mmns MHmam@z mMasbodsiogmo (3060D3ab, sbgzg Lodmdomb 360d36qmmdals
3ddob (3603369mmdal 3Jmbg Lodmdom) gmMmdomgdal 3GmzgL3o.

d90093930b g% 33935 > nbGgM3MgG (30980

83 6oBoemdo 33ma30L dggagdo Mgba@mbgdaol 3mbLgMgs00b MmgmEonl 396M3g]&ng0-
3650 gosbamobgdamo — mEasbobszommo (5060930 gobbommmas, Mmams mEgsbo-
bognada Mgba@mbgdol smddnm o6 HgomaE ©obsjomggddg badasbybm Masdzns.

3MBLgE3a(300L mgmEoab dobgogom, nbpngowgdo (300emmd56 dmadmgmb, dgabemha-
bmb s o0(3356 Mo300600 aMgdeemn Mgby@Lgdo (Holmgreen, Tirone & Gerhart, 2017);
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mMasbodsgogmo dboMmpadams LEmMgo sbgmo mamgdama Mabymbos, Mowash ©obag-
39099mgdlb ol g0dmb3zq3q90Lbs ©s LEMGLM F0MeMgddmsb aod3meggdsdn gbdemgds.
Mqbybadol ©65356M3930L semddnm (88 Jgdmbzgseda, mEMasbabszommo dbsMmaggmal
Bo3mgdmdom) asdmbggmmo 0dgmasMngdobs s bgas@onma g3mzngdabogsb asbomes-
30L8mgdmom, Mbs3dOMBmMgdds (3060D3L, Ladm@ogl, sbgszg, Lbgs Labob 3MBEEM3m-
©d&onm, 03093006 J3g39bo dgadmgds dodstromb.

(3060%30 dgodmgds asbzobommm, MmamMz mezms330b LEMsGgans, dmdsgaemo
gOnbEEsnabs s MybaMmbgdal d98amBo @ebsgamanlb dqbadznmgdmem. Mgbm@mbgdal
3MbbgMgs(300L Mm@l dobgozom, sbsddgdmmo (3enmmdl sn(330L Lagymama maga
mMa560bs (3000056 © 39330693 mmo ImmmEabgdab, gdmz0mEo 0b39LEG0(30980L, doemals-
b3930L dgd(3061980m. Mgba@Lgdals 3MBLYMZs(300b 8333560 (3 emmds MMgs60Ds 30
35mEadmadady, (365005, GoFymgomaw sobsbgds. gobomgsemobbabgdgmoas obo(z, HmI
mMasbobszomo dbsMoaggMab bs 3mgdmdoom asdmbzgmma bgas@onma gdmzngdo s3(30-
90L, o3l absgddgdmmal gbodmmmaon® ©s gdmEon®d Mgbambgdl, dgbsedsdabsc,
Lodndomb JgbabEmmgdmom bogodm Mgba@mbgdelb gxoe@L Jdbal (Naseer, 2021); & g-
Ly@LdaLb gROEOGL obsgdgdymn mMgsabobszommo ommgdamadol dgd(3065d53y
303go3L. 3qLsdsd0baw, Mgbambgdolb 3mbgMmasz0obmeb gfmem, mMasbodsznol dndstm
35madmaqdol d93(3060980L Bobadommds, ©obszsmggdom bLogby LGMgbeym asmgdmdo
Bom8mddbomo Mgbay@mbadob mgxoe@aE dgodmgds agmb.

Mo Gmeno o530 smbgmocn 303906 98do 360d369emmdolb 84mbg bodmdomb? Gabymbg-
dab 3mbLgMmazs(300L gm0l dnbgwznm, oM gda, MmImgda(s 39Mas396 MgbyMLadl, vg-
MM (339900 36056 d93amdo @sbs jomaqgdol dodsma (Holmgreen, Tirone & Gerhart,
2017). 53 33emo@onmds sobs3omads dgadmgds asdmabzomb mmasbodsgomma (5060%-
30l 3omM3o390s s LZMIombasb o bmads; Babsdwgdemy 33mg3es dsbEMMLL,
Amd s ddnmo mEgsbodszommo dbsMmaggmal bs3mgdmds s MabyMmbgdob ©sbs3om-
300 a53mbB3g9mo FOHMLEGMS(30s Lodndomb 360d3bgmmdal gomgebm@madal, asmbmg-
35 mbymdL bgmb. domgdamo dggan jowgs ghmbgm (36symab, ™I mMmasbodssngdo
30080 39ma© 3603369mmm356 MMl 0585dmdgb 03530, o Mo 3603369mmdalb dosboga-
396 aboddgdmmgdo magosbo badmdsml (Savvides & Stavrou, 2020).

3603369cmdal 3dmbg Lodmdomb aobLbgsegzgdmma 3gMbL3gd@ng0wmsb, Mmame (s 3600-
369mm3z96 Mgba@bLsg dgadmgds dg3bq0ma. 860d369mmdal 3dmbg Lodmdoml s3g306
303905, 3baMb Mgl sBegGma bbgs 33mmg39(3, MmIgmos dobgogomss, 3603365emm-
b0l 3gmbyg Lodmdom @abogddgdnmgdobmzol dmbodonEo o@z0Mmz0l doGoMmgdgmoas
(Savvides & Stavrou, 2020); ©sbsddgdmmgdo, Gmdmagdas 860336g9mmgbom smad3s896
@306 Ld439L, MBM™ BmGgzgaMgdymon 3Mdbmdgb magl (Steger, 2016). bobsdwyg-
b5 33mg30b dgmgagdas 030l oemqbEEmamgdss, Mm3 3603369mmdol 3Jmbyg Ladwydom
moMmgdamo Maby@mbos, Gowgsb dabo dgmos@mBmdaom (3060B30b MoMmymegamo gi3g@o
mMad5bobs30m 39mEadmgdsdy d300mqds (65BommmdMnzn 3gmns(30s). Mgbm@bgdal
©535M3300b306 ©LS(39350, S6s3IMaqab smEagbal 30bbom, obsegdgdemmads dgadmgds
bbgs Mgba@Lgdo gdomb /o6 MgbaMLgdal 0639LbENMgdsl Bodsmmmb. sbgo gomsmagds-
do moMgdmmo 8s53m3396boMgdgma Mgbambo dgodmagds nymb 3603369emmdals 3jmbg bo-
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3mdom, 369 @obogdgdmmol smdds 0dal dgbobagd, GmA dobo J85gdgd0 MmMgsbabsznsdo
moMgdamo ©s babaMagdmms.
33398, sbggg, ohggbs, MM LEGLo (89bgxgEMma 3Mmboz0s) FmEyMsGMENS

mEgabodsgonm (3mabo@d ©s J3g30m) (3060D3Ls s gomEgdamgdsl dmEal jog-
doMd0: 056533MmImgdl, MmPmgdbss 3gogm sd3gdwgdsmgdamo, mMasbaobsznobawdn

MBEOM Joamn gomEgdamgdol gabzms sz, mMasbadsgoma (50609306 30BHMbgdda(s.
Mqbybadol 3mbLgMZs300L MgMENs by LeyMEbmdom, dgndmgds nmggsl, Hm3 Mgbn®-
Lydal obszomagn 3MB39bLoMgdnmos bGoGboo — ©oboddgdnmds Momsz ©o3MYS,
30gM53 MMa5b0Ddo(300b356 Momas Bonmm 30@y(3; 39gasE, MMasbadszanma dbom-
34gM0b bs3emgdmdal (Mgby@bgdal obszemgn) Maemymegomn gigd@o mMasbodszogmm
35mEadmadadg s@bgdomow dqbyb@os.

339399, sbggg, 5h396s, HMI MGasbabsomo Yammgdgmymeyal 30MHmdqdda, ©o-
dsemo bLBIGMLOL Mbs3dMMBemgdo MEGM FodsGmmazgb (50603, 300Mg dgbgxgMgdo.
5(3, omdom, ndom 50blbgds, G Mgby@badol ©s3oMmazol bogMmbnlb d0dsfo, ababo
NBOm Imbygmagdo 360sb — oo abgesz Bo3mgd Mgbn@Ldy donbzogdsm bymo ©s
MBOM ©5(33930(3 96056; Jgbadsdabow, (3060B80lL semdsmmds (Mmame(z Mgba@bg-
b0l dgbadmm ©absgomadyg Mgod(300) 3o0mab MPGmm Bomamons. dmaswsow, 3 mgmo-
ol 8obgegom, Mgba@bgdol @s3oMa3s YBOM o bgaszmgbsl sbpgbl wobsgdgdymbg,
300069 Mgby@bob dmggds. ond(3s, Bobsdwgdsmg 33emgz0sb Rsbl, MM MHgba@Lab ©s-
bo3oMgmab ghomom Mgby@bol dgdgbs Mgbm@bgdal absgeMmaqgdol Momymanm gi3qd@L
23(306700b.

dgrod980b Lobom dgadmgds nmggel, HmM3 mEgsbadszngdn, HmImgdaz obogdg-
dqmms 0b@gMgbgdol, dm@ogzo(30900lL, gobbymdgdol Mammadgmymgnm 360sb LGMg-
Ly ao6g3mb, bgemb MBymdab mebsddEmmBemadol Hgbn@mLgdaol s8mbaEmazobs s (30603¢-
0 ©33M30qdNmgdgdol gmm3ngdol; Mgbymbgdabogseb ©omes, gsdmayo@zs abod-
398mb dadggdl somBomb msgmszgomo LEMGgans, M3, doMomsmawe, Mgbnmbgdal
3mMbLgMzganabs s gdmiogma Mgby@mbgdal 0b3gLE0Mgdabash magol dg3039085Ls 9,
LadmmmmE, MmFgsbodsznmmaoa gomogdnmgdol dgd306gdsdn gadmabo@gds. 33mgge oh-
39690L, H™M3 MmBasbadszomo dbsMeaggmal 3nmEmob dgddboms s ©obogdgdyem-
oom30L 360d369mmdal 3dmbg Ladmdoml gmagobgdom, mEgabadsznsl dgyydemas go8-
3oMmb mEas60Ds30mmo (3060030l go36(39mgd0L dSemdsMIS /86 MMgsbabsznmmo
(3060%30b 3mbEH3GMEYJG Mmoo gogmgbs mMasbadszomm 3Mm(39Lgdbs s MebsddMm-

39mms gB9JE0sbmdsdy.

393mygbgdgmo moByBd s
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THE ROLE OF ORGANIZATIONAL CYNICISM IN
THE RELATIONSHIP BETWEEN ORGANIZATIONAL
SUPPORT, PERCEIVED MEANINGFULNESS OF WORK
AND ORGANIZATIONAL COMMITMENT

la Kutaladze, Barbare Butsashvili’

Abstract

The present study aims to evaluate the relationships between perceived organizational sup-
port, organizational cynicism, meaningful work, and organizational commitment using an in-
tegrated, multidimensional model. The research confirms that a lack of organizational support
increases the likelihood of forming organizational cynicism. Perceived organizational support
plays a significant role in explaining the variance in cognitive, emotional, and behavioral
cynicism scores. In the relationship between organizational cynicism and organizational com-
mitment, meaningful work serves as a mediator. The more meaningful the work is, the lower
the chance of developing organizational cynicism; also, the weaker is the negative impact of
organizational cynicism on organizational commitment. Additionally, meaningful work helps
maintain the sense of commitment to the organization, even in the presence of organizational
cynicism. The relationship between organizational support and organizational commitment is
consistently mediated by two factors (organizational cynicism and meaningful work) through
serial mediation. The results of the study are analyzed from the perspective of conservation
of resources theory, viewing organizational cynicism as a response to perceived or actual re-
source loss within the organization. 288 employees participated in the study.

Key words: organizational cynicism, perceived organizational support, meaningful work, or-
ganizational commitment, conservation of resources theory

Introduction

Prompt reaction to the requirements of changeable environment and the introduction
of innovations is a permanent necessity for modern organizations. Employees are often
resistant to such changes and cynically respond to them. Cynicism goes viral in the or-
ganization. It impedes its effective functioning, successful introduction of innovations and
organizational development (Davis, Evans & Wilkerson, 2008). Despite its strong counter-
productive effect on employee efficiency, organizational cynicism has been devoted very
little attention.

The concept of cynicism is quite old. It originated in Ancient Greece in the 5" century
BC. (Dean et al., 1998). In that period Diogenes of Sinope founded the school of cynicism
(Anderson, 1996), they used obscene words and opposed the widely held opinions and
public institutions in a dramatic way (Mack, 1993, cited in Dean et al., 1998). The cynics
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believed that people, in general, are not sincere (Bedik, 2015). Throughout the centuries,
the terms ‘cynic’ and ‘cynicism’ established their place in everyday spoken language. To-
day, ‘cynic’ denotes the person who is always critical and dissatisfied and full of negative
thoughts (Torun and Cetin, 2015, cited in Akar, 2019).

Cynicism is a wide-spread phenomenon and might be found in any country, culture
or organization (Dean et al., 1998). In the late 1990s researchers started to examine the
factors, characteristics and outcomes of cynicism. The studies show that organizational
cynicism affects employees’ performance, intention to leave the job, work alienation, and,
life satisfaction, in general (Akar, 2019). The present study concerns organizational cyni-
cism. The integrative model of the study attempts to find out which organizational factors
contribute to the development of organizational cynicism and what kind of impact it has on
the employee relations and behavior.

Conceptualization of organizational cynicism

According to the earliest and the most influential studies on organizational cynicism
(Dean et al., 1998; Anderson, 1996; Brandes, 1997), cynicism is defined as an attitude
which implies that all organizational problems are caused by management’s personal in-
terests. It is a belief that the existing conditions are impossible to change (Bedik, 2015).

Organizational cynicism is described as employees’ negative attitude to the emplo-
yer organization. It is believed that employer organizations lack ethical integrity and that
the organization’s benefits are more important than justice, honesty and sincerity (Beduk,
2015). Cynicism is differently conceptualized in the existing studies. The present study
uses a three-dimensional model and includes cognitive, affective and behavioral cynicism
which are defined as follows: cognitive cynicism — negative beliefs and attitudes towards
the employer; belief that the organizational lacks integrity, justice and sincerity; affective
cynicism — negative feelings about the organization, such as fear, anger, hatred, embar-
rassment; behavioral cynicism — employees’ negative beliefs and feelings are expressed
in behavior such as sarcasm, insincere actions, disrespect for the organization’s policy
(Dean et al, 1998; Akar, 2019). The preconditions of organizational cynicism could be ne-
gative work experience as well as individual differences (Chiaburu et al., 2013). Our study
focuses on the organizational predictors of cynicism and its outcomes.

Research conducted in this field demonstrates that the individuals high on organi-
zational cynicism score low on job satisfaction, organizational commitment and job per-
formance and are less involved in organizational citizenship behavior (Dean et al., 1998;
Chiaburu et al, 2013; Song et al., 2007). Organizational cynicism positively correlates with
the violation of the psychological contract and stress, is related to perceived organizatio-
nal policy, lack of organizational sport and the perception of organizational injustice (Akar,
2019). Cynicism spreads to the whole organization and impedes its development and suc-
cess (Dulnik, 2018; Davis, Evans & Wilkerson, 2008).
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How can our study contribute to the knowledge accumulated in this field of research?
The answer to this question can be drawn from the description of the model presented
below.

The research model: the constructs involved and their relationship
The research model

The multidimensional integrative model of the study helps us understand how the in-
volved constructs (organizational support, meaningful work, organizational commitment)
interact with organizational cynicism and each other, and how their interaction affects the
development and outcomes of organizational cynicism. In particular, the research model
emphasizes the role of organizational cynicism in the relationship between perceived or-
ganizational support and organizational commitment. Organizational support is concep-
tualized as a variable explaining organizational cynicism (predictor) and organizational
commitment as an outcome variable. In addition, meaningful work and organizational cyni-
cism are mediators of the relationship between organizational support and organizational
commitment. It should be noted that the studies evaluating organizational cynicism and its
dimensions using the above variables are very scarce. We used the conservation of re-
sources theory as a framework which emphasizes the importance of the acquisition, con-
servation and defense of resources by employees (Hobfoll, Tirone & Holmgreen, 2016). It
is a valuable framework which helps understand the development of cynicism, its effects
and influence. The major assumption is that organizational cynicism develops when the
organization does not provide adequate support to the employees. Cynicism can be regar-
ded as employees’ response to the exhaustion of psychological and other resources and
burnout. The interpretation of the results given below is carried out within the framework
of the above theory.

Other variables

In this section, we discuss the involved variables as well as the preconditions for their
inclusion in the research model.

Perceived organizational support is employees’ generalized perception of the extent
to which the organization values their contributions and cares about their well-being (Kur-
tessi et al., 2017). The meaning of such a perception is that the relationship between
employees and the company brings important benefits for both the employers and the
employed (Sun, 2019). Studies show that perceived organizational support evokes affec-
tive attachment to the organization and increases employees’ efforts (Eisenberger & Hun-
tington, 1986), is positively related with organizational performance (Eisenberger, 2011),
employees’ well-being (Kurtessi et al., 2015) and the perception of organizational commit-
ment (Wu, 2014; Wayne et al., 2002). The studies also demonstrate that the perception of
organizational support results in organizational trust (Chen et al, 2010) and organizational
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identity (Edwards, 2009; Fu et al., 2010; Wang & Sun, 2011, cited in Sun, 2019). These fin-
dings lead to the following assumptions: perceived organizational support decreases the
risk of organizational cynicism. The studies support the existence of negative correlation
between these two variables (Kasalak, 2014; Akar, 2019), however, in our study this kind
of relationship has been examined with the involvement of mediating variables.

Organizational commitment which is included in the model as a dependent variable is
described as (1) a strong belief in and acceptance of the organization’s goals and values;
(2) willingness to exert considerable effort on behalf of the organization; and (3) a strong
desire to maintain membership in the organization (Porter, 1979). A certain level of trust
and belief that the organization will take an employee’s interests into consideration is im-
portant for establishing a deep affective attachment to the organization, whereas mistrust
contributes to the formation of negative attitude to the organization and results in cynicism
(Aydin & Akdag, 2016; Audenaert, 2020). The novelty of our research is in the attempt to
explain the above relationship with the introduction of meaningful work as a mediating va-
riable in the context of three dimensions of organizational cynicism.

Meaningful work is defined as employees’ perception that their activity at the workpla-
ce is useful and valuable (Barrick, Mount & Li, 2012). It is related to the Self, goal, needs
and the willingness to contribute to important events (Savvides & Stavrou, 2020). The me-
aning of work which reflects the willingness to maintain one’s own identity is formed on the
basis of three major needs: self-development, self-efficacy and resilience. Self-develop-
ment is related with the formation of a positive effect and cognitions about oneself, self-effi-
cacy reflects the belief in one’s own abilities and resilience is the person’s ability to endure
difficulties (Savvides & Stavrou, 2020). Correspondingly, the meaning of work is derived
from the perception of oneself in a specific situation/environment (including organizational
environment). The perceived organizational support as a variety of organizational environ-
ment should be reflected in the perception of the meaningful work. In addition, meaningful
work evokes the sense of commitment which helps the employee perceive the organiza-
tion as an important mechanism in the achievement of the goals that correspond to the
employee’s values (Kahn, 1990) and identity!. Stemming from the content of the construct,
we can hypothesize that the role of meaningful work is crucial in the development of or-
ganizational cynicism as well as in the relationship between organizational cynicism and
organizational commitment.

The sample and methods

The sample: Stemming from the study objectives, the applicant's employment was
identified as the main selection criterion. The data were collected through convenience
sampling, which can be considered a study limitation. At the initial stage the data were we-
ighted by gender 2. Number of participants was 288.

' The positive effect experienced by employees might strengthen emotional attachment to one’s
organization and career (Hackman & Oldham, 1976; Meyer et al., 2002).

2 The data were weighted using the indicators from the National Statistics Office (first half of 2023).
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Four methods were used to measure the main constructs.’

Methods Significance level

1. Dean Organizational Cynicism Scale (OCS) (Dean cognitive: a=0.84.

et al., 1998) behavioral: a=0.84,
affective: a=0.93;
OCS: a=0.93

2. Eisenberg perceived organizational support survey support: a=0.85, neglect:

(1986); two-factor model a=0.9

3. Porter organizational commitment questionnaire a=0.8

(1974)

4. Georgian version of the Work as Meaning Inventory a=0.91

(WAMI; Steger, 2012; 39@omadg, gotignsba, 2021).

Results

Relationship between the constructs: The hypothesized relationships between
study variables and organizational cynicism were tested first, as well as the relationship
between its dimensions. It was confirmed that the lack of organizational support is asso-
ciated with a high score on organizational cynicism (r=-0.717, p<0.01), and the increa-
se in organizational cynicism with the decrease in organizational commitment (r=-0.51,
p <0.01)?% in addition, the increase in perceived meaningfulness of work is related to the
decrease in organizational cynicism (r=-.514", p<0.01). At the same time, the perceived
meaningfulness of work is positively associated with organizational commitment (r=0.66,
p <0.01) and negatively with organizational cynicism (r=-0.45, p <0.01).

The tendencies described above are revealed in each dimension (cognitive, affective
behavioral) of OCS.

The role of organizational support in the development of organizational cynicism. The
perceived organizational support and neglect explain 61% of the variance in organizati-
onal cynicism (r?=0.61, F(2,285)=225.2, p<0.001). 1 standard unit increase in support
was associated with 0.44 standard unit decrease in organizational cynicism (B =-0.44,
p <0.001), while 1 standard unit increase in neglect was associated with the 0.42 increase
in organizational cynicism (8 =0.42, p<0.001).

A strong association was observed between the organizational cynicism and organi-
zational commitment. Organizational cynicism explains 53% of the variance in the orga-
nizational commitment (r2=0.53, F(1,286)=318.45, p<0.001). 1 standard unit increase
in organizational cynicism predicts 0.73 standard unit decrease in organizational commit-

' Part of the methods was adapted within the framework of the given study. The factor analysis was

conducted, and reliability and other psychometric parameters were assessed.

It should be noted that organizational support and organizational neglect exhibit approximately
equal strength of relationship (magnitude) with other variables involved in the study; the only
difference is in the direction of the effect (for example, organizational support has a positive effect
on organizational commitment, while neglect has a negative effect).
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ment (( =-0.73, p<0.001). This kind of relationship is identical for all three components
of the organizational cynicism construct (see Table 1).

Table 1. Dimensions of organizational cynicism as a predictor of organizational
commitment (results of the regression analysis)

Cognitive cynicism r’=41 %-L (r*=0.41 F(1,286) =201.64, 3 =-0.64, p < 0.001.
Behavioral cynicism | r?=0.41 F(1,286) = 199.43, p<0.001; B =-0.64, p<0.001.
Affective cynicism r’=0.39, F(1,286)=201.64, p<0.001;(B =-0.62, p<0.001

Relationship between the constructs by demographic variables: Simple modera-
tion model' confirms that the status, measured by a dichotomic variable (has or does not
have a subordinate) moderates the relationship between the behavioral cynicism and the
organizational commitment (b =-.30, 95% C.| (LLCI=-.573, ULCI=-.020), t(284)=-2.11,
p<.05), as well as the relationship between the cognitive cynicism and the organizational
commitment (b=-.29, 95% C.| (LLCI=-.574, ULCIl =-.006), t(284)=-2.01, p<.05; (b=-
.30, 95% C.I (LLCI=-.573, ULCI =-.020), t(284) =-2.11, p <.05)). This result shows that in
the case of insufficient organizational support or organizational neglect, the organizational
cynicism is most manifested by those employees who do not have subordinates. In the
case of a strong organizational support, the managers with status are more cynical than
their subordinates. The managers, usually, have more resource (higher salaries, more au-
tonomy, influence, etc.), but they also hold higher expectations which, potentially, explains
a higher risk of the development of organizational cynicism.

As for the effect of the organizational cynicism on the organizational commitment, a
negative effect of organizational cynicism on organizational commitment (reduced organi-
zational commitment) is more evident in the employees without subordinates. In this case,
the status (managerial position) serves the function of buffering moderator in this relation-
ship; in particular, even when the cognitive cynicism increases, managers still feel respon-
sible to the organization which means that a high status (i.e., managerial position) reduces
a negative effect of cynicism on the organizational commitment. Simple moderation model
also confirmed that women are more vulnerable to the organizational neglect, which me-
ans that gender is a moderator in the relationship between organizational neglect and
affective cynicism (b=-.11, 95% C.I (LLCI=-.199, ULCI =-.010), #(284)=-2.18, p<.05).

Mediation analysis: As already said, the main purpose of the study is to examine the
role of organizational cynicism in the relationship between perceived organizational sup-
port, perceived meaningfulness of work and organizational commitment. Consequently,
our study focuses on the interaction of these variables, as well as on the role of these inte-
ractions. Before moving to the discussion of the key issue, we present below the empirical
evidence for the relationship between organizational cynicism, perceived meaningfulness
of work and organizational commitment.

' PROCESS by Andrew F. Hayes (Procedure for SPSS Release 4.2)
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Simple mediation analysis proves that meaningful work mediates the relationship
between the dimensions of organizational cynicism and organizational commitment. The
mediating variable (that is meaningful work) weakens the direct relationship between or-
ganizational cynicism and organizational commitment; despite this, the relationship still
remains statistically significant (b =-0.27, SE =0.02, p<0.001); a partial mediation is ob-
served in the case of all the three dimensions of organizational cynicism (see Table 2). It
seems that when the level of organizational cynicism is high, some alienation from work
takes place and employees develop perception that the job they are doing is less valuable,
which has a negative impact on the organizational commitment.

Table 2. Simple mediation model: The perception of the meaningfulness
of work as a mediator of the relationship between the dimensions
of organizational cynicism and organizational commitment

R?=.58, F(2,285) = 199.81, p <.001

Variables 8 SE T p 9596 ClI
Predictor (direct effect): Cognitive cynicism -.59 .05 -10.8 | .00 | [-.69, -.48]
Mediator: Perceived meaningfulness of work .29 .03 10.81 | .00 [.24, .34]
Indirect effect Effect | BootSE Boot 95%CI
Indirect effect: Cognitive cynicism — Perceived

meaningfulness of work — Organizational com- -.24 .04 [-.34, -.17]
mitment

R2=.60, F(2,285)=213.77, p <.001

Variables B SE T p 95% ClI
Predictor (direct effect): Behavioral cynicism |-.g5 06 -11.53 .00 |[-.76, -.54]
Mediator: Perceived meaningfulness of work .29 .03 11.16 |.00 [[.24, .34]
Indirect effect Effect |BootSE Boot 95%Cl
Indirect effect: Behavioral cynicism — Perceived

meaningfulness of work — Organizational com- |-.25 .05 [-.35, -.16]
mitment

R2=.565, F(2,285)=171.95, p <.001

Variables B SE T p 95% CI
Predictor (direct effect): Affective cynicism -.54 .06 -9.16 |0 [-.66, -.431]
Mediator: Perceived meaningfulness of work .29 .03 10.26 |0 [.23, .35]
Indirect effect Effect |BootSE Boot 95%a
Indirect effect: Affective cynicism — Perceived

meaningfulness of work — Organizational com-  |-28 .05 [-.39, -.19]
mitment

A. F. Hayes 3finet5.58) PROCESS, ammo’) N24; (N = 288)
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The main model of the study: serial mediation: At the next step we tested the
hypothesis that the serial mediation analysis would reveal a chain between perceived or-
ganizational support, perceived meaningfulness of work, organizational cynicism and or-
ganizational commitment (PROCESS by Andrew F. Hayes (Procedure for SPSS Release
4.2; model 6).

Variables in the model: independent variable (X) — organizational support; first medi-
ator (M1) — organizational cynicism; second mediator (M2) — meaningful work; dependent
variable (Y) — organizational commitment. We hypothesized that the effect of the organiza-
tional support would be transmitted to the organizational commitment through two media-
tors: organizational cynicism and meaningful work (in the sequence described above). The
model assesses how and in what sequence each moderator affects the result and in what
way each of them relates the independent variable to the dependent variable.

The diagram of serial mediation

Organizational
Cynicism

Meaningful Work

Perceived
Organizational
Support

Organizational
Commitment

In the given study the serial mediation hypothesis was tested as follows:

— Perceived organizational support — organizational cynicism — organizational com-
mitment: assessment of the indirect effect only through the mediation of organizational
cynicism;

—  Organizational support — meaningful work — organizational commitment: indirect ef-
fect only through the mediation of perceived meaningful work;

— Organizational support — organizational cynicism — meaningful work — organizatio-
nal commitment: calculation of full serial mediation effect mediated by organizational
cynicism and perception of meaningful work;

— The role of serial mediation was confirmed not only when the perceived organizatio-
nal support was introduced as a predictor (Table 3), but also when the organizational
neglect was incorporated into the model as an independent variable/predictor.
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Table 3. Serial mediation. The relationship between organizational support and
organizational commitment

Effect SE LLCI ULCI

Total effect 0.2142 0.0232 0.1697 0.2599
Ind1 — perceived organizational support — 0.1303 0.0205 0.0904 0.1704
organizational cynicism — organizational

commitment

Ind2 — perceived organizational support — 0.0643 0.0140 0.0403 0.0954
perceived meaningfulness of work — organizational

commitment

Ind3 — perceived organizational support — 0.0196 0.0092 0.0029 0.0393

organizational cynicism — perceived meaningfulness
of work — organizational commitment

The relationship between organizational neglect and organizational commitment
(through the transmission of two mediators) is only described as a ftotal effect:

Total effect
Effect SE LLCI ULCI
-0.4592 0.0403 -0.5379 -0.3806

The main finding of the study: The organizational cynicism, mainly described as a
negative attitude to organization, mistrust and the sense of betrayal, together with the me-
aningfulness of work serially mediates the relationship between perceived organizational
support and organizational commitment. In addition, organizational support is a strong pre-
dictor of the development of the organizational cynicism and the meaningfulness of work.

Summary and discussion

In this section the study results are analyzed from the perspective of the conservation
of resources model: the organizational cynicism is considered a response to the actual or
perceived loss of organizational resources.

According to the above model, individuals try to obtain, preserve and protect their va-
luable resources (Holmgreen, Tirone & Gerhart, 2017). The organizational support is just
one of such valuable resources because it helps employees to cope with challenges and
stressful situations. To free themselves from disappointment and negative emotions, cau-
sed, in this case, by an insufficient organizational support, employees resort to cynicism,
sabotage and other counterproductive behavior and even deviant behavior.

Cynicism can be regarded as a defense strategy aimed to reduce future frustration
and loss of resources. According to the conservation of resources model, an employee
tries to protect oneself and for this purpose she/he reduces expectations related to the or-
ganization, emotional investment and effort. Such an attempt to conserve resources has,
clearly, a negative effect on the organizational commitment. It should also be taken into
consideration that the negative emotions caused by lack of organizational support reduce
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and exhaust psychological and emotional resources and, consequently, create a deficit of
resources needed for job performance (Naseer, 2021). The deficit of resources weakens
the organizational commitment. Therefore, together with the conservation of resources, a
precondition for weakened organizational commitment could be a deficit of resources in
the stressful environment marked with organizational losses.

What is the role of meaningful work in the entire picture described above? According
to the conservation of resources model, people who lose resources are more susceptible
to future losses (Holmgreen, Tirone & Gerhart, 2017). Such a cumulative loss might incre-
ase organizational cynicism and alienation from work. The present study also confirms that
a lack of perceived organizational support and the frustration caused by the loss of reso-
urces contribute to the devaluation of the meaning of work and alienation. The findings of
the study demonstrate once again that organizations play a critical role in how important
meaningful work will be for employees (Savvides & Stavrou, 2020).

The meaningful work can also be viewed from a different perspective, as an important
resource. Such an approach is supported by a number of studies according to which the
meaningful work has a high value for employees (Savvides & Stavrou, 2020). The emplo-
yees who perceive their work as important are more motivated (Steger, 2016). The present
study also illustrates that the meaningful work is an important resource because, as a me-
diator, it reduces a negative effect of cynicism on the organizational commitment (partial
mediation). To protect oneself from the loss of resources and compensate for the loss, an
employee might look for other resources and/or start to invest them. In the situation like
this, the meaningful work or the employee’s perception that his/her activity is valuable and
beneficial for organization could be a significant compensatory resource.

The study also showed that the status (managerial position) moderates the relati-
onship between the organizational cynicism (cognitive and behavioral) and commitment.
Employees with subordinates score higher on organizational commitment even in the pre-
sence of the organizational cynicism. Stemming from the conservation of resources mo-
del, we could assume that the loss of resources is compensated by status, i.e., the emplo-
yee knows that she/he has lost something, but, at the same time, has received something
from the organization, which diminishes the negative effect of organizational support (loss
of resources) on the organizational commitment.

Our study also showed that in the presence of organizational neglect, the low status
employees manifest a higher level of organizational cynicism than managers, which could
be explained by the fact that they are more susceptible to the loss of resources than ma-
nagers. Anyway, low status employees are less protected because a smaller amount of
resources is available for them. Consequently, the probability of organizational cynicism
as a reaction to potential loss is higher. In general, according to the model, the resource
loss has a stronger impact on employees than resource gain. However, the present study
shows that the resource gain along with the resource loss diminishes a negative effect of
the loss of resources.

To conclude, the organizations which create stressful environment due to neglect of
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the employees’ interests, motivation and attitudes, contribute to the exhaustion of emplo-
yees’ resources and the development of cynical attitude. The exhaustion of resources trig-
gers employees to use self-defense strategies, which, mainly, precludes them from the re-
source conservation and the investment of emotional resources, and, finally, results in the
reduction of the organizational commitment. The study shows that by creating the organi-
zational support culture and offering meaningful work to employees, the organization can
reduce the probability of the spread of organizational cynicism and/or a counterproductive
effect of organizational cynicism on the organizational processes and employee efficacy.

Bibliography

AKAR, H. (2019a). A Meta-Analytic Review on the Causes and Consequences of Organiza-
tional Cynicism. International Online Journal of Educational Sciences, 11(2). https://doi.
org/10.15345/I0JES.2019.02.010

Allan Blake. A., Batz-Barbarich, C., Sterling, H. M., & Tay, L. (2019). Outcomes of meaning-
ful work: A meta-analysis. Journal of Management Studies, 56(3), 500-528. https://doi.
org/10.1111/joms.12406

Andersson, L. M., & Bateman, T. S. (1997). Cynicism in the workplace: some causes and
effects. In Ltd. J. Organiz. Behav (Vol. 18). John Wiley & Sons.

Andersson M. Lynne. (1996). Employee Cynicism: An Examination Using a Contract Viola-
tion Framework. Human Relations, 49(11), 1395-1418.

Atalay, M. O., Aydemir, P., & Acuner, T. (2022). The Influence of Emotional Exhaustion on Orga-
nizational Cynicism: The Sequential Mediating Effect of Organizational Identification and
Trust in Organization. SAGE Open, 12(2). https://doi.org/10.1177/21582440221093343

Audenaert, M., Van der Heijden, B., Rombaut, T., & Van Thielen, T. (2021). The Role of Feed-
back Quality and Organizational Cynicism for Affective Commitment Through Leader—
Member Exchange. Review of Public Personnel Administration, 41(3), 593—-615. https://
doi.org/10.1177/0734371X20923010

Aydin, M., & Akdag, G. (2016). The relationship between Organizational Commitment and
Organizational Cynicism among hotel employees in southeastern Anatolia Region
of Turkey. Eurasian Journal of Business and Management, 4(4), 81-89. hitps://doi.
org/10.15604/ejbm.2016.04.04.008

Barrick, M. R., Mount, M. K., & Li, N. (2013). The theory of purposeful work behavior: The
role of personality, higher-order goals, and job characteristics. The Academy of Man-
agement Review, 38(1), 132—153. https://doi.org/10.5465/amr.2010.0479

Beduk, A., Eryesil, K., Esmen O. (2015). The Effect of Organizational Commitment and
Burnout on Organizational Cynicism: A Field Study in the Healthcare Industry. View
project Kemalettin Eryesil Sirnak Universitesi. https://www.researchgate.net/publica-
tion/312191973

Blau, G. J., & Boal, K. B. (1987). Conceptualizing how job involvement and organizational
commitment affect turnover and absenteeism. The Academy of Management Review,
12(2), 288-300. https://doi.org/10.2307/258536

Georgian Psychological Journal, Vol. 6, Issue 1, 2024. ISSN 2667-9027 91



la Kutaladze, Barbare Butsashvili

Brotheridge, C., & Lee, R. (2002). Testing a Conservation of Resources Model of the Dynam-
ics of Emotional Labor. Journal of Occupational Health Psychology, 7, 57-67. https://
doi.org/10.1037/1076-8998.7.1.57

Canboy, B., Tillou, C., Barzantny, C., Guglu, B., & Benichoux, F. (2023). The impact of
perceived organizational support on work meaningfulness, engagement, and per-
ceived stress in France. European Management Journal, 41(1), 90—-100. https://doi.
org/10.1016/j.em;j.2021.12.004

Cartwright, S., & Holmes, N. (2006). The meaning of work: The challenge of regaining em-
ployee engagement and reducing cynicism. Human Resource Management Review,
16(2), 199-208. https://doi.org/10.1016/j.hrmr.2006.03.012

Chalofsky, N. (2003). An emerging construct for meaningful work. Human Resource Devel-
opment International, 6(1), 69-83. https://doi.org/10.1080/1367886022000016785

Chernyak-Hai, L., & Rabenu, E. (2018). The New Era Workplace Relationships: Is Social
Exchange Theory Still Relevant? In Industrial and Organizational Psychology (Vol. 11,
Issue 3, pp. 456—481). Cambridge University Press. https://doi.org/10.1017/iop.2018.5

Chiaburu, D. S., Peng, A. C., Oh, I. S., Banks, G. C., & Lomeli, L. C. (2013). Antecedents
and consequences of employee organizational cynicism: A meta-analysis. Journal of
Vocational Behavior, 83(2), 181-197. https://doi.org/10.1016/j.jvb.2013.03.007

Dean, J. W., Brandes, P., & Dharwadkar, R. (1998). Organizational Cynicism. In Source: The
Academy of Management Review (Vol. 23, Issue 2).

Dogru, C. (2022). A Meta-Analysis of the Relationships Between Emotional Intelligence and
Employee Outcomes. In Frontiers in Psychology (Vol. 13). Frontiers Media S.A. https://
doi.org/10.3389/fpsyg.2022.611348

Dulnik, A. (2018). Coaching leaders through organizational cynicism. Retrieved from https://
www.forbes.com/sites/forbescoachescouncil/2018/11/20/coaching-leaders through-or-
ganizational-cynicism/#7b1e96¢14df0

Durrah, O., Chaudhary, M., & Gharib, M. (2019). Organizational cynicism and its impact on
organizational pride in industrial organizations. International Journal of Environmental
Research and Public Health, 16(7). https://doi.org/10.3390/ijerph16071203

Eisenberger, R., Huntington, R., Hutchison, S., & Sowa, D. (1986). Perceived Organizational
Support. In Journal of Applied Psychology (Vol. 71, Issue 3).

Ferris, K. R. (1983). A COMPARISON OF TWO ORGANIZATIONAL COMMITMENT
SCALES'. In PERSONNEL PSYCHOLOGY (Vol. 1983).

Hackman, J. R., & Oldham, G. R. (1976). Motivation through the design of work: Test of
a theory. Organizational Behavior & Human Performance, 16(2), 250-279. https://doi.
org/10.1016/0030-5073(76)90016-7

Hobfoll, S. (1989). Conservation of Resources: A New Attempt at Conceptualizing Stress.
The American Psychologist, 44, 513-524. https://doi.org/10.1037/0003-066X.44.3.513

Holmgreen, L., Tirone, V., Gerhart, J., & Hobfoll, S. E. (2017). Conservation of Resources
Theory In book: The Handbook of Stress and Health: A Guide to Research and Practice
(pp.443-457), DOI:10.1002/9781118993811.ch27

92 Georgian Psychological Journal, Vol.6, Issue 1, 2024. ISSN 2667-9027



MEg60Ds30mma (3060930l Bmmo MmEasbodszagmo BbaMosdgmab, badymdomb 360336gmmmdabs...

Kasalak, G. (2014). The Relationship between Perceived Organizational Support and Or-
ganizational Cynicism of Research. Educational Sciences: Theory & Practice, 14(1),
125-133

Kahn, W. A. (1990). Psychological conditions of personal engagement and disengagement at
work. Academy of Management Journal, 33(4), 692—724. https://doi.org/10.2307/256287

Kurtessis, J. N., Eisenberger, R., Ford, M. T., Buffardi, L. C., Stewart, K. A., & Adis, C.
S. (2017). Perceived Organizational Support: A Meta-Analytic Evaluation of Orga-
nizational Support Theory. Journal of Management, 43(6), 1854—-1884. https://doi.
org/10.1177/0149206315575554

Lee, T. W, Ashford, S. J., Walsh, J. P, & Mowday, R. T. (1992). Commitment propensi-
ty, organizational commitment, and voluntary turnover: A longitudinal study of or-
ganizational entry processes. Journal of Management, 18(1), 15-32. https://doi.
org/10.1177/014920639201800102

Lepisto, D. A., & Pratt, M. G. (2017). Meaningful work as realization and justification: Toward
a dual conceptualization. Organizational Psychology Review, 7(2), 99-121. https://doi.
org/10.1177/2041386616630039

McCarthy, A., Cleveland, J. N., Hunter, S., Darcy, C., & Grady, G. (2013). Employee work—life
balance outcomes in Ireland: A multilevel investigation of supervisory support and per-
ceived organizational support. International journal of human resource management,
24(6), 1257-1276. https://doi.org/10.1080/09585192.2012.709189

Meyer, J. P., & Herscovitch, L. (2001). Commitment in the workplace: Toward a general mod-
el. Human Resource Management Review, 11(3), 299-326. https://doi.org/10.1016/
S1053-4822(00)00053-X

Mishra, P. (2002). Manual for Organisational Commitment Scale. https://www.researchgate.
net/publication/286926248

Mowday, R. T., Steers, R. M., Porter, L. W., Dubin, R., Morris, J., Smith, F., Stone, E., Van,
J., Spencer, M. D., Mcdade, T., & Krackhart, D. (1979). The Measurement of Organiza-
tional Commitment. In Journal of Vocational Behavior, Vol. 14

Naseer, S., Raja, U., Syed, F., & Baig, M. U. A. (2021). When and why organizational cyni-
cism leads to CWBs. Personnel Review, 50(1), 90-107. https://doi.org/10.1108/PR-09-
2019-0480

Naus, A. J. A. M. (2007). Organizational Cynicism: on the nature, antecedents, and conse-
quences of employee cynicism toward the employing organization [maastricht universi-
ty]. https://doi.org/10.26481/dis.20071012an

Riggle, R. J., Edmondson, D. R., & Hansen, J. D. (2009). A meta-analysis of the relationship
between perceived organizational support and job outcomes: 20 years of research.
Journal of Business Research, 62(10), 1027-1030. https://doi.org/10.1016/j.jbus-
res.2008.05.003

Rosso, B. D., Dekas, K. H., & Wrzesniewski, A. (2010). On the meaning of work: A theoreti-
cal integration and review. Research in Organizational Behavior, 30(C), 91-127. https://
doi.org/10.1016/J.RI0B.2010.09.001

JoGormmo gbogmmmaon®o gu@bsma, §. 6., 6mdgco 1,2024. ISSN 2667-9027 93



05 3@ omady, doMdamg dmbadznma

Savvides, E., Stavrou, E. (2020). Purpose, Meaning, and Wellbeing at Work. In: Dhiman, S.
(eds) The Palgrave Handbook of Workplace Well-Being. Palgrave Macmillan, Cham.
https://doi.org/10.1007/978-3-030-02470-3_36-2

Song, Y.H., Terao, T. and Nakamura, J. (2007). Type A behavior pattern is associated with
cynicism and low self-acceptance in medical students. Stress and Health: Journal of the
International Society for the Investigation of Stress, Vol. 23 No. 5, pp. 323-329.

Sun, L. (2019). Perceived Organizational Support: A Literature Review. International Journal
of Human Resource Studies, 9(3), 155. https://doi.org/10.5296/ijhrs.v9i3.15102

Thundiyil, T. G., Chiaburu, D. S., Oh, I. S., Banks, G. C., & Peng, A. (2014). Cynical about
change? A meta-analysis of organizational cynicism correlates. 74th Annual Meet-
ing of the Academy of Management, AOM 2014, 783—786. https://doi.org/10.5465/
AMBPP.2014.177

von Devivere, B. (2018). Meaningful work: Viktor Frankl’s legacy for the 21st century. In
Meaningful Work: Viktor Frankl’s Legacy for the 21st Century. Springer International
Publishing. https://doi.org/10.1007/978-3-319-89791-2

Weeks, K. P., & Schaffert, C. (2019). Generational Differences in Definitions of Meaningful
Work: A Mixed Methods Study. Journal of Business Ethics, 156(4), 1045—-1061. https://
doi.org/10.1007/s10551-017-3621-4

Wilkerson, J. M., Evans, W. R., & Davis, W. D. (2008). A test of coworkers’ influence on
organizational cynicism, badmouthing, and organizational citizenship behavior. Journal
of Applied Social Psychology, 38(9), 2273-2292. doi:10.1111/j.1559-1816.2008.00391.x

94 JoBoamo gbogmmmang@o ga@bsmo, §. 6, 6mdgmo 1, 2024. ISSN 2667-9027



30063006 LOGO)IO0L 330I3MB0IGN 3IBILIdNL
8033630 J80L 3336 ©OLTJIFLONL 3IM6I
6-116@00L 3MLEO3WIISA0

3505 3533053300, 336565 Igemagndzoma, bsdsMas Jognsdzama’

33bgMmsgd@a

653mm8dn Bsmdmmggbocmn 330935 356306m8 g8 memo nym ndgbow, Hodwgbswss Jo-
omen bogobdobommgdemm bogM39dn o ombgdmdos jombzol Lomormemob (wobmggfboob)
dgbogobgdgern 0bnjo&mgdol Fodmbomgsmols gm@ds, Gmdgemary o8 3G mdemgdol s g-
@m0 000968030300 980b bodmomgdol dmag39dw@s. 33em930b Romamgddo gogg(zoboo bbgoe-
@obbgs 59460L bogobdsbsoremgdenm bob 98530 g3odmygbgdmen obemgfboob dgbsgelbgdgern
060 358M980b Bodmbscmgsemal 11 gm@dsb (Bg3emob@b). abobn gobgmomzgbocmns 3gwsgmag-
Boborgol, ddmdemgdabomgal, bymemol gbogmemmmggdobs o mbBogemggdobomgalb o joombgol
bomormeol semdmbgbol g8bobu@ gds. 306500006 Bggbo dodsbo 3gmogmagdoborgol j000b g0l
bomoraeol (@obmggboob) dgboggobgdgmo 0bojo&megdol Bodmbsmgsemal gm@dal dgco-
agbo nym, dgzomBogo dgbodedobo — obbsgemgdmadobogol gobgmomazbocmn joombggdn s do-
00 3650b0b boggmdzagemdg dggodndseggor dgoobgdol 0bb G 8 gb 0.

33939 Bo@o s mdacmobolb 173-9 bsxs@m bgmensdo, ,bogmosdm@obm sgoogdos eom-
ambbo® o ,0800b0lb mogobuegoem bgmeodon®. obgzg, ,b3gi05b605emgdcmalb sbmzoszonb™
bom odgmoo j0mbzgol bomormeol (obemggbool) dgbogebgdgemo 0bwojodmmgdal Bodm-
bomgoemol gm@ds dgogbgl odaemobobs @o Gga0mbgdalb bymemgddo wobsogdgdmends b3ges-
3obbogemgdengdds. 33emg30dn dmbsboengmds donwmgl bbgowobbgs bgmemol 3gmegmagdds s,
bmgnsenamao Jbgerob bodmoemgdoor. sbggg, jaergzedn dmboboemgmds doocmm 3056 mbbog-
g8, Hm8gmmogob 98 sGol wobengdboolb 84mby. dmbs3980s edndsggds gobbm ;o9
SPSS 23 bBoBobBogamo 3Gmamsdol dgdzgmdom. 580l bogymdzgemd g ool u& s, Gmd
B396 Gogm 49 joobgobsogob dgdmgomn wobemgdbool (jombgolb boGormmal) dgbsgebgdgemo
0603586 980L Fsdmbocgocmnl gm@dal (Bg3emobBol) godmygbgdoor dgbodemgdgemas 6-11
Eenob (3omggmo@sb gbaog smobol Bsogmom) wobengdboolb/jombgolb dgaggmbgdolb 84mbyg
dmbBogmol 0gb&nogn306980.

Lag3go6dm bagyggda: joobgo, j00bgol 3md3mbgbBgdn, wobemngdbos, wobemgdbool dgbogs-
bgdgero 0b@o godmmgdab Bo8mboogsmolb gmmads (6g3emab@a)

dgbagaman

3000b30L bLoGormggdo NRGm bdoMow a3bgmgds, 3oy dgodmgds BoMdmgnoaon-
bmo. (Nelson, 2016). 30mbgol @oMmggz0l sMgnm 983Dy 93mzbmds 3o soy30mgdg-
mod, Mm3 gb gx3gMbgds 306034353y 0g6sL @oyzsboma (IDA, 2012). 3mbBagmggdl,
mdmgdag 96 LBagmmdgb 3ombgslb smg339@MMa@, dsma LagoMmgdol dgbedsdoba,
NBOm gGoe 9d3m dmaswmo s30@gdoma LoMoymmaggdo s abobo Lzmemal do@mzgdal
doamn Mabgob 4393 0dymezqdnsb (Alliance for Excellent Education, 2002). (sqoo goobgs

T 800 5330033000 — g56smnmgdab 3g(3609698930L @mMJGMEN, oby.

356565 3gmoagndgomo — gbogmmmaoal emd@mca, mb.
bogdomns Jo@nodgzoma — gobosmmgdal 3g(3609696930b MGG, obe.

JoGormmo gbogmmmaon®o gu@bsma, §. 6., 6mdgco 1,2024. ISSN 2667-9027 95



8500 35330833000, 856565 Bgmagndgoma, Dogdotns JoBnsdgaemo

©3gd0m 3mEgma308dns ©bsdommmasb (Center on Crime. 1997) s m300333mgemm-
35bmob (Daniel et al.2006). 3mbbsgemgqdob 1d@msegmgbmdadn, Mm3mados obygdoo jme-
Laddn LBsgMdgb GdnFo nbbEENJE0nm ©s 56 Lbsgmmdgb zombgsel swg335& Mo,
domo Lognmmgdobadgd®, jombgal Mbsfnlb wsdzgnmgds MRgds 3Mmdmadam (Shaywitz,
& Fletcher, 1996; Juel, 1988; Torgesen & Burgess, 1998). ©obmgdLonb bagMHomsdmEabm
sbmz05(300L 3mba(393530L dobgrzgom, abbsegmoal L3gz0kn NG sMmggzs ImLBsgmg-
@ 6-7%-305 @osgbmb@omgdmma (IDA, 2012). sdg0sb 85%-b LoMormmg 3mbiMg@mmaew
3oobgsabs s bsgombamol gosbMgde-sdndsggdedo omgbndbgds, omd(zs, dgbodemmos,
©obgdbool 3Jmbg 3mbBsgmg @osabmb@nmgdal as69dq gomsmommalb jmabowsb jmob-
do, 3mb3Mg&memo dgggabgdol s ab@gmgbz00l gomgdy.

0g0sb 303mdmnbatyg, HmA 30mbzalb Mbasto Lagomms bgdobdngfMa Labob 0bymmds-
300b sbam3z0Lgdma, mgdLogyMa BoMmegol asbedmnEMmgdmam s Bomdmbsbzgal gobenma-
®M3qLgdma, Bomgmons, o) MmamE s39Mbgdlb obemgdLos 35393980L gobsmmgdabs wo
a0b30m0Mgdals 3Gm(39LL.

3Joobgs

M03m830M39me® 8539(36mm gombgel, Gmamz 3Gmgbl. joobgs Gommo gbo-
Jer-goDommmaon@a 3Gmggbos. Joombgal 94830 8mbobamgmdl dbgmggmmdomn, 898 y-
39 9300-858mdMo3989m0 s 398 Y3gmgdom-bdgbama sbsmads@mEgda. 3ombgs Bomdm-
20a96L dgemgdom a300b6@gm s Mormm Bamdmbaddbl, 3oy bgdomo 3g8y3zgmgds.
30mbgs 0bygds sbmgdal bgozgmmdoma smddom, asmBgzom s (36mdom, 530l boggyd-
39 by bgds sbmgdal dgmabbdgds 3gbadadal b3gdmaeb (dagMgdmsb) @s bmMs0gmeogds
Lo@ygzol dagFombamdmddbomon bo@ol omdds, 564 Babo Bsgombgs. dmmmb 3o Bszomb-
amob goggds Logyzob dggHomn gm@mdalb 8ol Fabssmbmeb s 3e3doMgdoo bgMmbogds.
3oobgal 3Gm39Ldn 3oMmdamse Mbs godmgymo mEn dbamyg: &gdbogyco — gb oMol
obgMama bo@ygol Bbgozgmmdoma bs@ob @s3e3306gds 80l Bomdmmddsbmab s dgm-
g — o@bmdMngn, Lo yzob dagFam FmMEIsbmsb dobo 360d36gmmdal ©s33330Mgds. 53
06 3bamgh Im@L 560l 9byz9@0 s 8FoEmm 3o3d00. DMELEMEO 5sdnsbal Jocmbzal
36m39Ld0 (36mdngFEgds FbmmmmE Bs3ombeymal dabsstbo, bmmmm ol gbogdmgabomem-
309960 M3gMd(305, MMIgmacy 83sL Bob MbbEMYdL, bmM(30gmogds 309 (36mdogMgdmeac,
mo30bmoge, s3@mIsGncac (Learner, 1997).

300b30b 3Mm39L0 4 LBoNnbgsb dgoagds:
sbm-3ggmnomo smbodgbols wsmgemgdol bGowns (6065dsm (33cmmz560 bGsowns);
sbm-da9M0m0 50b0dzb0lL oYYBMds brgds babs 568569 s 5655696 3gMomogdda. Im-
3999 LEOENsDY 35393980 55650 Dgdgb Lo@Yyzgdol bo ol s bLo@ygzgdlb 3ymaygb dag-
69050 5 oM (33mgdo®. 333mymazgb Mo dg9Mal 3g@Y39mgdnwsb, do3d39d0 Mbowaggdgb
3ol goM339M aMox0gMm g53mbabymgdsl — sbmb. dgdwga jombzolb 3Gim(3gLbdo ds3d30
abmgdl 99M@0s678L oM (33mgddo s doM(33emgdL — Lo@yzgdda. Bsgombyym Lo yzslb o
5960056793 3060398 Yy39mgdol Ladysmgdom godmmddnm bodygobmsb.

8ot (358mm3560 Jonbgol bGowns,
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83 LGOENsDdY Fombzob gBmgmmb Bomdmawagbl dofm(zzomma. ombzob 3GmzgLdn
3o (33mad0 bozdomm LbMogsw 0 30330Mw©gds dgbodsdolb BIm3zsb (d3ggHom) 3m33emagdLl.
0339, 3J0obzob 3EM3qL0 KIM 303 365G 03YM babosmb 588Mgdl. Lobmgbyma wo
90800 Jombzs ®gM 3093 o6 sGab dgbadmadgmo, s30&md 3ombizolb G330 83 bgowo-
5y bogdamem bgmos.
s 8ol doremnsbmdnomo dgomools Fsdmysemndgdols bGswns,

9L bEons BoMB8maggbl goMmmsdagam g8o3b 3ombgolb sbammn@nin® s Lobogdn®
390m@gdL ImEab. o3 LEOENsd FoMGngo s Bo3bmda Lo ygzgdo ngombgds gMmnsba,
bommm Bommo s 936mdo bodyggdo — xge obgg JoM(330m-8oM(335em. ds3d30 bdnMow
(33000 Lo@yzol 96 Lo@yzolb edmEmgdab. dm393mm 9@&o3dg 360d369mmz6 MMl mes-
359mdL sBHMEM0g0 358m(36mds.
bobogdamo jombgol bGowons,

qL bGowns babosmwgds Jombgal domosbmdomn smgdnm. 3ombzab 894603960 dbo-
g boogmgb o6 BaMdmewggbl, dmsgama sdm3obss Bsjombymal gosbdmgds. o3 g@o3-
by 330mbzgmo sbegblb sMs Fbmmme Lo@yz9d0b LobmgdL Babswsewgdgddn, sMedgwe Bo-
Boomgdgdal — gMedgddo s domnsb 3mbEgdLEdn. Bszombamal Jabssmbol gogqdsl
>3 xmdgbgdl 358 y39mgdol madbogm-g@meds@ogmma dbsmal abggbs. 3ombzolb Agggab
Bof858)gdmmo ongmgdolb doMomom 306Gmdsl bomdmawanbl bgdnfa 398y39mgdol
BMOH30Mgds, §mbgd03ne-gmbgdsGoin®n (gmbgdgdol Bsdmmdds ©ogkgMgbznszos,
gmbgds&Ma sbamnbo s bobomgbn) s mgdLogm-gMsdsG o nmo LGN J&NMHgdol GmE-
306gds, LogM(z0mo BaMdmea 969d0L gobzomamgds, Abgrzgmmdoma sbamndo ©s Lobog-
bo s dbgezgmmdoma 3bgbabo (Learner, 1997).

Joobgs dmbadMogam o6 30maMmgds s 5930 gdgmos b3y oo nFe abbogmes. 53
36m39bL Loggydgma 3Magamo ¢Mbata Mgsb, MHmammgdazss: 3mds dgbbogMgds, Log-
(3000 s 30dTsEYMo MboMgdo, BmMbgdgdol s3m(3bmdals Mbsin, gmbadnmo sbammoba
©3 bobomgbo. 0dabomgal, Gm3 3ombgzolb Moo bEmmymagamsw 0dbsb gobzomsmgdamao,
> 30emgdgemons dg3magan byomo doMomsmn 3m33mbgb@nl gobzomamgdols bgmdgbymds:

1. gmbmmmgonmo mbst-hggz9d0;

2. 563560b (36mds;

3. madboggMo 3o6ogol sMbgdmds;

4. a03sGm9mo jombge;

5. Bogoombamal go3930b s gosd@Mgdab ¢bato (abszsadg s mmdndy, 2020).

obemgqbas

Joobgals mbofal aobgnmamgds ymgammgal gfMobonfom of 3ndpabsfgmdl. o3
3m39Ld0 Dmax g BoMmdmadmds LoMoyymg, dgugmbgds, Mol obmgdLbose nbmwgds.
&qM3060 ,@obmgdLbos* dg@mdbnmo Bamdmdsgmmdabss. Dys badbsgl d(znmgl, Lexis 3o —
Lo@y3z9dL (3ogm3dady, 2007). ob 3oMgzgmoe 39M3sbgmds mPmomImmmads M¥yommme
dgMmnbds godmaygbs, Hm3gmoas ©o8330M©s, Mm3 dobo DMELENMMO 3530968 9d0b Bo-
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Boenb, Bogbgrsgem dbgozgmmdol 3Gmdmgdgdalb s®dmbabs, mdnfmws bodgdwn &gdLb@ob
LBmGs@ Bogombgs. 8nbo gofonom, 3Gmdmads 3060l Ggobommmaon® (33emomgdsdo
dgmdamgmdws (Berlin, 1887). gbogdoznmo sdmommdgdol baasgbmb@ogm s bEs@Gob-
&0gmmo babgmddmazebgmmb 89-5 39Mbosdn (American Psychiatric Association, 2013),
0begdboob ©osgbmba dm393mmoas babgmoom ,obBagmal L3g0gngnG0 sM@gg3s”,
Mmool 439@030 360l — 3ombzob FgggMmbgds. 3mbiMg@mmem @abemgdboob ©osgbmb-
&06gd0bmzgal dm3939mos sds@gdama gmeo (315 (F81.0)), ®m3gmo(3 8mnbndbgds do-
dob, oy go3mbo@mos 3Mmdmgdgdo dgdwmamd bgggmmgddoa:

e Ubon®yzgdol LEmGs® Jombgs;

e 300bgob LoRdemg o6 3mgbarmds;

o Bogoobymol gosdmgde.

babgobdom 5xbabndbsogns @abmgdLboolb Logndgmam dgdstg 3gdsb0ddgda s babs-
g Mbofgdn, MmIgmms gobgzomamgda-omlbgdmds s9)30mgdgmos Jombgal ybamals smgo-
Lgdobmgol s MMIMgd;Msb s39330Mgdnmo boMmmmggdo(z dgndmgds dobbsogmgdgmas
30639m3s 3960dbmb. sbgmo bLod3GmIgdo Lzmmedwgm sbs3dn dgodmagds asdmabed -
dmEgb 9bsbmeb ©s39330Mgdamo ms8535d0bodn 06 gMgbol o6 mgdbgdal @abbsgmal
MBsGol B 3mgdmdom. d53d3980 dgadmgds oMlbmMsw Bomdmm]gedwbgb Lo@yzgdl,
dofgo Mnzbzgdal, 33060l ©0ggdal o6 sbmgdal odabbmgmgds. dadn dabma dog-
d3980 dgndmgds 396 (36mdebgb 5b BgMebgb sbmgdL, bagnmam Labgmb o6 nygbgdwbyb
a0dmambom 5369 emmdal bob@gdal. dsm, sbggg, dgadmgds dofogo bodyzgdol ©s-
o33 96 gofomdgmo Lo yzgdol 53m(36mds. 360d3bgmmgebo 3Mmdmgdss sbmb s
33960l 3933060b 5dds o §mbBgdgdal sdm(3bmds. 30Mg9mn-85Ls8y jemabal dmbLBsgmyg-
q8L Mo jombgs s (300mMg6 Moz seFEMB MM (39LL. d9dmamd 3emaligdda dgnd-
mgds Jg3b3g0 IMagamdatsgmnsbo Lo@yzgdolb sGalbmmsew BatMdmmddsl, dofm(33mg-
b0l godm@Bmggdsl, dbgagbo bodyzgdol gBmIsbgmdo s6g3sL. oMo Mdnfo ©ogamy-
30l dgbEmmagdobslb 3mbiMg@mm ©mmdn BoBggs. 3mbommmdsadn sma a3bzwgds Lo y-
300 gIMEoM9doL 3Mmdmgds, dogmed jombgs dgbgmgdamoa ©s gaMmoymadymoas. dom
33ma3 dbobnsmgdm BgMomon dg(30m8980 s &gdLE 0L Mmomm-mocm bo@ygzno s8mzambgs.
g0 §gdLE0sL sBMaL LEmMo@ asdm@obs. (3bmgMmgdol yzgms g&e3dy gbzwgdom
0bgon 04&03md7530L 05300056 sFnEydol 3(309emmdgdL, MmMImgdaz Bmaombmgl 3ombgal
36 Bgcab 36m3gLL (DSM V).

oMM3935md bagMmedmmabm gmobogngsnob 39-11 as8m398sdn (World Health
Organization, 2019) ©sbBsgmol mbsGol ommggzs 3mzgdymos bgoMmasbgomamgdals
©3M393900L xanxdo, Hmam obBsgmolb wemmggss. dabo J3g8030s goombzol dg-
BYObgds. oMmggzolb ombgMmsdn dm(3gdymos obgomn dobobosmgdmgda, GmamEazss
3603369mmgabo s gobamdmdomo LoGormmggdo 3ombzal s300gdonm Mbsfmdn, Jogs-
momaE, Bogygolb LbmmMaw Bsz0mbgs, 3ombgal dmdbommds s Bagombamal gosdmgds.
3mabogngsznsdo bomdgedns, MmB 0bwogowolb dogHm 3ombgol bsmdn RsdmmAgbs xMbos
0gmb 33080m o 3obLbgoggdmogl dobn JHMbmemmagon&n sbsgzobmgol odobobosmg-
dgem goobgol ¢bombs s 0b@gmgd@&memato gubdombamgdol dmasw Embabmsb ©s
bgmb 3mowgl 0bmogoel s350530¢M 56 dMmBam Lygdnsbmdada (ICD 11).

98 JoBoamo gbogmmmang@o ga@bsmo, §. 6, 6mdgmo 1, 2024. ISSN 2667-9027



3007b30b LoGormmalb 3gosgmaona dgxsbadal 85839698mgdal 33mag3ze abmgdLool 8gmby...

©obegdbool Jgbogebadmow godmoayqgbgds bmMdadg mMngb@oMgdmma &qb@gdo,
Amam@oes dom dmfolb gomome godmygbgdamo 39w©3m3-gMbLmbal 3o0mbgal mbge-
&mdalb dgbbmEgdamo Ggb@o (Woodcock, 1987), Gm3dgmoai dmoa3o3b goombgalb wbsmg-
30l o bo@yggdal Bs3ombzal gi39d@ncmmdal &9b@L TOWRE (Torgesen, Wagner, & Ra-
shotte,1999). TOWRE 533593 bn@g3980L bsgombgal boRdemgl s LodnbEgL. Bbggzom-
Lod Y390 (PmamE (3 Gmbmmmann@o ©g3MEoMgdolb Lobm3gdo) Bomdmmagbomos Loob
M358 d0 056303 gzHmdom, 3DofEa LoMormom ©s dmbbagmggdl sgzm 45 6530 dom
Bobogombac.

LogoGmggmmdn  ©obegdbool  ©osgbmbGaMgdobogol  GLodosgGgdn  094gbgdgb
WRAT-4 — Wide Range Achievement Test — dombg30b godom bggmmb &qb@l (Robert-
son & Wilkinson, 2006). 538539 &9LEL @abmmgdboolb dgbogsbdmew 0ygbgdgb bgotmaglio-
Joemagdo, 01330 0bobo ©NeabmbL o6 139396 s dggxabgdol dmemb, ©sbzzbsda Bg-
96: ,Lo35MOMEMS obEmadLos”. Ggbdn dBmdagh Dmasw s390gd0® MbsMgdL bodyzqgdab
3oobgedn, Bobowawgdals s gdsdn, LEmMsw Bgfabs ©s omgdsGogn® 3om 3mma3096do.
bm@3gd0 Im(393gmos babgmemm sbsgob 35333980Ls s YBOMLYdabmgabss, Mo bgdal-
3090 sbo 30l s@sdnabol Jgrobgdals bodmsemgdsl admggs.

WRAT-4 mobo d3qbgomobasb dgmggdes:

o bodyz900b 3ombgolb J39L39ms Bmagl sbmadob s Lo@yzgdal gzMamgdal MbaMmb;

e Bobomomgdgdal s¢ddnl dggbgoms dmB8sgl 0bongnwal mbs@b, 498ma@obmb b be-
30obmo Lo yzgdowsb, gsngmb Bobssmgdsdn Im(393xmn 0©gs s 0bgMMIs(309;

o LbmMow bgMob Jggbgoms dmdagh nbngnwol Mbaml, os3meomml dagmgdo bymo-
mmdoo s RsBgHML 6o 3oMmbabgda sbmgdo s Lo yggdo;

o 303735803900 3o 3ma30980L J39L3oms BmBoglh 0bwogowal YBIML, snmge-
@b, 83mo36mb (30836980, s3mbLbsl doMm@ngn dgdntn domgds@nzmn sdm 356490,
a0dmmngammb Bgommdom do3gdnmo s3m(356980 domgds@ozob Lbgswabbgs asb-
b&odn — oM0m3g8)039, 9magdMs, 39m3gEMns s domama Mabgal m3gfa(zngdo.

Bgb@&ob Ro@omgdob d53ga ©agds jombzob dgmggbomo Jums, Lows dmggda-
m0d bo@yggdal goobzob s Bobswsemgdgdal smddalb bydlgemagdol Jumagdo (Robertson
& Wilkinson, 2006). WRAT-4-0l Ro@omgdsl 15 byon bgnfogds 303939830 s 30 byon
®0bgoggMgdbs s MBMmbgddo, Gos oL 9g8gJE O™l o@qdlb. ngo dgadmgds asdmyg-
bgdmm 0gbsb 0boogosmMa ob xanRNMo©, 35073580396 ©s BgMab dmemgddo.
WRAT-4 89b@0 Lobommdom godmomhggs. @abmmgbo 33mmg39d0m b mMogds dobo bab-
MMds 3MbiMg@ M 3m3yms(30983n(s, 3gMdmm, 9@0ddab L3gd@Hal 3jmbg nbrngo-
©gddo (Jantz et al., 2015).

Lbgoabbgs 939460L asbsomadal bob@gdsdo abrmgdbos 3mbBsgmggdda, dofame-
50, Dgdmm dm3939mo bLEBEIMEGbgdnmo &qbEgdab 3sdmygbgdoc @noabmbEoMog-
ds. sbgmo &gbBgdo 3gadmgds Ro@oMmglb Jombgado, bg@Msdon, 3mabo@nm Mbstgddo (8sg.,
Bmbmmmmanyg®o bstnbmgal) s Lbgs. 830b Jobgosgsem, 3o06(3 5MLIdMAL sBGms bbgs-
M, 9 M 360l ©obrgdboob dggzebgdol Lamzgmgbm 396bas (Tamboer & Vorst, 2015).

33939835 oR3965, M8 wabrgdbos Bomdmaanbl 360d369mmzeb aodmbgggel
g 3bmgmomda babmasmgdfogo xsbosz30bmgal (go3M(39mgdoom 7.10%, 95% CI:
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6.27-7.97%) w5 ob d0d9330 qxucmm dg@sm 33630908, 30067 amambgddo (Yang, Liping
& Li, Chunbo & Li, Xiumei & Zhai, Manman & An, Qingqing & Zhang, You & Zhao, Jing
& Weng, Xuchu. (2022)). 53537 L@ 0s30 3m3g34emo 89§ esbsemabal dobgwmzom, Lanb-
&9cgbms, Hm3 360d369mm3ze60 gobLbgsggds o6 3ol @abrgdboolb asgM(39mgdsdo com-
ama@sgome s 3685696 ©sdbgMmmdal LobGgdgdl s 365 bbgswsabbzs mMmmamaego-
o bom®dob 5685696 ©s3bgMHmmbal ImEnb.

Mbos 80bndbmb, ®m3 R3z9b 39996530 bJoMow ,baMdss” o330 BmosdMgdgb
3oobgal boGoymmolb 3Jmby dmbBszemagl. Mmamz 3Gsd@ngs sB39693L, bogsmnggmmdon
Bo3mgdom 308sMmmaz9b @abemgdLool osabmb@nmgdobmgal bL3gzoomob@b. Dgdmadd«q-
m0sb 35dm3Eabaty, B39bn 33ema30L FoBsbo ngm 3msamagdnbmaal 39339436 dggobg-
b0l 0bbEMMIgb@ 0, HmIgmag god8mazmabos 3ombzob bomommgl Lsbzmemm gomgdmdo.
sbgmo abbEEM3g6E0 bageMmggmmdn 83 @AMy o6 sMbydmds. sdnm d9043650mws
©obemgdbool sMgmmo 0gbdogngsEnob s LEMsgo Mgmgzeb@nto Mgsantgdol dg-
Lodmgdmmds. sEMgmmo 00g680R035(300L Y30MsGabmdsbdyg 30 dMOgM™mn 333 ,Lomd-
MHmd. 9 30mmgdgmos Jombzolb LoMogmolb dybEew ewmggbs s dgadmgds sMgme
3bs 330, Momes 35333980 bONL39mymagznmbo 0y3696 dosmmgol bagofmm webdscgdom (Co-
lenbrander, D., Ricketts, J., & Breadmore, H. L. (2018). gb 30093 336m 3603369mmgabos
08 383039099 gd930L gomgemabbobgdoom, MmImgda(z ssbBMmgdl, Mm3 939486 Sco-
Mg dbammaggmsb obgma badaqgdgmo ogd3b, Mmdgmoacs 0330688 so Bgmbyg dg@0 bbab
d99waass 3o (Tymms, Merrell, & Bailey, 2017). aofs s3abs, 8maznsbgdoom Bamggs dgad-
mgds 0ymb mx&m dgofo, 30069 — sMgmm 9803y (Wanzek & Vaughn, 2007).

Log@omm x83dn, bomgmos, ™I obmgdbos GoMomE 3936 (39mmqdgmo 3OMdmadss
©d dobo 0gbBogn30madss Mdxmdgbos sp@mamm sbs3d0. nEgbdnxnzd(300L 3Mm(39Lbd0
30 96 ImMbsbomgmdobgb 35LBsgmgdmgda, 3dmdmgda, bymemob gbodmmmagda, L3gzo-
sea@o dobbogmgdmgdo o 353330L asbsmmagdada RsGomma bbgs 3oMgdo.

33mg30b 3By

33mg30b dadsba:

3000b30L LoFoymal godmgmgbal 35839693 gdab o@aqbs s abmgdboal dgbes-
3obgdgmo 0be03sG™MMgdal Rsdmbomgzamal gm@mdal (Bg3mab@nb) 3943bs, Moy badqs-
mgdab 30b(393L 3gagmal o6 bbgs snb@gMgbgdym 30mb, 6-11 Bemol do3339830 asdm-
33m0bmb jombgals Lofommy.

33m(35690a:

e 33m930L gmmememaonl gobbadmgms;

e 300bgolb Lomoymal dgbogabgdgmo 3M0dgMondgdalb gsbbsdmgms s sbamabo nd
0begdbool dgbaggabgdgmo 0beogzs@mmgdal Rsdmbsmgamal m@dgddy (Rggmab-
$90Dg) ayMEbmdom, MHmdmagdaz 93 ©MMabmgal gombgol Mbstol @oMmzgggz0l
L3F0b0banl FoBbom godmaygbgds Lbgowabbgs J399sbsdoa;

e obmgqboob dgbaggabgdgma 0boogs@mmgdal Rsdmbamgamanl gm@madal (Bggmab@ob)
dg436s.
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dgomemmmagons:

MomEgbmdMogo 33emg3s s gdb3gMmEmmo sbamndo.

33mmg30b Imbs(39390ab Jgammgzgdal 3Mm(370Ms dgeagdmes Mdwgbndg 5@o-
3abogs6:

e obemggboob dgbogabgdgmo 0bwoge@mmMgdol Rsdmbomgzamal gm®m3gdal (Rgjmab-
&qd0b) ao(36mds o sbsemabo;

o ©abmggLoob Jgbogobgdgmo 0bwogze@mmgdol mgds@mo measbodgds;

e obemggboob dgbogabgdgmo 0bwoge@mmMgdol Rsdmbomgzamal gm®m3gdal (Rgjmab-
&qd0b) LEEYJGNOMgds — 30mbggdal oRaNRIS, §dL3gEEG M sbsmabda, gowsd-
ROMd30 3J0bzgdal 9mdmbgbs s JoMoryman gbal magobgdnEgdgdaol gomgsemobbabg-
b0 badmemmm babol dg436s.

3393530 3mbsbamg 3nGmas JgMmhggs:
30B6mdMng0 s dgdmbzgzomo;

L330%6g K3 NYBRO — LoZMbBOEMEM KanRo —dgdmbggzoma dgmhgzam (305 dmbbsgmg).

3393530 3mbsbaemg 30Mgda:

o 3obbogmgdmgda, HmAmgda(z sbBogmnsb doMggmoawab dgbmyg jmabolb Rsmgmoo ob
L37(335LBs3mgdmgda, HMBmadbsg 3gogm jombgol Mbstinls Qb(ﬁQ3330b/an@3dbn-
ob 3dmbg @nogbmbomgdmmao dmbbogmg s 036mdgb dso s30g80nE dgbsedmgd-
mdgdl;

o Jobbogmgdmgda, MmImgdag sbBsgmnsb 30fMzgmnEsb dgbmog jmabob Rsmgmoaom.
dom oy dgdmbgggzoma dgMhggzom dg@bgmmo dmbbagmggdn, Hm3gmms o 3omgdnn
dgbodmgdmmdgdbsg magom n(36madgh.

300b30b boMargmab dgbsgsbgdgma 3ombzasmgdab
dmad©n 3bsmnba

&30b60b LEMsggo DS s dabo Mgognfgds 0bbGMN(3090Dg, ©3YdNESE M3gs
Bradog sbogLb gMn@ngmm 3gMomeae 39393 BogbogMgdol gobzomamgdabmgol (Nevills
& Wolfe, 2009). zombzob LofMoygmggdmsb @s3sgzdaomgdaymoa dobsbosmgdmgdo 3o3d06-
dos bomadamagm gbsbmsb. 3(30MgBmmzgsebo 35333980L LoMmymaggdolb dgxsbgds dgbad-
mgdgmons gmbgds@yMa (36mdogMgdal s Lbzs gmbmmmaon&o Nbsfgdol bLyMbaobanm
(Sousa, 2005). goms 33abs, MmEgbsg dgbedsdobo Ratggs sMgym g&e3dgs 3sdmyg-
bgdmmo, gb oMs IbmmmmE YRO™ gR3gdGYM0s, sGedge 0oL d35333L Jombgal Botmds-
&g0mmdaLmsb s 3o3d0Mgdgmoa Momympoma dgm@swo dggagdol gsbznmamgdobsgsh,
FMamE0E3ed M9300%IMIENmMdnlb ©odzgomgds s ©g3Mgbos. bgdmsembadbmma ab-
gm®Is(300b gomzgamnbBobgdom, soy30emgdgmoas ImbBsgmggdol bzmnbaban abegdLbo-
abs o obmab sgegdnmgdamo boornmggdabs, domo 83909300 3oGogmol @oboby-
obdo (Eden, 2015). bogbdo — Straight Talk Reading, 3mmo s 3mbbo o3bawgdgb, Mma3
MM 009605035300 03gbsw 360d369mmmgabas, MmMB, Moy NBRO™ sy dmbogds
Rotggs, Bom xcm s3z0mos dobo gsdmbBEmmgds (Hall & Moasts, 1999). semgnma bgco-
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bobgo 85%-00 a5bLdbE3MO3L Mab 3ol J393 Jgmey 6333930 Ladegdgm domda 30 @S MYy
Rotgge 8 Bemodg o6 dmbrgds, jombgal LoMormmgqdolb badmsmm bmemsdo goamdgema-
S0l semdommds 75%-0s.

33m930L gaMmamaddn, bbgsmsbbgs gobzomsmgdama 39460l dngM godmyqbadaema
©obgdbool dgbaggabgdgmo 0bwoze@m®mgdol Bsdmbsmzamal mgMmdgo gm®dab (Rg3-
mab@ob) @g@omama sbsemabal 398ga, @ogoxannqgm ob doMomswo bs3gmgsa bsgomb-
980 s Jomdo dgdszsma 3ombzgdo, Mm3mados yggmabmgab bogMom agm. dsmn gsdmeo-
36930L Laggmdzgmbg Mmegsdnmzgmon 88 abwnzs@mmn dogomgm, Omdze Mm35mBaba3g-
30 nym, ®m3 dmgogomo 3ombzol dobssmbo 9MmBsbgmb dma(39309, BoMo30s. dqbadado-
Lo, dogdammgom gdb3gMmEmm sbomodL. gdb3gMmEms ImbLabFgdgdal gsmzamnbbobgdom,
©obegdboob dgbaggabgdgmo 0beogzs@mmgdol Rsdmbsmgamal gm®mdob (Rgzmab@ob) Le-
dmnemm 3560056@)0 49 3ombgsb dgosesl. 8d39 mbws 0mdzol, Hm3 obegdboab dgbegsby-
390 060 3o@mMgdals Rs8mbsmgamal gm&mdgdob (Ag3mob@qdob) sddsggdsed 8shzabs,
™3 domndn, bdom d93mbggzedn, 30dmygbadamo agm 3ombggda, Mm3mgdas dmbbsgmaol
3Mabo@m Mbomadl og3abgdl. Medmgbomay (36mdamas, B396 d39ysbsdo, 3gogmagdo
o6 Lbogmmdagb 3mabo@mmo Mbomadol dgggebgdsl. dgbsedsdabsw, sdmgzamyg abobo (goomb-
3900 3mabodm gbd3090dg) s Ldz3zma30 b 3oGMMgdal Bsdmbomzgamdo oM 30yg-
693. 369360309, obmgdbool Jgbogabgdgmo 0bwngs@mEmgdal Rsdmbsmgsmal gm®dob
d94360bsb gomzamabbobydayma ndbs Jotormma gbob mo30Lq96 53980, dsom ImEals Jabo
303g30M35mmds — ab, ®m38 Mmommgmm sbmb gsd8mbabeymgdsl ghmo gmbgds dggbsdyszo-
Lds (go6bbgeggdom, Bsgsmomam nbgmobm@ma gbobagsh, HmIgm 9bsbys sl Rzgb BogmM
30565m0bgdmmo ©obrmgdbool dgbogsbgdgmo 0bwozo@m®mgdol Rsdmbomgamoal yzgms
gm&ds (Bgzmob@n)) s 03 3Msd@oz0b bagmdzgmdg dgacmgamo 0bgmmdszos, Gmdg-
o 98 boMorgmob 3mbg 3533398056 0domdolb ML sdogMmgms. nboozs@mmgdl
dogomomgdo dgzqbededgm Jotmemo gbol LEs3mabLL, abrgdboolb 3dmbg ds333950b
3096 5939890 dg30m3gdab dobgozgom. sbgmo 0bwo jo@mMgdas: goomdnm Lo yzgd-
do 20bbbgo39899mo daqgMob 98m(56mds/(36mds. Fogosmoma: Joto, 3o60, doton; bodyzqdl
3oobmmmdl dbgsgbo sbmgdom dgmagboemo LoGy3zgdab Babs(szemgdom ,d30m0*- ,d39m0"
»00m0“= ,bmmn” ,8omn“-domn’; sbmgdl s®OLBEMMn B0dEg3Mmdom jombymmdl 0360 —
»0630% ,babgn” ,Bogba”; 9Mg3L LodyzgdL, MmMBmadoy gMmbsnmow ymamb, dsgsmomawm:
»3060" = ,3mM0* ,dmMEs" — ,dmdams, ,30Mb93L"% ,a0b93L" ,(3bM0b" -, 5b3060L% 0yg-
693L 5MLbmE bn@ Y390l (Lo@yzs o6 sl ©s3o3d0Mgdmma da9Mqdmsb) — dog: ,dz0a9-
60" — ,399030b" Bo(33mmow, 9bws Joobymmdl ,3nMEmgmb® — ,dsd00b” bo3gmawm; gHomds-
bgmdo gfazs 3basgbo dmbsbmmmdal sbmgdo —3, 6, d, b, b, 3..; 303mE™398L LoGy3z9d0L
©33mmmgdqdb — 900, ,-96% 6%, ,a56%... s o. 3.

3603369mmmgabos, M3 gedmmgdabs ©s doMmmbamal dmGal gmmogFmom ogdamals
@35mbadMoboom, dqbadmgdgmoas gobgsbbgomm asddgomgemyg mmmmamasgommo g69d0,
Omdmgda (3ombobom, gsd3dzoMzomgm 9393306098 gmbadqdlb s amoggdgdlh gmmds-
69036 ©s abgmo mBmmamegaqmo 96qdo, MMImgdaz babosmgdnsb D306 ws bymo-
mmdoo gm&mdsl dmMob 30©g3 YBO™ Mogmo PMHmngMmcdndstmgdom. 3039 3o89-
amMosb 30939036905 0@omana, gbdsbymo, ggcmdsbymo o dgcdbymoa, bmmm dgmerg
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%a98L 9390360b gEsbammao s 0bgmoby®oa. Jommmmo sbdsbo dgmggds 33 sbmbash,
Mmdmgdag 39gbedadgds 33 dagMmab s oMz gMmom — gL, BmamE (3 gb 0bgmoby® o6
39635bmm 96983d0s. B396 b3sdomems 3z0mbmemmdo 0dsb, oLy gbgoszm FuMzgmdy.
Jotomm 96030 o6 sMbgdmdL sbmgdol nbgmo 3m3dabszns, HmBgemag J86ob bbgs gm-
698538b, dgbedsdabow Jotormmoa asdggoMgemy gbss. MmamM(s 333900 >5dLEWE9AL,
sbgom gbsdy 3ombgob abbsgmes Jgmemgdom swz0mas. 08 965d0b dgbbogemabisl, bawas(s
Lo39@Y39mm dagMgdbs s dom gMogozme 3sdmbobmmgdsl dmEmab Jgbodsdabmds dg3-
Mo Qumm doM@0g0s, 3mbbogmgdo Mamm szomam bbsgmmdgb jombgsl (IDA- Interna-
tional Dyslexia Association).
33m930L 30Bbom g539(3960m 393mga0 abemgdboab dgbogsbadgmo nbwo jo@mmgdals
Rodmbomgamolb ggm&m8qdlb (RgzemabggdL):
1. Dyslexia Teacher Observation Checklist, Alabama Dyslexia Resource Guide (PP.
10 & 11)
Dyslexia Initial Checklist
DYSLEXIA CHILDREN’S CHECKLIST FOR PARENTS (Swindon Dyslexia Centre)
Foundation Stage Dyslexia Checklist
Primary School Dyslexia Checklist
(EXAMPLE BDA Quality Mark for Schools) (The British Dyslexia Association)
6. Secondary School Dyslexia Checklist
(EXAMPLE BDA Quality Mark for Schools) (The British Dyslexia Association)
7. Pupil Checklist for Dyslexia Dyslexia Scotland
8. Teacher Observation Questionnaire for Dyslexia
Texas Scottish Rite Hospital for Children — 2011
9. Checklist For ages 5-11 (Speech and Language UK)
10. Dyslexia Friendly Quality Mark for Individual Schools
(For Guidance/Information Purposes) British dyslexia association 2015
11. Teacher Checklist for Characteristics of Dyslexia (Minnesota Department of Edu-
cation)

o krobN

abmgqboab dgbsgsbgdgmo nbn3s@mEmgdal Rsdmbsmgzsmab gm@3dal
(Rg3emab@ab) 394360b 3Gm(39La

R396 ©9399Mgbom abemgdboal dgbogabgdgmo nbwongs@mEgdal RsdmbBomgarals
d93ga BmMIgdl:

e 35bBogmagdmol jombgsmn — Teacher Observation Questionnaire for Dyslexia —
Texas Scottish Rite Hospital for Children — 2011 ggbsbab 385830 333mnygbgds.
ob 36mdamos, Mmameg dsbBsgmgdmab ©s33063980b jombzsMmn s M a36-
LyDM3MI3L Lgmemab baggbayMb, 3mabgdlb, sbazb. ab aBygds bsds3zdzm dsmasb
©> 30M39mo 3mibawesb s gMdgmeqds (Postsecondary) 3mmgx3da dgbzmsdwmy;

e obmggboob dgbogsbgdgmo 3owgs gMon abmogs@mmgdal Redmbsmgamal gm®-
3s (Aggmab@o), Mm3gmos 3amggedo asdmgaygbgo séob Checklist For ages 5-11
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(Speech and Language UK). 3m(3939emo 3ombzofo asdmoygbgds d6o@ebgomab bo-
dggmdo. 83 gombgscdo dggzabgdabol dobbogmgdgmn 3obnbmdl jombzgdlb — oMo,
bobrobeb, bdamow;

o 5bg39, 3o3mgoygbgom Bgxebgdal 0bbEEMIgbE 0 3gmegmagdabmgal, Hmgmay do-
896900L L3gymML abegdboals sbmznsgnal GabyALL BoMdmawaqbl. vbos om-
J39b, Bm8 sbygdomo s Ledsbdm LoggbnMgdabmgol dsm bbgeabbzs Gabn sdgo:
©obegdbool dgbogabgdgmo 0bwngzs@mmgdal Rsdmbasmazamal gm@mds (Agzemob@n)
obygdomo bimmobmgal (Primary School Dyslexia Checklist) o> ©obemgdboab
dgbosgabgdgman 0bpazs@mmgdalb Rsdmbsmzsmab gm@ds (Rgzmab@n) Lsd>DM
Lgmmoabomgal (Foundation Stage Dyslexia Checklist).

50b0dbmmo @obmmgdLboolb dgbogsbgdgmo 0bwngs@mmgdal Rsd8mbomgamoal gm@3al
3bomnba joMgem g35h39690L sbs3mdMaga asbgomamgdals gMamdo dgbadmm boMoyyemyg-
q80bs s demngfn dbofggdal dGegemeggfimgbgdsl.

R396 BngM dgddboemn obmgdLoal dgbogsbgdgmo abwngs@mmgdal Rsdmbomgamal
gm&30b (RgimabBob) Boboemo smgdamos 306gbmEob 3GoGob gobsmmgdol @gdsmE)s-
896@0bL obemgdboal gbogobgdgmo 0bwozs@mMMgdal Rsdmbomgamal gm®mBawsb (Bg -
maob@nwsb) — Teacher Checklist for Characteristics of Dyslexia (Minnesota Depart-
ment of Education). s38mMgdo 33536mdg6, Hm3 ob dgoddbs obemgdbool s3m3bmdal
36m39b30 gobommgdol LygMmb Fudszqdol obobdsFgdma, cd(zd 5 Ybos 0fbsb
353myq69899mn ©0536mbab obabdgmaw. abrgdbool dgbagabgdgmo nbwngs@mmgdals
Rodmbomgamol ggm@ds (Bg3mab@n) mbos dg03bmb 3oMggmo mbaggMmbamama b3M0bab-
30056 943L0 33060l go6353cmmdsdn. dgdoxs39dgmo admadgda ogbdsfgds anbob
3505694308 mb 3mBg36m badogxgdal 8080g30imds s dgoxgMmb 0bgm@mds(30s — ,Medw@g-
bow Mbrs gomamam o3 bsgombdg".

3309300 dmemb, 93 yzgmagmal gomgamobbabgdnm, g4L3g®&mmoa sbsmmabal gog-
mab d93m9a, Mmam&z bgdmo 5¢36036gm, Aggb 3ngM 394360 @abmgdLboolb dgbaggalyg-
b0 0b0358mMM9d0L Rsdmbomgamal gmmdada (Bg3mob@da) bmm 49 j0mbgzs @omBs.

Rggb0 33mg3e gbgds 6-11 Brmob 8mbBagmaqdlb (30Mzgmomsb dgbmmyg jmabolb Rso-
3mom). ob Bo@oMmms Labbogmm 3Mm3gbal EsLaLENL, dgmEg bgdgb@Malb dmemb. gb
39M0mEn 350DMgdmmaw 0dbs sMRgMmoa, 306500056 360d369mm3zs60 nym, H™I 3oMgqem-
3eobgmgdl 1335 @edmagmgdamaoa 3mbmeam besbdsbm 3gMommo, sbmgdals bBmmaw
obBogmes. abemgdbool gbogsbgdgmoa 0bwogs@mEgdal Redmbsmgamal ggm@ds (Rg3-
mab@on) 3gmegmaqgdabes s b3g(3390583ma9dal FbM0Esb dgozbm 305 8mbbsgmgby. sdsom-
356 67,9 %-b (207 3mbBogmg) o6 og3b L3gnamabBob gxsbgds jombgal LoMormmglb-
056 053533069300, bremem 32,1%-0 (98 3mbBagemg) og3b. ab: asamMmsds 1.

3393530 3mbsboeyg Gndmmo asbgomamgdabs ©s wabmgdboal 8Jmbg 8mbbsgmgms
36m(396@mn go@sebobamgdals 85R39690mgda: 33mg3edn dmbobommg dmbbagmgmagsb
61,6% (188 3mbBsgmg) dogns, 38,4% (117 3mbbogmy) — amambs. ab. @asaMsds 2.
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©053M5ds 1.

0g396 AmbLBo3mg93L 5430 oy 3M> bgaMmmagbojmmmaab
36/ gLogos§Mmab Jgi35Lgds/nd33bmba -
30obzab bLoGargmgl 30mbzab 9bsMab psmmggzs/abmgdbas

B ©osb
0569
053633 2.
3mbBagemab Lggbo
B 35060HMm00m0
7 80090MHMBOMO
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3mabgdol obgegom 33mggzeda dmbsbommg dmbBagmggdals 3mba(3g3gdn obg aoebs-
Bomes: dgbmorg gmobo — 26,2%, dgmoby gmobo — 20%, dgbadyg gemobo — 20%, dgmeg
3o -20.7% s 3ofMggmo gmobo —12,5%. ab. @osaMsds 3.

053633 3.

dmbBsgmab 3mobon

ml oEl mll =V oV

omEgbmdMngn 33mg3e ©o30bygm dmagzefn mgdno — @abmgdLboolb dgbogsbgdgmo
0b@03o@MM 530l Radmbomgamals gm&8al (Rggmab@al) (3omzgmmo nbrogs@mEa gobsb-
b30398L 09y oG @abrgdLoob sgbmbal 8dmbyg s G03yMa gobgzomamgdol 3Jmbg dog-
3398L g n8sbgmnbagsb. 3g8ga gb 393539090 (30em-(39em 39 3edbgdob Bobgogoma(sy s
dngomgo babom doRzq69dmada, GmBmgdas, Rzgnmgdcng, bLobome nmgmagds 0.05-%g
bogmgdmdol dgdmbggzedn. 33mggz0olb Lobmmdal mgsembsdMobom gb 360d36gmmmgzsboa
0bgmE3s(3009. 330b dgdmga g93bdMIgo mmbogg biomal bobommds ©obmgdboal asg-
Bmbmsb d08sMmgdadan. ogexsdgo 30mbzgdol 3obabgdo s 93 Logomm 8shg969dmgdals
Lobmmdas gogdbmdgo.

030l dgbadmbBagdmar, gMobs s ndsgg b ombl n33magzL oy 86 Jombzggdo s bge-
m9d0, a5dmg0ygbgo 3OIMBISbL semegs, MHmBmal 860d36gmmdss Jogomgo 0.958, HmIg-

a3, obggg, Lobem 3oRzgbgdgmons.

Reliability Statistics

Cronbach’s Alpha
0.958
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LEOGLEBZYMsE Lsbom (doMomswsw, 98%-0sbn Lobpmmdal dsBg969dgemn, 64

<0.01-%g) @owgdomo 3mEgms(308 0gm mommgmen 30mbgabs ©s abrmgdbool osgbmdl

dmmab, sbgzg — (3o 3gnmo Lzdmgdol, domo — mMbagzal (33emoEgdal LogMmm 3sh396490-

mobs o @obemgdbool @osgbmBL ImEab. 530l LszzmazeE asdmiznyqbgo L3oMIgbals 3m-
Mgmso300b 3mgg0g6@0. ab. bMama 1.

gbMoma 1.
c < )
. b NP 45 A c
Correlations ?géég < . %% ,og
Correlat 25283 DS | s | Y
Orre.a. on % SO\e(\r%g %{ COQLS ?o c ,.% g.) .
Coefficient 3 €3 g < © § =% Lg TRV
o é{ e ey c 0 ’% ~ % JC € €
HER E&|E EL S (SR |[cD |8
PLOE Q| P a3y |22 g% | €
03 9@ | o e = £ S 5
S P 5 \% € S 2 —2 gf\g T o )
SE2R Y| g SEH g5 | PR
€€ oo | € ED e 2
L s Hoc 2 £HO O &
5T EE € £§98 |8 o
Tas88 e B2 &
% _é) | L%’tg €
0d396 8mbBagemgl o43bL 1.000 571 .508 518 .489 .598
mmaol o6/s gbogosd-
ol dggobyds/masgbmba
— goobgals boGormeg/
3oobgals gbstinls
oM3935/obemgdbas
Bmbmmmaog@o sbamabo | 571 1.000 | .681 .691 174 .892
96mdM0dn 3Gmdmadgdals .508 .681 1.000 .825 .759 .882
0bogo@mmon: smdds,
3M6894LG0, Bszombaemaly
303 985/350DMqds
3bofo mydLogmbo s .518 .691 .825 1.000 | .675 .897
b7306398439g0>
MONMIEOSFOEO .489 774 .759 675 1.000 | .880
LoMorgymggdols
0bogs@mmn
LogFom .598 .892 .882 .897 .880 1.000

** Correlation is significant at the 0.01 level (2-tailed).

Rggb0 3g3gan 98m(396s gobmam, mammgnma 3mabobogol mommgnm bzsmady

LogBom 85h39693mobamzgal EmMbggdal gobbodmgms.
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530b 99313, 3gbmmg 3emobobomzgal egmzamam KedymMa, mommgmoa bgsmobsm-
300 30 — LadPomm s bLGIbEIMGMmO assbfms MmamE (3 G03yMa asbgnmagdals, sbg3g
©0536mbab 3Jmbg d5333980bmz0L. dgbedsedabsw, dggogsbam asbbbzezqdgdals bLabomm-
3s. y39masb dogomgo 98% domamo Lobommds, 364 3sB3969d9ema bs 3mgdo aym 0.01-Bg.

ob. gbMoma 2.
GbMoma 2.
Lodmomm LESbIMG Mo
2505bM
36 adh | 5632 | @osb 3 | bobpmmds
FmbmEmangHo sbamaba 5.65 11.24 4.39 2.03 0.000
9bmdMagz0o 3Gmdmgdgdal 2.96 5.79 2.31 1.45 0.000

0bogo@mma: s dds, 3mbGgdb@on,
Bogoobmmob gogqdo-gosdmgds

3600 mgdLogmbo s 4.20 8.14 3.27 2.05 0.000
b9300396,y39egdo
mOOmaMogogmo bofMommagqdol | 4.39 7.97 3.32 1.94 0.000
0bo0n3o@mmn
bogFom 17.20 33.14 11.83 5.29 0.000

domgdmmo 3mba(3939dabl bogydggmbg dg3nd4daggo 3ombzol bLoGoyymal gedmbog-
960 0brngo@mEgdal Rsdmbomgamal gm@3al dggabgdol mbggdol bGama ©s dogo-
mgo d590ga0 356560 gds (MozbmdMmngn 85839690mgdn): be@ds, bogaMmamom s dome-
0 omddmMds.

Mmam@s §398mo 3mzgdem (3bGomda (sbGoema 3.) Rsbl, 3oMggm, gmeyg, 8gbady
s dgmobyg gmobal dmbBsgmggdal dg8mbgggeda(s, ogmgamgom x84, MmommgnEa
bgomabaomgal 30 — Lodmamm s bEGSbEIMEG MmO goEabMs. 3oblbbzeggdgdals Labommdal
35h396909m0 moomgemo bsmabsmgal 0.01-bg bs3magdos, sy, sbgzg, bobom 3shz969-
dgmaa.

gbMoema 3.
Lodmomm LESbIMG MmO
aoobMy
36 ©osb 3652 | nob 3 | bobpmmds
gBmbmmmgom@o sbsmabo 6.26 9.31 4.36 2.60 0.00
96mdM0g0 3GmMdmagdgdals 4.24 6.27 2.85 1.73 0.00
0bogs@mMa: s dds, 3mbGgdbGon,
Bogoobamal gogqdo-gosdbmgds
3bofo mydLogmbo s 5.35 8.23 413 2.80 0.00
930639 y3gmgde
06({\)060@)(‘060
LogFom 21.06 31.13 13.58 7.50 0.00
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d398m0o 3m(39399emo osg®sdgdo 3o 335839693L, Mmam Bsbommgds MobmdMogan
35h396909m0 mommgmmo bgsmobogab.
dgmobg 0sgcsd0@sb Robl, HmI abemgdbool 3dmby dgbymg gemabol dmbBsgmgg-
d0bmgol doMomee 3Mmdmgdsl Bomdmowmagbl gmbmemaon@n sbsmaba s 860t mgd-
Logmbo s Bg3063g@&yz9mgds. yzgmodyg bsgmagds godmbs@mmo boMoymg 30 gbmdMo-
30 3MM3mgdgdal nbngs@mEn: 5¢dds, 3m6EGgdbEn s B gombamal goggde-gosbmgdss.
ob. @oogfMads 4.
©053633> 4.

3gbmong gemobo

¥ Bn3g6in aobzomarigds

@nbggjuoal 93m6)

w

2.96

gmbmmmponto 9bmdMogo oo eoduozmbo @ mBomyBigono Lsgforem
3Bumo®o 3mdenndndols B330M3nduzoRs LoMormmagdols
0BEazsdmMo: 3048, obozdmco
3¢6d0dudo,
Pozoobarol 00~
Rty

Mmamés Igbog naaMedowab Rsbl, abmgdbonlb 3dmbg 3ocggman, dgmeg, 3gbady
s dgmobyg gmobal dmbbsegmyggdobogabs gmbmmmann@o sbomnbos Bsdyzebo 3GImd-
mgds. 3500330l Mmomngdal Msbsdat LoGmmgl bofmdmawaqbl 3bafn mgdbogmba s Dg-
30639@Y39mgds 5 mBmmafogomo boMonmggdo. ob. asgfsds 5.

399d3Lg ©0sa®sdosb RsblL, Hm3 obgemdbool 3mbg dgbmog 3mebgm 3mbbogemg-
9L, 3m(399mmo mobo Lgsmal dobgozom, 3afggm, dgmeg, dgbadg s dgmaby gemsbgemo
obegdbool 3Jmbg 8mbBagmgqdabasb mMa LofMoyymyg asbsbbgeggdo: gmbmmmagonma
sbamnba s mEBmmaMegonmo bLoMoymggdol 0bwogs@mta. 85306, Mmogbss, dsom-
b dg0056Mg0m, 3nfggm-Igmmbgmabgm dmbBagmagqgol, mpbsg 3g@0 3Gmdmgds sgzm
96md&0g0 LoFommaob 0beoo@mMgddn: smdds, 3mb& gL s Bsgombymal asggds-go-
3B gdobo @s 360 mgdbogmbls s bg3n®mdgEyzgmgdseda. ob. asgMmsds 6.
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THE STUDY OF THE PEDAGOGICAL ASSESSMENT
INDICATORS OF READING DIFFICULTY
IN 6-11-YEAR-OLD STUDENTS WITH DYSLEXIA

Maia Shashviashvili, Manana Melikishvili, Zakaria Kitiashvili’

Abstract

The study presented in the paper was motivated by the fact that there was no checklist avail-
able in the Georgian educational space for assessing reading difficulties (dyslexia) that would
allow for the early identification of this problem. As part of the study, we reviewed 11 forms
(checklists) of dyslexia assessment indicators used in the educational systems of various
countries. These checklists are intended for teachers, parents, school psychologists, and
students, and serve the identification of reading difficulties. Since the purpose was to develop
a checklist of indicators for assessing reading difficulties (dyslexia) specifically for teachers,
we selected relevant questions designed for educators and based our analysis on them to
create an assessment tool.

The study was conducted at Thilisi Public School # 173, the “International Academy Logos,”
and “Tbilisi Free School.” Additionally, with the support of the “Association of Special Educa-
tors”, the form for assessing reading difficulties (dyslexia) indicators was completed by special
educators working in schools in Tbilisi and the regions. Various school teachers participated
in the study via social media. Furthermore, 305 students participated in the study, of which 98
have dyslexia. Data processing was carried out using SPSS 23. It was confirmed that with the
use of our checklist of 49 dyslexia assessment indicators, it is possible to identify the 6-11-year-
old students (from the first to the fifth grade) who have dyslexia or reading difficulties.

Key words: reading, reading components, dyslexia, dyslexia assessment indicator checklist

Introduction

Reading difficulties are encountered more often than expected (Nelson, 2016). To
eliminate or reduce reading disorder it is extremely important to detect it at an early stage
(IDA, 2012). Those students who are lacking necessary reading skills face more general
difficulties during academic performance and are at a high risk of dropout (Alliance for
Excellent Education, 2002). Poor reading skills positively correlate with criminality (Center
on Crime. 1997) and suicide (Daniel et al.2006). Most students who begin school studies
under standard instruction and have poor reading skills inadequate for the correspond-
ing level, reading disorder remains a problem (Shaywitz, & Fletcher, 1996; Juel, 1988;
Torgesen & Burgess, 1998). According to the International Dyslexia Association, specific
learning disorder is diagnosed in 6-7% of students (IDA, 2012). Out of them, 85% has dif-
ficulties in reading and understanding/processing of what has been read. It also happens
that students with dyslexia are transferred to upper classes without any assessment or
intervention.
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Reading skills are necessary for the acquisition of any kind of information, enrichment
of vocabulary and development of imagination, which shows how detrimental dyslexia
could be for a child’s education and development.

Reading

Reading is a complex psycho-physiological process. The act of reading involves
visual, verbal-motor, and verbal-auditory analyzers. Compared to oral speech, reading
is a relatively recent and complex process. Reading begins with the visual perception of
letters, their differentiation, and recognition. Based on this, the letters are related to the cor-
responding sounds (phonemes). In the process, the phonetic image is recognized, i.e., the
word is read. Finally, the understanding of what has been read is achieved by relating the
content of the word to its phonetic form. Two aspects can be singled out in the process of
reading: the technical aspect, which implies the connection of the visual image of the written
word with its pronunciation and the other, essential aspect, which implies the connection
of the word’s meaning with its phonetic form. These two aspects are closely interrelated.
During reading, adults are only aware of the content of what has been read. The preceding
psycho-physiological processes are unconscious and automatic (Learner, 1997).

The reading process comprises 4 stages.

The stage of mastering phonetic representation, or letter-sound correspondence
(pre-syllabic stage):

The mastery of phonetic representation is acquired in the pre-alphabetic and alpha-
betic periods. At this stage, children analyze the flow of words and break them down into
sounds and syllables. By isolating sounds from speech, children associate them with spe-
cific graphic representations — letters. Then, during reading, the child combines letters into
syllables and syllables into words and, finally, relates the read word to the spoken word.

The stage of syllabic reading:

At this stage, the reading unit is the syllable. During reading, syllables quickly connect
with the corresponding sound (phonetic) complex. However, the reading process is still
analytical. Synthetic and integrated reading is not yet possible, so the reading speed at
this stage is quite slow.

The stage at which the holistic perception method is formed:

This stage represents a transitional phase between the analytical and synthetic meth-
ods of reading. At this stage, simple and familiar words are read as a whole, while complex
and unfamiliar words are still read syllable by syllable. The child often alters words or the
endings of words. At this stage, the ability to infer meaning plays a significant role.

The synthetic reading stage:

This stage is characterized by a holistic perception of reading. The technical aspect
of reading does not pose a difficulty; the main task is to comprehend what has been read.
At this stage, the reader not only synthesizes words within sentences, but also synthe-
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sizes sentences into phrases and the overall context. The understanding of the content

improves with the refinement of the lexical and grammatical aspects of speech. A key con-

dition for the successful acquisition of the reading habit is the formation of oral speech, the

development of phonetic-phonemic (differentiation of phoneme pronunciation, phonemic

analysis and synthesis) and lexical-grammatical structures, the development of spatial

representations, visual analysis and synthesis, and visual memory (Learner, 1997).
Reading is not mastered naturally. It needs to be learned. Many skills and abilities

underlie the reading process, such as working memory, spatial and visual skills, the ability

to recognize phonemes, phonemic analysis, and synthesis. In order for reading skills to be

fully developed, it is essential to promote the development of the following five fundamen-

tal components:

1. Phonological skills;

Letter recognition/recognition of the alphabet;

Existence of vocabulary;

Fluent reading;

Ability to comprehend and analyze the read text (obsgodg & mmdady, 2020).

o~ wbd

Dyslexia

The development of reading skills does not always proceed uniformly. Sometimes,
difficulties and delays arise, which are referred to as dyslexia. The term “dyslexia” is of
Greek origin, where “dys” means “difficult “ and “lexis” refers to “words” (gogmdndg, 2007).
The term was first used by the German ophthalmologist Rudolf Berlin, who noticed that
some of his adult patients, despite not having vision problems, struggled to read printed
text correctly. He assumed that the issue was related to physiological changes in the brain
(Berlin, 1887). In the fifth edition of the Diagnostic and Statistical Manual of Mental Dis-
orders (American Psychiatric Association, 2013), the diagnosis of dyslexia is given under
the name “Specific Learning Disorder,” with a subtype being reading disorder. Specifically,
to diagnose dyslexia, an additional code (315 (F81.0) is provided, which is marked if prob-
lems are observed in the following areas:

e Accurate word reading;
¢ Reading speed or fluency;
e  Comprehension of what has been read.

It is particularly noteworthy that the mechanisms and precursor skills underlying dys-
lexia, the development and existence of which are essential for mastering reading skills,
can often be the first difficulties that teachers notice. Such symptoms in preschool-aged
children may manifest as a lack of interest in language-related games or a deficiency in the
ability to learn rhymes. Children may mispronounce words, have difficulty remembering
numbers, the days of the week, or letters. Children who go to kindergarten may be unable
to recognize or write letters, their own name, or may use an invented writing system. They
may also struggle with syllable segmentation or recognizing rhyming words. A significant
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problem is the perception of the letter-sound connection and the identification of pho-
nemes. Students in the first to third grades may find reading challenging and attempt to
avoid the process. In subsequent grades, we may encounter mispronunciation of polysyl-
labic words, omission of syllables, and confusion between similar words. They often strug-
gle to complete tasks within a specific time frame. In adolescence, decoding words is no
longer an issue, but reading is still slow and complicated. They continue to exhibit writing
errors and read the text word by word. They find it difficult to extract the correct meaning
from the text. Throughout all stages of life, we see attempts to avoid activities that require
the process of reading or writing (DSM V).

In the International Classification of Diseases, 11th edition (World Health Organiza-
tion, 2019), learning disability is categorized under neurodevelopmental disorders as a
learning disorder. Its subtype is reading impairment. The description of the disorder in-
cludes characteristics such as significant and persistent difficulties in academic reading
skills, including accurate word reading, reading fluency, and comprehension of the text.
The classification states that an individual’s reading skill deficit should be clear and dis-
tinct from the reading skills characteristic of their chronological age and the overall level
of intellectual functioning, and it should hinder the individual in academic or occupational
activities (ICD 11).

Norm-referenced tests are used to assess dyslexia, such as the widely used Wood-
cock-Johnson Tests of Reading Mastery (Woodcock, 1987), which include the TOWRE
(Test of Word Reading Efficiency) (Torgesen, Wagner, & Rashotte,1999), a test of reading
skills and word reading efficiency. TOWRE assesses the speed and accuracy of word
reading. Pseudo-words (as measures of phonological decoding) are presented in a se-
quential list format with increasing difficulty, and students have 45 seconds to read them.

In Georgia, psychiatrists use the WRAT-4 — Wide Range Achievement Test for diag-
nosing dyslexia (Robertson & Wilkinson, 2006). The same test is also used by neuropsy-
chologists for assessing dyslexia, although they do not make a formal diagnosis; instead,
they conclude with a note stating: “Dyslexia is likely.” The test measures general academic
skills in reading words, sentence comprehension, correct spelling, and mathematical cal-
culations. Norms are provided for both school-aged children and adults, allowing assess-
ment of individuals of any age.

The WRAT-4 consists of four subscales:

o The word reading subscale measures the ability to decode letters and words;

e The sentence comprehension subscale evaluates the individual’s ability to derive
meaning from the read words, comprehend the idea and information presented in a
sentence;

o The spelling subscale assesses the individual’s skill to encode sounds in writing and
transcribe dictated letters and words;

e The mathematical calculations subscale measures the individual’s ability to count,
recognize numbers, solve simple oral math problems, and compute written problems
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across various branches of mathematics — arithmetic, algebra, geometry, and high-

er-order operations.

After conducting the test, a compiled reading score is generated, which includes
scores for word reading and sentence comprehension subscales (Robertson & Wilkinson,
2006). Administering the WRAT-4 takes 15 minutes for children and 30 minutes for teen-
agers and adults, which adds to its effectiveness. It can be used individually or in groups,
in mathematics and writing modules. The WRAT-4 test is noted for its reliability. Recent
studies confirm its reliability in specific populations, particularly in individuals with autism
spectrum disorders (Jantz et al., 2015).

Dyslexia is predominantly diagnosed in students through the use of standardized tests
mentioned above in various educational systems around the world. Such tests may assess
reading, writing, cognitive skills (e.g., for phonological ability), etc. Nevertheless, there are
still differing opinions on what the best approach is for assessing dyslexia (Tamboer &
Vorst, 2015).

Studies have shown that dyslexia presents a significant challenge to public health
worldwide, (with a prevalence of 7.10%, 95% CI: 6.27-7.97%), and it is more commonly
found in boys than in girls (Yang, Liping & Li, Chunbo & Li, Xiumei & Zhai, Manman & An,
Qingqing & Zhang, You & Zhao, Jing & Weng, Xuchu. (2022)). Interestingly, according to
the meta-analysis presented in the article, there is no significant difference in the preva-
lence of dyslexia between logographic and alphabetic writing systems, nor between vari-
ous orthographic depth alphabetic writing systems.

It should be noted that in our country, students who experience reading difficulties are
often labeled as ‘lazy.’” As practice shows, there is a limited tendency in Georgia to consult
a specialist for diagnosing dyslexia. Based on the above, the aim of our study was to cre-
ate an assessment tool for teachers that would identify reading difficulties within the school
environment. Such a tool has not existed in Georgia until now. This would allow for early
identification of dyslexia and rapid relevant responses. Numerous studies highlight the
advantages of early identification. It is crucial to accurately determine reading difficulties
as early as possible so that children receive the necessary assistance (Colenbrander, D.,
Ricketts, J., & Breadmore, H. L. (2018). This is even more important considering the evi-
dence that effective early support has benefits that are evident after more than ten years
(Tymms, Merrell, & Bailey, 2017). Moreover, late interventions may be more costly than
those initiated at an early stage (Wanzek & Vaughn, 2007).

In general, it is clear that dyslexia is a widespread problem, and its identification is ad-
visable at an early age. The identification process should involve teachers, parents, school
psychologists, special educators, and other individuals engaged in the child’s education.

The study

The purpose of the study is to identify the indicators for assessing reading difficulties
and create a checklist for dyslexia assessment, which will enable teachers or other inter-
ested parties to detect reading challenges in children aged 6-11.
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Study objectives:

o Defining and analyzing the criteria for assessing reading difficulties based on the
forms (checklists) of the indicators that are used in different countries for the screen-
ing of reading disorder;

e Creating a checklist of indicators to assess dyslexia.

Methodology:
Quantitative research and expert analysis.

The data collection procedure involved several stages:

o Familiarization with the checklists and their analysis;

¢ Thematic organization of dyslexia assessment indicators;

e  Structuring the checklists of dyslexia assessment indicators — grouping questions,
expert analysis, identifying overlapping questions, and creating a final version consid-
ering the peculiarities of the Georgian language.

Selection of study participants:
Targeted and random.

Target group — control group — random sampling (305 students).

Study participants:

o Teachers who teach from the first to the fifth grade or special education teachers who
have diagnosed students with reading disorder/dyslexia and are familiar with their
academic abilities;

o Teachers who teach from the first to the fifth grade. The students randomly selected
by this category of teachers and whose academic abilities they are personally familiar
with.

Evaluation of Reading Difficulty Assessment Questionnaires:
A General Analysis

The rapid growth of the brain and its response to instructions make the period from
birth to the age eight critical for literacy development (Nevills & Wolfe, 2009). Character-
istics associated with reading difficulties are linked to spoken language. The difficulties
of young children can be assessed through screening for phonemic awareness and oth-
er phonological skills (Sousa, 2005). Furthermore, when appropriate early intervention
is implemented, it is not only more effective but also protects the child from the negative
secondary outcomes associated with reading failure, such as lowered self-esteem and de-
pression. Given this information, it is essential to screen students for dyslexia and related
difficulties at the beginning of their academic careers (Eden, 2015). In the book “Straight
Talk Reading,” Hall and Moats state that early identification is so important that the earlier
the intervention occurs, the easier it is to remedy (Hall & Moats, 1999). Early screening
identifies 85% of at-risk children even in kindergarten, and if intervention does not take
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place before the age of eight, the likelihood of continuing reading difficulties in middle
school is 75%.

After a detailed analysis of eleven forms (checklists) of dyslexia indicator checklists
used by various developed countries, we categorized the main research issues and the
questions common to all the reviewed checklists. Based on this consolidation, we initially
identified 88 indicators; however, it was evident that the content of some questions was
overlapping or redundant. Consequently, we turned to expert analysis. After considering
the experts’ opinions, we arrived at the final version of the checklist containing 49 ques-
tions. It should be noted that the processing of the checklists showed that many of the
questions were aimed at evaluating the student’s cognitive abilities. As far as we know,
in our country, teachers do not study the assessment of cognitive abilities. Therefore, we
removed the questions related to cognitive functions from the list of indicators. Naturally,
when developing dyslexia indicator checklists, we took into account the peculiarities of the
Georgian language, including its transparency—meaning that each letter corresponds to
one phoneme (unlike, for example, in English, the language we used to analyze all the
checklists)—as well as the information gathered during the practical work with children
facing such difficulties. We matched the examples with the indicators based on the mis-
takes made by the children with dyslexia while learning the Georgian language. Examples
of such indicators include: identifying different sounds in rhyming words, for example: jsto
(wind), 360 (door), dséo ( shovel); reading words by substituting them for the words
composed of similar letters such as “dgoma” (child) for “dgzgema” (fawn), “dsema” ( cher-
ry) for “6mea” (smoke), “dsman” (cherry) for “dsma” (garden); reading letters in the wrong
order “ogbo” (ivkhi) for “obgn” (ikhvi), “6oban” (ts’ingi) for “Boabe” (ts’igni); interchanging
words that sound the same, for example: “3o60” (mouth) for “3¢a” (bread), “dmznes”
(it slipped) for “dmdymes” (became fed up), “aombggL” (will wave) for “asbggl” (will tear
up), “bmab” (sieves) for “zbzomab” (of the nose); using incorrect words (words that are
not phonetically related) — for example: “bgngg60” (shark) instead of “393530” (whale), or
reading “3nfomgmb” (to the rabbit) as “dsgosl” (to a bunny); mixing up similar-shaped
letters — 3 (sh), 6 (ts), d (dz), b (kh), 6 (n), 3 (m); omitting word endings — such as “gd0”
(-ebi), “-96” (-en), “-s6" (-dan), “-a56” (-gan)... and so on.

It is important to distinguish between transparent orthographic languages that clearly
and transparently connect phonemes with graphemes, and those that feature a more com-
plex relationship between spoken and written forms. The first category includes ltalian,
Spanish, German and Greek, while the second group includes French and English. The
Georgian alphabet consists of 33 letters, which correspond to 33 sounds, and no more,
unlike to English or German. We read aloud what we see on the page. In the Georgian
language, there is no combination of letters that creates different phonemes, which makes
it a transparent language. Research confirms that learning to read in such languages is
relatively easier. Students tend to learn reading more quickly in languages where the cor-
respondence between spoken sounds and their graphic representations is much simpler
(IDA — International Dyslexia Association).
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To conduct the study, we familiarized ourselves with the following dyslexia checklists:

Dyslexia Teacher Observation Checklist, Alabama Dyslexia Resource Guide
(PP.10 & 11)

Dyslexia Initial Checklist

Dyslexia Children’s Checklist for Parents (Swindon Dyslexia Centre)
Foundation Stage Dyslexia Checklist

Primary School Dyslexia Checklist

(EXAMPLE BDA Quality Mark for Schools) (The British Dyslexia Association)
Secondary School Dyslexia Checklist

(EXAMPLE BDA Quality Mark for Schools) (The British Dyslexia Association)
Pupil Checklist for Dyslexia Scotland

Teacher Observation Questionnaire for Dyslexia

Texas Scottish Rite Hospital for Children — 2011

Checklist For ages 5-11 (Speech and Language UK)

Dyslexia Friendly Quality Mark for Individual Schools

(For Guidance/Information Purposes) British dyslexia association 2015
Teacher Checklist for Characteristics of Dyslexia (Minnesota Department of Edu-
cation)

Development of a dyslexia checklist:

We used the following dyslexia checklists:

Teacher questionnaire — Teacher Observation Questionnaire for Dyslexia — Texas
Scottish Rite Hospital for Children — 2011 is used in Texas. It is known as teacher
observation questionnaire and does not identify the level of secondary education,
grades or age. It starts from the kindergarten and the first school year and continues
until postsecondary studies;

Another one is the Checklist for ages 5-11 (Speech and Language UK) used in the
United Kingdom. During the assessment, the teacher gives answers according to the
following categories: No, Sometimes, Often;

We also used an assessment instrument for teachers which is a resource of the UK
Dyslexia Association. The Association uses different tests for primary and founda-
tion stages. These are the Primary School Dyslexia Checklist and the Foundation
Stage Dyslexia Checklist.

The analysis of the above dyslexia checklist highlights the possible difficulties and

strong points that might be observed in the context of age development.

A part of the dyslexia checklist was derived from the Teacher Checklist for Char-

acteristics of Dyslexia (Minnesota Department of Education). According to the authors,
it was developed to assist education professionals to identify dyslexia, but should not be
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used for diagnostic purposes. The dyslexia checklist should be completed within the six
weeks after the first universal screening. The summarizing statements will help the team
determine the sequence of the next steps and agree upon the information — “to what extent
should | be concerned about this issue”.

At the end of the study, with all the above taken into consideration, and after under-
going expert analysis, we ended up with a total of 49 questions in the dyslexia checklist.

Our study focused on 6-11-year-old students, from the first to the fifth grade (inclusive).
The study was conducted at the end of the academic year, specifically, end of the second
semester. This period was deliberately chosen because it was important for first graders

Diagram 1

Do your students have an assessment/diagnosis from a neuropsychologist
and/or psychiatrist - difficulty in reading/ reading disorder/ dyslexia?

M Yes

No

Diagram 2

Sex

H Male

Female
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to have completed their initial learning phase and fully master the alphabet. The dyslexia
checklist was filled out by teachers and special educators for 305 students. Among them,
67.9% (207 students) had not received a specialist's assessment of reading difficulties,
while 32.1% (98 students) had been assessed by specialists (see Diagram 1).

Percentage distribution indicators for typically developing students and the students
with dyslexia Out of the total percentage of participants 61,6% (188 students) were boys
and 38,4% (117 students) — girls (see Diagram 2)

The diagram below shows the students’ distribution by grades: fifth grade — 26,2%,
fourth grade — 20%, third grade — 20%, second grade — 20.7%, first grade12,5%. — (see
Diagram 3).

The main task of the quantitative research was to determine whether the individual
indicators of the checklist could distinguish the children with dyslexia from the children
developing typically. We obtained statistically significant results (p< 0.05) after addressing
the question at the level of individual grades. Later we measured the reliability of all the
four scales for their diagnostic potential, summed up responses to questions and mea-
sured the reliability of the overall indicators.

To verify whether the items and scales were measuring the same construct, we used
Cronbach’s alpha and obtained a value of 0.958, which is a reliable indicator.

Statistically significant (primarily with a 98% confidence level, i.e., p < 0.01) positive
correlation was found between each question and the diagnosis of dyslexia, as well as be-
tween the overall scores of the individual scales and the diagnosis of dyslexia, as indicated
by Spearman correlation coefficient (see Table 1).

Diagram 3

Grade

L NI NI N N AYARSRY)
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Does your student 1.000 571 .508 518 | 489 | .598
have an assessment/
diagnosis from a
neuropsychologist
and/or psychiatrist —
difficulty in reading /
reading disorder/
dyslexia
Phonological analysis 571 1.000 .681 .691 J74 | .892
Indicators of linguistic .508 .681 1.000 .825 | .759 | .882
problems: perception,
context, reading
comprehension
Limited vocabulary and | .518 .691 .825 1.000 | .675 | .897
oral speech
Indicators of 489 774 .759 .675 | 1.000 | .880
orthographic problems
Total .598 .892 .882 .897 | .880 | 1.000

** Correlation is significant at the 0.01 level (2-tailed).

Our next task was to determine the levels for the overall indicator for each grade and
each scale.

After that, we calculated the total for the fifth grade, as well as the mean and standard
deviation for each scale for both typically developing and diagnosed children. Accordingly,
we assessed the statistical significance which equaled 98%, meaning that the indicator
was less than 0.01. (see Table 2).
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Table 2
Mean Standard
deviation
No Yes No 2 Yes 3 | Significance
level
Phonological analysis 5.65 11.24 4.39 2.03 0.000
Indicators of linguistic 2.96 5.79 2.31 1.45 0.000
problems: perception, context,
reading comprehension
Limited vocabulary and oral 4.20 8.14 3.27 2.05 0.000
speech
Indicators of orthographic 4.39 7.97 3.32 1.94 0.000
problems
Total 17.20 33.14 11.83 5.29 0.000

Based on the obtained data, we developed a table for the assessment levels of the
checklist revealing the difficulties in reading and received the following distribution (numer-
ical indicators): norm, expected and high probability. As shown in the table below (Table
3), we calculated the total for the students in the first, second, third, and fourth grades, as
well as the mean and standard deviation for each scale. The difference turned out to be
statistically significant with p < 0.01 for each scale.

Table 3
Mean Standard
deviation
No Yes No 2 Yes 3 | Significance
level
Phonological analysis 6.26 9.31 4.36 2.60 0.00
Indicators of linguistic problems: 4.24 6.27 2.85 1.73 0.00
perception, context, reading
comprehension
Limited vocabulary and oral 5.35 8.23 413 2.80 0.00
speech
Indicators of orthographic 5.21 7.31 3.37 2.51 0.00
problems
Total 21.06 31.13 13.58 7.50 0.00

The diagrams below show the distribution of numerical indicators for each scale.

Diagram 4 shows that the primary challenges for fifth-grade students with dyslexia
involved phonological analysis, as well as a limited vocabulary and oral speech. The least
pronounced difficulty pertained to the indicators of language issues: perception, context,
and comprehension (see Diagram 4).
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Diagram 4
The fifth grade
35 33.14
30
25
20 17.2
1> 1124 8.14 7.97
10 5.65 596 57 i 439
5 .
0 ] [ | = |
Phonological Indicator of  Limited vocabulary  Indicator of Total
analysis linguistic and oral speech orthographic
problems: problems
perception,
context, reading
comprehension
M Typical development Diagnosed dyslexia

As seen from the fifth diagram, phonological analysis was a leading problem for stu-

dents with dyslexia in the first, second, third, and fourth grades. They face almost equal
difficulties with a limited vocabulary and oral speech as well as orthographic challenges
(see Diagram 5).

Diagram 5
Under the fifth grade
35 31.13
30
25 21.06
20
15
9.31 8.23
10 6.26 422 527 535 521 /31
. W
. ] ] ]
Phonological Indicator of Limited vocabulary Indicator of Total
analysis linguistic problems: and oral speech orthographic
perception, problems
context, reading
comprehension
M Typical development Diagnosed dyslexia
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The sixth diagram shows that as indicated by four scales, the fifth-grade students with
dyslexia exhibit two difficulties differentiating them from the first, second, third, and fourth-
grade students with dyslexia: phonological analysis and orthographic difficulty. In contrast,
first to fourth-grade students have slightly more issues with language difficulty indicators,
including perception, context, reading comprehension, limited vocabulary and oral speech
skills (see Diagram 6).

Diagram 6
Diagnosed dyslexia
33.14
35 31.13
30
25
20
15 11.24
9.31
8.23 8.
10 627579 8.14 7.31 7.97
- N B B
0
Phonological Indicator of Limited vocabulary Indicator of Total
analysis linguistic problems: and oral speech orthographic
perception, problems
context, reading
comprehension
B Under the fifth grade The fifth grade
Diagram 7
Typical development
30 26.06
25
20 17.2
15
10 6.26 5.65
. . 5.35 5.21
s 4.24 5 g6 4.2 4.39
- n [] ]
Phonological Indicator of Limited vocabulary Indicator of Total
analysis linguistic problems: and oral speech orthographic
perception, problems
context, reading
comprehension
W Under the fifth grade The fifth grade
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Within the framework of the study, we compared across the four scales the data from
fifth-grade students with typical development with the data of the first to fourth-grade stu-
dents with typical development. It turned out that the students up to the fifth-grade score
higher on all four scales, which indicates greater challenges compared to the fifth grad-
ers. However, apart from the indicator of linguistic problems, which includes perception,
context, and reading comprehension, the differences across the other three scales are
negligible (see Diagram 7).

The study also showed that, both in the typical development group as well as in the
group of diagnosed students, a statistically significant difference was observed only in the
phonological analysis scale between the fifth grade and lower grades in the case of typi-
cal development (significance level — 0.043, which is lower than 0.05.) This indicates the
importance of phonological analysis in the case of dyslexia, which is supported by several
other studies. Furthermore, this strongly indicates that phonological analysis is associated
with age (see Table 4).

Table 4
Typical Diagnosed
development students

Phonological analysis 0.043 0.407
Indicators of linguistic problems: perception, 0.126 0.957
context, reading comprehension

Limited vocabulary and oral speech 0.204 0.579
Indicators of orthographic problems 0.080 0.493
Total 0.071 0.454

The consistency of the data indicates the validity of the checklist assessing dyslexia.

We firmly believe that this resource (the checklist of indicators assessing dyslexia)
developed by our team will be very useful for teachers, psychologists, special educators,
and other interested parties, and will further simplify the identification of reading difficulties
in children. This, in turn, could serve as a prerequisite for early intervention, which can be
considered the best decision made for the benefit of children.

Conclusion

To conclude, dyslexia is a significant challenge for students and not only for them.
It can greatly influence students’ academic development and, subsequently, their quality
of life as of individuals and citizens. This, in turn, represents a broader, state-level issue.
Therefore, we believe that education policy must define and ensure adequate support for
both students with dyslexia and teachers — providing them with appropriate knowledge and
resources.
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Based on the results of our study, we can conclude the following:

o Diagnosing dyslexia is a complex process, and it is insufficient to rely solely on formal
diagnostic tests. It is necessary to study the student’s overall condition, including inter-
views with parents, teachers, and other individuals/specialists supporting the student;

e Early identification of dyslexia necessitates the existence and use of assessment in-
struments by educators, psychologists, special educators, and other supportive spe-
cialists;

e  Within the framework of our study, it has been confirmed that using the instrument
developed by our team — the checklist of dyslexia assessment indicators, consisting of
49 questions, it is possible to identify students aged 6-11 (from the first to fifth grade)
with dyslexia/reading difficulties;

o Ability of phonological analysis is the primary resource upon which effective reading
instruction is based. It is advisable to focus on the development of this skill from an
early, pre-school age;

e The main difficulties for the fifth-grade students with dyslexia are phonological analy-
sis and a limited vocabulary and oral speech. The least pronounced difficulties are re-
lated to linguistic problems such as perception, context, and reading comprehension;

e For the first, second, third and fourth-grade students with dyslexia, phonological anal-
ysis remains the leading problem. Limited vocabulary/oral speech and orthographic
difficulties also pose nearly equal challenges.

Study Limitations

One of the limitations of the study could be the accuracy of identifying/revealing dys-
lexia in students using the dyslexia indicator checklist. In our country, dyslexia assessment
is primarily conducted by neuropsychologists. In their conclusions, one may occasionally
encounter assessments such as “dyslexia is likely.” The term “likely” does not provide a
complete confirmation of the existence of dyslexia; however, it is entirely sufficient for a
hypothesis, and it creates the conditions for the student to receive an appropriate support
based on this assumption.
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3. 3obbogmgdmagdol mz0mgngd@nE™dal dgxsbgds LEsgmgdabs s LBsgmal Logm-
»3dmGabm 33mgz0b (TALIS) dobgogom (2015).

1. 063 DonMn 336smmagds
1.1. 0b3ennB09Mmo gsbsoengds — dmgsn dndmbaengs

3533309 9x8mgdgd0b LogMmMSdMMabm 3mbg9b(300L MSbobIs, yzgmes 353330 aobym-
Rggmo bggbabs, sbsgabs, gHmgbgdabes oy Mgmogan®o MBIgbabs, @b 3H0d0bsznol gs-
939 Bmgds 5d3b Joommb gsbsmmgds dmasmbegsbdsbsmmgdmm bogM(zgdo mebs@m-
mgdmdb gFma (0. 39g3mM0ns, 0. gobdomanma 2011).

35393900 bJoMoe 306030056 LBsgmOLmab 353306 gdmm bLbgowsbbgs LofMoe-
b, Gm3mob g58m363930 JoDgbo(y gobbbgeggdmma dgadmagds agmb mommgmma doom-
3560b 3g8mbggzadn. gb dgadmgds 8mBabamgmdogl bbgswsbbzs dpamdstgmdgdowsb:
dogomomsm, Bodogn@o, gdmonco, boEosmamo 30MHmdgd00b, goMgdmmsb ©s .3.
(0. 35308 . Fabgotamma 2011). gbadmms boMormmggdo bBagmal pMmb 3shbogl
96mdM030 ds6ngfal godm(s, msegolb AbMng, boMormmggdo dgadmgds 08 ds3d398bs(3 gonh-
bogm LBsgmal 3Mm(39Ldn, EMImgdaz dgadmgds gsblbsnommMgdama BogogMgdoma(s
358m0MRgm©bgb MsbsGmmgdnbgsb.

0b 3 bogo gobsommgds ammobbdmdl, Mm3 yggmes ds3d3L 943L N@mgds bemawo
Ratormmo ngmb dmaswbsegsbdsbsmmgdmm LogM(3gdo Mmabs@mmgdmsb gMmswm, 3sm dm-
0b, G mgds Mbes, b3gEnsmyma Logsbdsbsommgdmm bagnfmmgdalb 3dmby dmbBsgmyg-
90La(3, OMIgmms(g 8603369mm35605 Mobadsmn dgbadmagdmmds 3Jmbogm msebs@mmgd-
256 gFmd© F0ommb banbbosba gobommads (0. 3oggmtns, o. gobdoGanma, . mamady,
3. dogMo@nmba 2011).
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1.2. 3sL6530emg39cmns sdm 3000939mgds 0bzemydormn 35650emgd0b dndsma

dgbonenmo 3gbadmgdmmdal 3dmbg dmbLBsgmggdl sdzm asbbbgeggdmmoa dmng-
60 s byb@o Abamggdo s, dgbedadobsaw, bognmgdgb 3MogemagMmzgsb o30mgd09M ©d
(393000 3boFoggMsl. Bgbadadabsw, dmbbsegmalb dgbrmommo dgbedmgdmmds s dob-
056 05353306550 bLogsbdsbsmmgdmm LogoMmgdgdo bdnfsew 3mddgwgdl dobbogmgd-
ol ©88m300gdmgdsdy 0bzmabonma gobsmmgdal dndstmo.

Monahan, Marino, and Miller-ob (1996) dabggoom, 3sbbogmgdgmms 62%-b o6 Lgg-
AmEs, HmI b3gnsmy@o bogsbdsbsmmagdmm bagnmgdals 3dmby 8mbbagmggdn mago-
b Lagmobm mmobgddo basbals dmdEobbn 0d69dmmbgb cobsjmabgmgdabmgal, Lbges
33939000, dogsmoma Horne s Timmons-ob (2009) 8nbgrozm, dsbbagmagdgmms 50%
235b gMdbmds. Timmons-3s, sbggg, sanbs, MHmI doLbogmgdgmms MIMS3mgLmdsl
LggFmEs, M3 396 d9dmgdwbab sg3dsymagamgdabsm 0bzmybon@o 3mabolb yggme
3mbBogmol LognGmgds, bmem Lohrmann and Bambara-b (2006) 8obgwmgoo, 3sbbog-
mgdmado o6 0y3bgb @oMb3Nbgdmmbo magnsbo dgbadmgdmmdado @ogdomablbgdobom
bogomgdgdo Jgdm@mmo dgbadmgdemmdal ImbBagmggdobs ©s oo Mabsemabgmgdl
dmFob. 33mag3q00, HE™MImgdag Lbgswabbgs 3gomedn GoMmgdmes, sh39690wms, HMAI
35LBogmadmgdal ©sdm3ogdmmadsl Labomsbemm 360d36gmmds odglb 0b3maban®o
a0bsomgdob Bomds@qdado (Sharma, Forlin & Loreman, 2008). Forlin-ob (2001) 3obgeo-
300, 35LBagmadmgda 063 bayEo asbsmmgdal gsbbmMsogmgdsl asdmbBsgzem dooh-
69396. Ryan-ob (2009) 30bgmz0m, L3gEosema&o bogsbdsbsmmadmm Logomadol 3o89-
am©0sb dgydmos oo gs3mgbs 3mobnbmlb dobbsogmgdmagdol ©sdmgngdamgdady
0b 3 boobado.

1.3. bo¥dmzomgomgo Fs@Gsmgdayemn 33em93980b dmzemg dndmbaemzgdn

v 2011 Bgemb G306gnda Ro@omms 33mg3e, ®m8gemdog 8mbabomgmdws 112 3gmsgm-
30, 33emg30Lb JoDobo nygm 080l owagbs, 360l vy 80 360d3bgmmgaba asbbbgeggdg-
b0 Lbgoabbgs sbsgal obbogmgdmagdl dmEnl 0b3myboyma asbsmmgdal 3God@o0-
39bm3b FodoMmgdadn, oy MmamE 803896 Lo ggmse® 3m33g@9b(309dL gobbbgsegg-
o sbogolb dobbogmgdmado. dgmgagdds godmsegmabs, Mm3 s@bgdmdlb dmbBsgemal
0bmngo@msrn@o dobsboomgdmal gomgamabbabgdsbs s 3mabob 3969%8968 0156
0530390698000 3609369mmzabn gobLbgeggdgda. sbggg asdmgmobos, HmI abyg-
domon 3emabol dabbogmgdmado qacm 3gow godmimnmgdn, megEsggHgdamgda
36006 o Jgydmonom LabbBogmm sggogmds dmafMamb mommgne dmbbogmgl bLo-
Focmgdobedgdm. dgwgagdds shggbs, Hm3 xg6 303 5MLYdMdL L3gzosmGa bo-
3063565 gdemm bogoMmgdalb 34mby do333900bowan (36049663969d0. sbgay, shzq6s
3603369mmgabo asbbbgozgdgda bbgomabbgs sbsjol dobbogmgdmadl dmEinl nbeme-
Bonmmdob doMomaon (3693930b dgbobgd (Unianua M., 2011).

v 2018 Bymb oyfdgoda Bo@oMos 33emgzs, Gmdmoalb 80bsbaig agm om@mdo 3obbog-
mgdmagdol 0bzmabogmo gobscmmgdol dndsfm ©adm3ngdymadabs s bsmomota
989J& O™l gob(300L ImMal 39330M0b o©aqbs. by 33mgged0 dmbabommgmdos
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1163 bgmemsedgemo, bogbobs ©s L3gnemamo gsbsmmadol dobbogmgdgma, orm®-
Jgoal mobo bbgowsbbgs agmafogoymn Mgaombowasb. 33mggolb dgmgagdds ohgg-
bo, Hm3 56LgdmdL 360d36gmmzgsebo 3ogdata dsLBsgmgdmal ogH s dmm mgomg-
B9J&NOEMIsLs @ abyrnboyMa gobosmmgdals dndofom sdmowgdamgdsl dmMal
(Gzokeu, 0., 2018).

V' 2017 Bgemb 053mb0sdn Bo@oMms 33mmg3s, Bm3mdoz Imbsbamamdos 359 8sbBsgma-
dgmo. gb 33mmg3e gobabomsgms na3mbgmn 3sLBs3mgdmgdal sdm 30gdmmgdal nb-
3 bog@mdal 808sm s oo Mmz30m9Rgd@nEmdab. dgmgagdo 035Dy dogmomgdl,
M3 0339, Dmass, 3mboGonco ogm 3gmegmagdal ©sdmzngdamgds dgbee-
o dgbadmgdmmdob 3dmby SoGms dodamm, oaod dobbagmgdmgdl gom33g9ema
3gdgmmgds 3dmbosm 0b3mmndanma asbsmmgdal gobbm(309mgdal go8m mognsbo
3obdo. mg30m959@nMmdob bogMomm pmbg @sdsma aygm nsdmbasda bbgs 4399693-
®ob dgamgdam, gobbognmmgdoom, 3Gmdmgdgdal dmagzemgdobmeb ©sjegdnfgdoo,
Mmdgeog 3mbbagmal J3935L g3o3d0mmgdmes (Yada A., 2017).

v’ 2015-16 Bgemb 33mma3s Bo@oMmms gobgmdn, Gm3gmdaz dmbsbormgmdos 1764 8sb-
Bogmygdgmo. 33mg3s8 ohggbs, Mm3 goblbbgeggdgdo Logbmdmng ©s bL3gnsmymo
3065 gdal 8obBagmgdemgdl dmmal 360d36gmmasbo s oo agm. L3gosmuEa
356smmgdab 3obLBsgmgdmgdmsb dgamgdom, NRG™ 3MoGognmae 043696 3o66ym-
doembo bagbob dobbogmgdmgdo. aodmazmabs, sbggyg, ®m3 dobbsgmgdgmms @sdm jo-
©qdnmgds 0bzmabonbodn bgas@onn aym. oxd(zs, 3Msgmgbmdal sdGom, b3g-
GoseMo Logsbdsbosmmgdmm bagoMmgdal dmbg dmbBogmals gsbsmmygdal bgemo
3g96ymdmes nb@gamnmgdmem 3emobda. omasb 3nbndsma® MomEgbmdalb bggMmews,
™3 LLL3 ImLBs3maqdabogal b3gnemama 3mabgdo bozgmal 3md@obo ogm. 33emg-
309 (3boym — abzmbos o6 360l ©sds@gdom Lodndemb 3gsgmaqgdobsmgab. bo-
bBmgsme, 0go IgomOm 30330630s 0bzermnboobswdn 3mboGon® byogsbmsb. 33mg-
3930 353m0 339, 396 domablbol bsgomba(s. Jom 3gmegmagdl Meem dg@ow
5073000 ©53mM307dmgds 3Jmmsec 0b3mboobawdn, gomg 353535390, sbgay,
sbomasbGs dobbogmgdmagdo ucim emgdnmem dmddgogdwbgb, oMy sbsjmas-
6o (Salovita, 2018).

v 2011 Bgemb 983038930 Ro@omgdama 33mmg30b 80bsbo aym 3sLBsgmadgmos mgo-
0989 &NOMBobs s obbogmgdmal ©sdm3nEgdamgdal dgbBagms 0bzmndanmo
Jeoobob B0dsfom. Ro@omgdamds 33mg3983s shggbs, HmI dabbogmgdgmms mzomg-
%39dO™dab 363000 30ME306 353mmgbsl sbgbl ImbBsgmgms ©30gdanE doc-
693906%g. d9009a983s ohggbs, ®m3 dgBo godmimomgdol 3dmby dobbBogmgdmadl
3gdmbsm N@mm 3mdadonmn ©sdm ngdamgds, gomg Jobbagmadmgdl bszmgdo
30dm300mgd00m. 53530MMma©, Jobbsgmgdmol gsdmsmamgdsl o6 3Jmbrs as3-
mgbs 3ol mgz0mgRgd@neimdal gobsdy L3gnomycn Logsbdsbommgdemm Lado-
m9dob 3gmbg ImbBagmob LBsgmgdol EMML.

V' 30bbbgoggds o6 0mImBBos LzMmeBpgm s bygdomn mobal BsbBagmgdgmms
30l ©83m30gdnmgdsbmeb 30dsmmgdsdn. oyd(3s, sdogEMmMMMmo, ©sbygdoma
3abob 3obbogmadmgdds 5h3969L MEBGM Bomoma mzomgygd@ncmmdal mby (Mo-
hamed M., 2011).
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1.4. 06 30m 9 B0960 3565mmgds bogfsmmzgenmdn

LodoMorggmmb 3mbLbE oG (300b Mobobdo, yggmob odglb gobsmmagdals domygdals ve3-
mgds (bogoBoggmmb 3mbbG @30, b 27, 396480 1), B3, mogobmegsw, 6036530,
Hm3 M0mmgeo 5830560 MebsbbmGMgmadosbos gobosmmgdal Bomgdals ymoboo. Rzg-
bo g399969, sbgag, 0boaMgdl aogMmnsbgdmma 9Mgdol MmMasbodszool sbeddmgals dogm
358m(398 3033300 MRmgdgdalb 3mbzgbz0oL (1990), GmBgmas M dMMb3gmymyL mo-
omgneo 353330L 9amadol @a330L, s Mo MJds Nbrs, gdmy@umo dgbodmgdmmdal
3gdmbg 353330L MRmgdabacs, Bomymn agmb Labmgsmadmog (3bmgMgdsdn sg@oMaw
(6. dob@mmns, b. gmEamdyg, o. Bbsndy, 0. 8mbosdgamo, b. xsbsdns, 2016). badsmgg-
mmdo 0b3mdonEo gobosmemgds Mgammomgds bado doMomswn 3obmbom, gbgbas: ,be-
Jofmggmmb 3obmbo bmgswo gobosmmgdals dgbobgd®, ,Lodofmggmmb 3obmbo 3GmegqLbo-
@0 gobsommgdob dgbabgd” s ,LadoMmggmmb 306mba MBsmmagbo gobsmmgdol dgbobgd”
(0. gobgomamema, b. gogobodgomo, 2013). LadoMmzggmmb 3obmba bmgswa gobsmmgdol
dgbobgd — abzemybonFo gobsmmgds g5635MGgdmmoas, Hmamz mabsdata bgmdobsb-
30m30  Logsbdsbsmmadmm 3Mmzgbo, HMImal goMmamgdda mommgmmo dmbbsegmy
Dbz gmymgamos gsbsmmgdol nbnzosman, Logsbdsbsmmgdmm Ladnfmmgdal
5 3qbademgdemmdal gom3zomobbobgdom 80mgdal (bogjoMomgzggmmlb 306mba dmasmn ao-
boomgdal dgbobgd).

0B oMo gobsmmgdol gobbm&(309madol 3Gm3gLda dobBagmadmol GHmemo,
god@mdMngsm, 1dbndsgbgmmgsabgbos Hmam3 0bmogomsmyma LobBagmm g9480b
dga9b0b, 3mbBagmab s 3o@gdam@a Mbscgdolb dga3abgdol s (3m©bolb 3obmegdols 3GHm-
(39L3d0, sbgzg 08 3oG53MbL 3MBoGoYHo (33momgdol 3Hmbaoms(s, MmBgmdoy gomeMmEgds
L3300 Lagsbdsbsmmadmm bogoMmgdal dJmbg 8mbbogmyg. bemgdolb gob3sgemmds-
do bemM(309mEgdmes Lbgswabbgs §gbnbggda, HmImgdars 0bzmybon® gsbsmegdsdo
RoGogmo bdgznsmab@gdobmgol ngm gobzmmgbomao, 3sGsmgmgmam bmMsogmogdmms
bbgowbbgs 33mg3980 3g9oamagdal 3domdsbmeb @s393306M980m (063 mdanEa goboom-
mgds badomm@g bzmmgddn, 8mbo@m@0banl sbascndn 2019).

2013 Bemob bBogmagdob s LBsgmob bogHmsdmmabm 33emagzal (TALIS) sbas&0dals o-
bggom, Lobgmemm gs6gdm mommgemo dmbBsgemal 808sMm EsEgdomam sGal gobbym-
doemo. godmgombam dobbogmgdgmms dMmagmabmdsol dgdmoas aboydmmb sMbgdme
358mB39398%g, 3oLBogmgdmgdals 48.1%-35 gobLbgozgdmmmds 800Rbas osMs MmamE (3
3mdmgds, sMsdgm Mgba@bo gobbbgszgdymo od@ngmdgdal dgbsbEmmgdmos. MHgbdmb-
©g6@ms 15.9%-35 56 a(30b, B ©sdmFoEgdmmgds sOLdMAL b 3mudonm gobsmmgdsol-
056 303561093530 (0. FabdaMommao, b. gogobodzoma 2013). bzmmasda dobbogmadmada
bbgowabbgs LGB gansl dndoMmaggb L3gnomumo bogsbdobsmmgdmm Logafmmgdal
3gdmbg 3mbLBagmggdmab sMbgdam b gMgm@n3gdmob asbedjmeggdmawm. dobbogmadmyg-
30l bsBoemo (300mm3L 56 303moygbmb &qM806n ,mbsmn” 5333980L (3m©Babs ob/@s 3m3-
39896(300L 3obadosmao (0. dobgomomma, b. gogob0dgoemn 2013).

TALIS-0b 33mm93980b gomamgddo dgbbsgmomo mgomgygd@osbmdol smdds dmo-
(393L bad 3m33mbgb@L, gbgbos: 3emabol dammzgol 9i394@&0bmdal mgomdgagabgds, LEss-
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93530 9539d&056mdob mz0mdggzabgds s 3mbbsegmggdalb LEsgmab 3Gm(39L3o ResGmgal
®30m39535bgds. 50bndbaemo 33mg30L Jggasw, 3oLBsgmadmgda yzqmedy 3g@ o Mmag-
3% gMdmo gMmdbmdgb ®o3L msbol FoGmmgabmeb ©s39330Mgdmmo 53m(356900b
dgbErmemgdolb dodsMmmmmgdom, dgmemgdoom bsjmgdsm — LBs3madsbmab s 393306 qd4-
0 53m(356980b JgbEmmgdabs s yzgmsedy bsgmgdem — dmbbogmggdob LobBsgmm 3&m-
39L30 Ro@m3z0lL MgembadMoboo (TALIS 2015).

2. 23009997 OMdS

5. 836l Babgz0m, Mmz0m9Rgd@Nm™ds 3ol 30mm3zbgdal ME3g6s ndal dgbs-
bgd, ®m3 3ol gyydemns Jommb 3ab (3bmgMgdabg 3mddgon bbgssabbgs dmgmgbs s Hm3
3sb 543 gboa, dgobenmmb 3mbiMg@mmoa Jdgwmgds (8. 3gmagodgaomn 2012).

2.1. 3sb633emg8emab mz0090%9989MMm30b sSofds

03009%9d@Mmdab s dds 3603369mmzgebos yzgms 3Gmygboal s©sdnsbobomgal,
3000 dmal 3oLBsgmgdmgdobmgabs(s, Moasb bbgowabbgs 33mgzgdom obLENM©Yd,
M3 03009B9JENMMoL s gds oMo aobbobdmgMmagh dobbogmagdmal dogm bsgygos-
60 Logdnb BaM3s@gdom gobbmM(30gmgdsl s, dgbadsdnbow, 360d3bgmmgbae sabsbgds
3mbBagmgms ombggzedy (3. Igmngndgamo 2012).

33mg30L ggagdo bdomow a30h39690L, Hm3 obbogmgdmalb mgomgangd@ummdal
50 gdab embyg 360d36gmmm3sb 3o3d06dns ImbBsgmol Im@ngs30sbs s v39wgdan doc-
6935bmsb, MmMIgma(y, Mmogolb BbEng, aogmgbsol sbogbl 3gsgmanl dm@ongs30ady s 3¢-
domdob bamobbdg (Skaalvik and Skaalvik, 2007; Tschannen-Moran & Woolfolk Hoy, 2001;
Tschannen-Moran and Barr, 2004; Caprara et al., 2006). 35b653mgdgmb, ©3g@gbac, ds-
dob 543L bagnmamo mzmgngd@nmmdol edsmn dggebgds, Hmmabsi magb ohgbl dmb-
Bogmob J(3930L 3oGm3s, @adsmmn dmmmenbgdn Imbbsogmal 8 390gd0n®m Bamds@gdsbosb
s 303d0Mgdoon (Caprara et al., 2003; Caprara et al., 2006; Klassen and Chiu, 2010; Collie,
Shapka and Perry, 2012).

ob, o9 Mo8gbsw 33symagznmas dobbsogmgdgmn msgobo 3Gimaggbooom, 3ob3oMmdgde-
m0d bdoMa 0bgomn Bod@mMEgdams(s, Mmammoss bgmasba, Mgby@bo (e.g., Dinham and
Scott, 1998, 2000; Vandenberghe and Huberman, 1999) s 356353m3ymayms ©sdm joeg-
dmgds (Hargreaves, 1994).

3obbogmygdgmms mz30:m9R9d@ MM MbEsMsb 360d369mmmzgs6 Mmmb 035393L bab-
3mmm 33mmg398do. o4 abo Gmmo 0339mgds, Mmami(z gfm-gfmo 360d396mmzgsbo god-
GmMo, Boms LBagmgdal 9539 nc0 dgmgan swagl (Klassen et al., 2009; Klassen and
Tze, 2014). 35LBs3mgdmgdo, HMIgmma(y 93, Fomamn mz0mgRJGYMMds 3obo(30sb
Lodgdammn 3doymagnmgdal NBG™ oo ©mMBbL, gz LodLobyYMMsb ©s3o3d0Mgde-
mo bGMYLOL YROM Esdsmo EMbY s bagmgda LoMoymggdo 943bgdsc dmLBsgmgms
43930L @o30b989Mgdsbosb (Caprarae al., 2003). 33mg3930b dabgogzom, dgodmgds nom-
J39b, O3 nz0m9R9d@NM™dab doMomswn oLl gosbMgdsl, 360336gmmzgsebo gogmgbs
373L 3obbogmgdgmms LadbabyMgdHog 3gomnmmmgmdady, sbggg, babgmmm baddosbmdals
9839d&M0 BoMBommgalbs s godxmdgbgdadyg (Barni. D).
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33emg30b 303magd9d0

ogm@oge 3obamgdlbs s 33mg398dg OYMEbMdom, M30:mgxg]@NHmdal gsb3s
353m3Ys300, Mmam@(3 yzgmedg 360d36gmmzgebo god@mmn dobbogmgdmadol 0bgemey-

B gobsommgdabowdn ©sdm3ngdamgdol (3Domdal) bsjombdn s Redmgaysmadgm
dgdgan 303mmgdbgda:

1. 0bgemmbogmo gobsommgdabswdn 83bomdalb god@mmgdo sdm3zomgdmmas dsbBag-
mgdmob bmaso mzomgugd@nmmdol ombgdy;

2. 35bBogmgdgmos 3Mmmaggbogmo mz30mgBgdENAMaL s0dds ©sdmgnEgdymos

3obbogmgdgmms bmaswn mzgomgygd@ncmdal 3s5h396989mdy;
3. 0Bz bommo gobsmmgdobswdo dbsmdol ©s8mzomgdnmgdol God@mMmgda asb-

bbgeggdmmo 0gbgds bomdmmagbomn sbygdom ©s Ladsadm Loggby@al 3Jmbg dobbog-
mdmadosb.

dy@gagdn

1. 33m930L 30Mg9mo0 sdm (3965 nym dobbogmgdgmms mzomaxg&nmmdal dgisbgds.
Mmam g 30M39mo (3bGomosb RsblL, 33mgzedn dmbsbomyg Mgbdmbogb@mes Mdmagmy-

bmdab bedmemmmbyg domamn s Jomamo Mm30:m9%9J&NMMdab gobsms og3b (gobsBoemagds
05653560 o6 oMab: x?=60.980; p=0.000). 356Lbbgs398s M300985]&MOMd0L ©MbygdL

dmFolb LEGLE PG 360336qmmazsbns. dgbodsedabsw, dgadmgds ncgzslb, Mmd go-
dmgombae 3oLBogmgdmgdl sdzo Lo gmmato dgbodmgdmmdal 08gwa — dashbosm, HmI
dg9dmosm 3603369mm396 359mb39390m86 383 3maggds s dmyemmEbgr Lodoznsda(s
0(3056, O AMam® Mbos 3osdMsb 3Mmdmgds.

3bMoma 1. @300959]&A™dab mby

Lobdocg %

03009897 nM™dob 585(m0 ©Mby 0 0,0%

©mby Lodmemmdyg sdamo Emby 5 4,9%
Lodmsemm mby 7 6,9%
Lodmammbg Bomamo mby 49 48,0%
domomo mby 41 40,2%

2. 393930 8dm 3960 0ym Mz3009%39d@NO™ab 33mggs Lbsgmgdol LaggbuEal do-
bgz00. ®3005%9]&NOMb g5b(308 obYgdomo Laggbymal Jobbogmgdmgdl semdmah-
boo gz@m domomo —44,4%, 30067 badsdm Loggbamal 8sLBsgemgdmgdl -36,8%. dg&-
Bgz0b LodgoMob godm, smbadbmmoa dmbs393580 LEGoGELEN Mo Lobom o6 smdmAbos
5 bodmomgdsl g3odmgsl gobamdmmor Bbmemmu 8qbwgbs0odg (P >0.05). @sbygdoma
3eabgdolb dobbagmgdgmms mgcm 398 Mommgbmdal 43b oMmgbmmo asb(3s 0daby,
™3 dgndmosm sbabymo 30bbob sgomaw dombazs, Momm 3OMdmadqdmab gsd jme-
30905 5 94MEbmd0sb yzgmsbso bodmznsdo bsgnmat dgbedmgdmmdgdl.
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GbGoma 2. 130055978 YAMdab mbg LES3mMgdab LyggbyMab dabgozom

LBogmgdal Lagggbyn
obygdoma Laggbyn Lodobm boggbaya
Lodmommbg adsemo 6,7% 3,5%
badgommm 6,7% 7,0%
Lodmammdg domoma 42.2% 52,6%
doeamo mby 44.,4% 36,8%

3. 35LBogmgdemgdal 063N BanFa gobsmmgdabswdn @sdm ngdmmagdol (3bomdals)
B3JB™MMgdab 33mg30LsL 6.5. 39HFabol s m.s. LoRgzal gombgsal Lagymdzgmdg, bada
©mMB0L (odsmo, badysmm ©s omamn) s bymo bgemob dgogagdal gsmgzsmabbobgdom
5@3mAbs: F1-063emmbonl 8603369mmdal go3bmdngmgds, F2-bog@mmbomg s bzg3@o-
(30030, F3-dsMngfgdn, Fa-gom@zzgzmmds, s6s3md3dg@gbdnmmds, F5-daobssmba (30-
m3bymo 3603369mmds). 33mg30bal 58mAbrs, MmM3 Mgbdmbogb@ms 3obbgdals ems-
0396&0b Lgomadg gobsbamgds 03bsdomn o6 agm. N3g@& Lo FoMmdmdos gMmn 3abyboa:
2003 DomEo gobsmmygds — Ig@ow 3603369mm3ze60 dnamdss® (F1) s ,(3030m0dgdem
Lodmaomgddn ygzgms 353930 Ybos dogzgb dmaswbegsbdsbsmmgdmm @sbgbgdammg-
39890 bbsgmol dgbadmgdemmds” (F5). dgbadadabswm, dgagodmoas goggem, 33mggada dm-
boBoemg dobbogmagdgmms NdMmsegmgbmds gmabbdgds 03 ImbabdEmgdsol, GmI yzgms 303930
3d3b gxmgds obbogmmb dmasmbegsbdsbsmmgdmm ©sbgbgdmmagdsdn ©s dnnmmb ao-
boomgds. gb 3Mm3gbo o3y gsbznmamgdol Imbbogmgmsemgabs 360336gmmgabas
®0boaMdbmdals, §mmgMmab@mdol gsdmgmabol gymboom.

GbGoma3. ab3mbayMa g3bsamgdabswdn Esdm3nEgdmmadab
god@,mﬁaanb ¢bmaan QmSg

Lobdomq %
0639 boabs doeamn mby 100 98.0%
360d3bgermdols Lodgamm @mby 2 2.0%
35(3bmB0gMgds odamo pmby 0 0.0%
LogMoboemyg o dogamn mby 0 0.0%
b3g3Go0bd0 Lodgamm mbg 5 4.9%
5damn Emby 97 95.1%
do0gMgdo docamon mby 37 36.3%
Lodmamm @mbg 54 52.9%
adamn Emby 11 10.8%
3991 3393mdY, doean mby 19 18.6%
2653m339Eg0@IM™MBS 353 memm ©mby 52 51.0%
5dsmn Emby 31 30.4%
dobso@bo (30mzgbmemn  Bomsmn mby 100 98.0%
360336gmmds) Lodmamm mby 2 2.0%
odamo Emby 0 0.0%
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3bBagmgdemal Mmz0mgBgd@NGHMdal aobzes 0bimnban@a gobsmmagdobemdn @s8m3nwgdayegdal...

dmba(3930 edMds39058 g30h396s, MM 0bzmabogcn asbsmmgdobswdn @sdm jo-
©9dmgdal (3Domdal) god@mmMgdo gMmBsbgmmsb domam gmGgmsznados (;p <0.05),
(3 Jogmomgdl 0dsdg, HmI LbmEom gsbabadmgMs Gog@megda, Mmdmgdag s3mgbl
0b 3 bogo gobsmmgdobsdn 3bsmdob sMLL s, dgbadsdabaw, 3gosgmams dmbadbe-
©909m 3GMacsd58d0 Mmomnmgnmo 3omasbol gsmgamabbobgds 360336gmmasboas.

4. 653 dg9bgds 33mgg0b dgdmamad g&e3lb — 0bzmbogdn gobsmmgdobawdo sdm-
3000909mgdal (3Domdob) dggebgds Laggbn@adol dobgmzom — sbygdomn s Ladsdm
boggba@al gomgamabbabgdom. dmbs(3999d0b ©ed9dsg9dalb dgogasm goblbbgeggds bde-
&obB0gNMo babom o6 5mdmAbrs (P>0.05), md(39, 3odmgmnbrs gobbbgszgds 0b -
B gobsomgdal 80856 3bamdab Bgb@dn baggbymgdal 8obgoznm — domngFgdals
Lgomady. doGngFadol domamo mMby ebygdoo LoggbyMmdy NRG™m Jg@ow godmgmab-
5 40,0%-30, 3006, Ladsdm Loggbamdg — 33,3,%-30. doM0gMgdoesb 3sdmdwnbaty,
©36ygdoma Loggby@al dobbogmgdmgdo 300R6g396, HM3 L3y Mo bogsbdsbsmemy-
dm bagnmmgdol 3dmbg dmbbsgmaggdolb domgds &adnco asbgnmamgdal d53d398L dg@ow
390400 ©7d00, oM NmEYds 3mdbmseb dndomds s 33mdmgdbay bomdmg]dbgdsom gom-
33990 babinscal 3Gmdemgdgdo.

3bMama 4. 0b3mbay@o 336smmgdabsdn sdm3nEgdymyds
L3380l LaggbyMal dabgzom

LBogmgdal Lagggbyn
obygdomo Logggbmn | Ladadm baggbmEo
063 boobs odamo mby 0,0% 0,0%
360d369erm3ols Lodmoemm mbg 2.2% 1,8%
82(36md0g@gdo Bamormo mmbyg 97,8% 98,2%
LogGoboemg s domamon mby 0,0% 0,0%
b393@0(30 D30 Lodmemm mby 8,9% 1,8%
odsmn Emby 91,1% 98,2%
do6ngMgdo domomon mby 40,0% 33,3%
Lodmammm mbg 46,7% 57,9%
odamo Emby 13,3% 8,8%
3996 3393mo, domamn @mbg 17,8% 19,3%
56533396 96- baBmomm @mby 48,9% 52,6%
&aMmds 5d5mn Emby 33,3% 28,1%
Foboolo ©adomn Emby 0,0% 0,0%
(306mgbymo Lodgammm @mbg 4,4% 0,0%
3603369(mmds) Bomomo mby 95,6% 100,0%

5. 33emg30bal — 3obbogmgdmgdal 3Gmggbonmo mz00m9539]&NO™alb ©mbal dggo-
Lgds, dmazegl bad J3g3m33mbabEL. gbgbos: 3mabol doGmaz0lb gu3gd@&mAmdal mz0madg-

gobgds, bbogmgdsedo gi39d&mmmdal mgomdgansbgds s dmbbogmggdol bbsgmol 3&m-
3930 RoBmgob g839d@Nmmdal mbalb dgrobgds. smdmhbrs, Mm3 bsdngg Lysmady as-
BoBomgds 03bsdoMn of 56al, Jogmod aobbbgeggds LEGLENPM© Laboms (p<0.05).
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abGama 5. IsLBs3mgdgmms 3Gmggbonmo mzomgygd@mAmdab mby

3mbbogmggdol LBEsgmal domonsb adamn mby 0 0.0%
36m(39b3o RsMangol badaarmbg sdsmo EMBY 0 0.0%
082387580k @by boBuommm wmby 35 34.3%
doamn ©mbg 67 65.7%
LBogmgdal 989J&mEMdal domosb sdsmn pmby 0 0.0%
@mby Lodmammbyg sdsmo Emby 1 1.0%
Lodmaemm mbg 32 31.4%
domamon mby 69 67.6%
3mabob domgols dogmnsb adamo mby 0 0.0%
99839&9Omdob mby Lodgommdg sdsmn Emby 0.0%
Lodgomm mbg 35 34.3%
domaon mby 67 65.7%

6. 3obbogmgdgmms 3OmMBgLonmo M300989]&NOMI0L EMbaL dggsbgds boggbe-
930b Bobgozom — obygdomo ©s Ladsdm baggbymab gsmzsmabbobgdoc — smdmRbws,
M3 gobbbgeggds LEEOLEFNME Lobom 56 sl (P>0.05). bLadsbm baggby@mdyg Lbog-
mgd0b 989J&nO™mdob @mbal 35k396989m0 71,9%, bmemm ©sbygdoma Laggbymal dob-
Bogmagdgmms LBagmgdol 9539d@ncmdal mbab 85B396939ma — 62,2%. Mogsb gb aob-
Lb3o390s Lobm o6 560l Lodmamgdal g3odmaal gabondMmo Jbmemme 8gbwgbznsdy.
Lodobdm baggby@ab dobbogmgdgmagdo YBcm Ig@ow nygb5396 Lbsgmgdolb s dggmgabgdal

am@GgMbsGomm LGMoGga0gol.
sbMoma 6. 3sLBs3mMgdgmms 3Gmggboyma
03009839]&9OMdab embg LaggbyMab dabyogem

LBogmgdal Lagggbyn

obygdoma Loggbaa

Lodobm baggbno

3mbBogmggdol | domnsb @adamn mby 0.0% 0.0%
LBogob badommbg adsrmn Emby 0.0% 0.0%
36m(39L3n o
BsGorgol ge30d- Lodmammm mbg 35.6 33.3%
B6mdob mby domamo mby 64.4% 66.7%
LBogmygdols domnab odsmn ©mby 0.0% 0.0%
é]g?n%do@)mﬁ’ma(’b badmammmbg odama Emby 2.2% 0.0%
badgomm Emby 35.6% 28.1%
domamon mby 62.2% 71.9%
Jobab domnob @adamo mby 0.0% 0.0%
doangab Lodmammbg @odsmo mby 0.0% 0.0%
989G O™S0b
oMby Lodmammm mby 33.1% 36.8%
doamn mby 68.9 63.2%
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3bBagmgdemal Mmz0mgBgd@NGHMdal aobzes 0bimnban@a gobsmmagdobemdn @s8m3nwgdayegdal...
3n3mag dsos dgdmbdgds

Mmgm& 3 33e0g30L dggandowsb 3089060, 0b3mabonmn gsbsmmgdobsdn sdm jo-
95 gdal (3Bomdab) dBmangmo gogd@mMa, 3gMdm, abjmeboal 360336gmmdal as(s-
bmdngfgds s dobssmbo (30Mmzbmmo 860d36gmmds) owgdom gmMgms3nsda, bmeam
396 3393Md/56153m339@ 6B YOMbs  Mafygmzoo  JmEgms300d0s  Jabbagmagdgmms
300985 Mdol 35b(3000b056.

sbg3g, Bmasn Mz30m9BgENOHMBALS s 3Mmggboygmo mgzomgBgd&NOHMdab bLado-
39 3m33mbgb@L ImEal (ImLbbsogmggdol LEs3mgdal 3Gm(3gLbdn ResGmgzgal gygd@nmmds,

LBsgmgdal gx8gd&NEMds, Jmmsbol doMmzgol ggg&nEmMds) 3mEMgma30s aEgdomons.
gbGoma 7. 3mEAgms30s 33emg333n RoGarym (33mmo93b dmMals

> | 3 4 5 6 7 8 9
1. 0bgembool 8608369~ |-.136 |-.329" |-211° | 140 |.220° [ 141 [.205" [.178
mdol 3obmdoggds | 473 1001 [033 [.161 |.021 [.158 |.003 |.073
2. bogyfobogmy oo 045 |.256" |.356" |-.054 |-188 |-066 |-.006
L3g3@00Bo 654 |.010 |.000 |.589 |.058 [507 |.955
3. 3ofgrgdo 262" 083 |-056 |.024 |-058 |-113
008 |.408 |576 |810 |.564 |.257
4. a0 33930mds, -.026 |-.289" |-.166 |-.265" |[-.155
5M23m8396bG M 799 |.003 |.095 |.007 |.121
5. B0Bsorbo (30fmabamo 219° |.096 |.257" |.179
36083b9c2m0) 027 |338 |.009 |.072
6. 03009953998 mO™ds .353" |.398" |.364"
000 |.000 |.000
Zéamb%a@aa&ﬂb 554" |.474"
AL A 000 |.000
8. LBogemgBals 642"
9B9J&HdS 000
9. 3mobob doMmgal
9B0d&HdS

v 33600, R3zgbo 30M39m0 303mmgbs, 0b3mnbon@o gobsmmgdabewdn 8bamdal ggad-
&MMgdo ©ddm30gdamoas dobbaogmadmal dmgswo mz009539d@NO™dalb ©mby by,
osbEMMES, MoEasb gs3mzmabos 360d36gmmgaba 3mMgms30s M3009K9]EN-
mMd3bo s 0b3m Yoo gobsmnmgdobsdn Fbsmdalb Bod@™MgdL dmEab.

v obggg, @eab@m@os Igmeg 3odmamgds, 8obbagmgdgmms 3Gmggbomma mznmgngd-
GOmMdS 53m30gdnmos dobbogmgdgmms Dmgswo mz0m9x89]@NM™Mdal 3ohg969-
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dgmbg. 93bs, M3 YBMm Jomamos Jobbogmgdemal Dmaswo mzomgyqdGnemds,
doo gcm domsma 543b 3mabob doGmzal, ImbBsgmams Labbsogmm 3Gm3gLda Rom-

@30b, bbogmgdobmeb s 3ogdnMgdamo gi39]@&nmdol gsb(3ws.

v B396, sbg39, 33Jmbos 303mogbs, M 0bzmbonEo asbsmmgdabswdn ©sdmzo-
©qdmgdal (3Domdal) gogd@mMgdo, asbbbgeggdmmowm 0dbgdmms bsmdmmagboemo
©569gd0m ©s Lododm baggbamob 3oLBagmgdmgdmab. Mmamty 8mba3gdgdal wo-
3353900056 3530890, bLBGOLE0INM© Lobom gobLbgsggds (33modL Mol o6
osbEMMES, MmN 3odmaggzgms asbbbgaggds Egbogbzonl Loboo (3Gm(3968-
™), 063 boy@o gobsmmgdol 30356 3bomdal DmgogHor Bod@m@L (dsmngmg-
30) dmE0b, bLbogmob Laggbngdol dabgogao.

©3b 3369

1. bbgs 33myg3900L BLasgbaw, Rggbl 33mazsdoy godmgmanbos, Hm3 mgomgygd-
GOmMds, MmamE(z 306Mm3bgdal MB3gbs Lo 3mmsma Jgbadmgdemmdal dgbsbgd (Bandura

A.) ©d 0b3mndanfn 3o6smmgdobsdn ©883m3nEgdmgdal god@mmgdo gMmdsbgommab
ddomm  39330Md0s. doMmmss, ®3009539d@mMmds 860d36gmmgeba  3GMgond@mEns
0dobs, 0y Amame smod3edlb 30mmzgbgds 3mbiMg@ e Lsgomblb, asdmbgggsl, Mo dm-
mmEobgdo 94690 o HmgmGa sdmzoegdamgds Rsdmygsmadogds 3mbiMgd o
dmgmgbol 8ndsMm, gdbgds o9y ofs dm@ongsns gobsbmEzngmmb 43gwgds (Bandura,
1997; Schwarzer, 1992).

2. 339393 osEsbE s, Mm3 Mm30m9x9]&NMmdal gob3ms MInsmmm ©i©gdom
393906dns 3gsamanl dogf Lo gnmema 3Gmggbogmo mg0mgBgd@NOH™Mdol asb3sl-
05b.

3. 33mg30b dobgogom, 0bzmubogma gobsommgdabewdn sdm ogdamgdol god@m-
98L dmEb M3oMo@gbmds 3goamagdmsb gbnggds 0bzmubonn 360336gmmdal as(s-
bmdogmgdol s d0bssmbob (3oMmgbmma 360d369emmds) 3dmby god@mmgdl. 0bzmabas
o6 §360b 8358 gd0m Lodndomb 3gsgmgobmgal, sGedgw dgoEm 393306 30s ab 3o bo-
abo@do 3mba@on® byogsbmsb.

4. 0bgmygbogmo gobomnmgdobodn ©83m3nEgdamgdal dggebgdabsl ©oggmgb-
(30690, sbygdomo ©s LddsdM Laggbymal gsmgsmobbabgdom, smdmhbrs, HmA
©3Bygdama 3mobgdalb dabbogmgdmgdo qadm 3g@ dotogmb bywsogghb LLL ImLBsgmgms
Lgmmodo LBogmgdal, Mobsgmsbgmgdmsb ©s 350 FdMbEgdmsb NFHmogHmmdal 3FHm-
39L30, 3oMg LddsBM LagggbyMal Bobbogmgdmado.

5. 0bgmboga gobommgdobodn 3Domdal gmMm3oMgdol 3Mm(39Lbdo dmagstin do-
Mogmo dobBogmgdmadobmzgal sbmsoMads gdmon® LoMonmggdmsb, LLLE ImbLBs3-
mg9d0L %963 gemmdals, doma gobgomamgdal dgbobgd (3m@bolb bs3mgdmdabmsb, 3ma-
Bo@o 3m33mbgb@ol gm@mAnmamgdol dgbadmgdmmdnl sGsbsjdomols ¢bsMmsb. Moy
3o0dmns 359)M 3393mMdd ©S 565 3mM339GgbEMmds, dnm Jomamns datogmo Laddnsbm-
35d0. 330@m3, 360d36gmm3z560s, 53 BndsGomgdacm obbogmgdmal 3Mmagbogmo csb-
bemgdol 3Gm 3L b (309m@gdmegb gLbodmmmaabs o L3gnsmytn gobsmmgdals
3obBogmydmal IbsMsaggtno.
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3bBagmgdemal Mmz0mgBgd@NGHMdal aobzes 0bimnban@a gobsmmagdobemdn @s8m3nwgdayegdal...
33m930b bybGa IbsMmggda > LyIMIsgmm 336305693

v dm(3999mo  33mmg30b gaMamaddo gsdmgombymms @dMogmgbmdal L3gosmaEa
Logobdsbosmmgdmm Logomgdol 3dmbg 8mbbogmgbmeb 34damdall gsdmsmamgds

3dmbws. 83 god@ds o6 dmaszze Lodmsemgds g3933m0s gsdmomgdol, MHmam(s
9fo-gemo 3603369mm3z560 (33emo©ol gagmagbs 063mabam@o gobsmmgdobawdo dob-

Bogmgdemal odmzoegdnmgdsbs s, sbg3g, 8oL Mmz0mgRgd@GNEMdab 5w dsdy.

vV 600396 33mg3930 8mboBomg 3gmegmams 396 339Mmo MamEgbmds o6 sMal mdo-
m0bosb ©s 960l badeMmzgmmb bbgosbbzs Mganmbowasb, dsma gobsbomads osto-
®0b5b5M0s, 5308m3 396 dgzdgmom aggMgbamadymown dga39Lbsgmes Mggombda
3yme0 390amagdals o mdomalbdo Imdndsgy dobBogmadgmoms @edm3nwgdmmgds.

v 035bmsbogyg, 33mg3e8n 8mbaboemg yggmes dsbBogmadgmlb 3dmbrs dbasgbo Jgbgon-
mgds 0b 3 bogo asbsmmadalb go(36mdagMmadol 360336qmmdal gbobagd, asdmao ;-
390 89b0gb(300 bmsnsmyMo LabyMggmo 3obnbgdal dndsto gowsbmab.

v 30dm0339ms §9bwgb(309d0, HM3gemacg Lodsmgdsol ggedmgsl z0x0dGma Lodmadsg-
mm 33935 8 Lygzombal HRE®m bLom@dobgme dgbbogmsdy, Mowash abgmeyDdas-
0 gobosmgds s dobo LEmEo gsbbmmzngmgds, 3g0dOmdo, Aggbo Lodmaswomg-
dobamgol gMo-gemo 860d369mmgsebo godmbBggges.

3°3mygbgdgmo moByBsd M

3Mb396(300 853d3m0 NRmgdgdal dgbabgd (1989).

Logdomggmmb 30bmbo dmgswo gobsommgdal dgbobgd (2005). bLsdsGmggmmmb 3sGEmsdgb@o.

0b3mdogmo bbogmadob bgmdgbymdal 3mmamsds (2009). Lodomzggmmb asbsommgdal
o 39(36096930b badababGMm.

Logdo@mggmmb gobsommgdabs ©s 3g(360g6930b 3060bGEL d6dsabgds Ne39/6 dsobbogmad-
mab 3Omxgbommo LB bEsMENL sd B 303580b dgbobgd (2014). mdormabo.

LBogmadabs s Lbsgmoab Logmmedmmabm 33mggs (TALIS) (2015). dgg3obgdabs s godm(s-
©960b gmazbymo (3968 0.

Logam bLymegddn 0bzmboycn LBagmgdaobs s GMbboGmmoa Lagsbdsbsommadmm
3MmaMad0b dmbo@mmoban (2017). bmzoomn®o 33emg30bs o sbsemnbal 0bLbE NG 0.

amaohsdg 6. (2018). L3gznomyMa obbogmgdgmon, Bmam(y 0bgrydon@o gsbsommgdab
960-gMm0 dmsegamo Mmema s 35dmbzgzgdo.

modg@-3mmo, o. (2019). 0b3zmboy@n gobsmmgdolb Ibstsddgmo LyMgzabgdob gomd-
®Mdgbgds. mdomabo: 036y ga35b03g0emal Lobgmmdal mdogmobol babgmdBogm xbo-
390boGgGo-

dgmngodzoemo, 3. (2012). Lbsgmob LmgnsmNM-3mabod o mgmEns. dabbogmgdgmmes
3Gmgggboggema gobgomafgdal gBimgbmma (3968 0.

3og3mcos, o. (2011). 06 3emmBono gobsommgds 3953 33mmg30 dobbagmgdemgdabomzob. mdo-
mabo: gBmgbaemoa babBogmm g9a39d0b o dgggabgdal (3068 a.

Rbaadg, M. (2016). 0bzmybogma gobsommgdal 3Msd@ngs badotmggmmdo (se@gmbsgoy-
0 56356030). mdoemabo: bodmgdsmsodm gobgomsmgdab abb@od@o.
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THE TEACHERS’ PERCEPTION OF SELF-EFFICACY
AND THE ATTITUDE TOWARDS
INCLUSIVE EDUCATION

Sopiko Antauri, Sopio Tevdoradze'

Abstract

This article concerns teachers’ sense of personal self-efficacy and the attitude to inclusive
education. The purpose of the study is the assessment of teachers’ general and professional
self-efficacy, identification of the attitude to inclusive education, and the examination of the
relationship between the above variables. The process of the introduction and implementa-
tion of inclusive education in Georgia has been in place for about 20 years and, as evidenced
by reports and studies, it is still a major challenge for the educational sector. Teachers play a
crucial role in the successful implementation of inclusive education. The study of the problem
of self-efficacy is timely and relevant as long as the qualification of teachers, enabling them
to accurately evaluate the outcomes of their actions in the context of professional activities
and form a realistic picture of their opportunities has currently acquired especial importance.

The study was conducted throughout Georgia and covered 102 teachers in general educa-
tion: 45 in elementary school and 57 in basic education. The data were processed using basic
and multidimensional methods. SPSS-23 software package was employed for the statistical
analysis. The data analysis showed that compared to the previous years, teachers now have
a better understanding of the importance of inclusion. It also showed that the teachers’ pro-
fessional efficacy (teaching related tasks, engagement of students in the educational process
and class management) is associated with the sense of general self-efficacy. Our hypothesis
about the impact of teachers’ self-efficacy level on the relationship between the factors of
their attitude to the readiness for inclusive education has been patrtially confirmed.

Key words: inclusive education, self-efficacy, professional self-efficacy, readiness for inclu-
sive education

Introduction

Inclusive education refers to the integration of students with special educational needs
into the general educational space alongside their peers (3sg3m®os 0. mawadyg o. 2011).
In 1994, UNESCO published the Salamanca Statement, which states that every child,
including those with special educational needs, has the right to receive quality education.
This document laid the foundation for the future implementation of inclusive education
worldwide, aiming to ensure that students with special educational needs also have ac-
cess to quality education (gobgomommo o. gogobodgzoema 6. 2013).

The implementation and development of inclusive education in Georgia effectively be-
gan in 2006 and its proper advancement remains one of the current issues (gobgotmomma
0. xo35b0dzamo 6.2013). Norway has actively supported the development of inclusive
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education in our country, both financially and methodologically. In 2009, the Ministry of
Education and Science of Georgia implemented the project “Implementation of Inclusive
Education in 10 Schools in Tbilisi”, which effectively laid the foundation for the integration
of individuals and children with disabilities into society. The results demonstrated the ne-
cessity of defining the goals regarding the education of students with special educational
needs, which would reflect the legislative changes in the field of education (Inclusive Edu-
cation Support Program, 2009).

In our country, alongside the development of inclusive education, the number of stu-
dents with special educational needs is also increasing in schools every year. Accord-
ing to the 2019 data, the number of students with special educational needs in schools
was approximately 8,685 (8sbofodg . 83530dg o. Jo@nsdgzama o. FoM3mgb3o-3560b@s .
madgM-3meo b. 2019).

It is certainly important that the involvement of the students with special educational
needs in the school system is increasing, but it is even more significant to consider the
quality of the students’ engagement in the educational process and the opportunity of an
individual student to receive quality education.

The research has shown that schools often fail to provide quality education to stu-
dents with special educational needs (3sbstsdg 0. 835d0dg 0. Jo@osdgzamo o. Bo 3mgl go-
35b0b@o 5. momdg@m-3menn b. 2019). Students do not receive the knowledge that is im-
portant for their future employment, independent living, or overall well-being (3sbstsdg o.
Jo@nsdgoma o. 2019).

The process of inclusive education in general educational institutions is reflected an-
nually in the parliamentary reports of the Public Defender of Georgia. According to these
reports, the quality of education for students with special educational needs remains one
of the main issues in our country (3sbstmaodg . 53530dg m. Jo@nsdgomo o. o 3maLge-
3ob0b@o o. momdg@m-3menan b. 2019). Several factors significantly influence the involvement
of students with special educational needs in the learning process, including not only the
professional competence of the school staff, but also their attitudes (3sbomodg o. sd5dndg
0. Jo@nsdgzoma o. JoM 3mgl 3o-3560L@Gs 5. moymdg@-3mema b. 2019).

In Georgia, the teaching profession is regulated by law, and the corresponding com-
petencies are defined by the professional standards for teachers, which emphasize the
role of inclusive education and the ability of teachers to serve as providers of knowledge
for students with special educational needs (gobgomogmo m. gogobodgoemo 6. 2013). In
order for inclusive education to be implemented correctly and effectively in the country, a
study was conducted in 2013 to examine the opinions and attitudes of specialists involved
in inclusive education on various issues. A significant role in achieving this goal is played
by the educational institutions and the teachers working in those institutions. Teachers
play one of the most important roles in inclusive education (gobgsmommo o. gogsbodgomo
6. 2013). This is also indicated by the teachers’ professional standard (Article 4), which
states that the teacher adheres to the basic principles of inclusive education, shares its
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values, and contributes to the creation of a supportive environment for students with spe-
cial educational needs, its adaptation, etc. (Teacher professional standard, 2014).

In pedagogical practice, the teacher self-assessment questionnaires are predomi-
nantly used as self-reflection means that help them evaluate their own work. This enables
teachers to identify their strengths and weaknesses, and introduce subsequent changes
to their work. Self-assessment is viewed as a factor contributing to the teacher’s person-
al and professional development (as stated in the government’s resolution on approving
the scheme for teachers’ professional development and career advancement, Chapter 3,
2019). In order for teachers to effectively fulfill their duties, to be motivated and productive,
it is crucial how much they trust themselves when facing specific situations and what their
perception of personal self-efficacy is. According to Bandura, self-efficacy is the belief in
one’s ability to cope with various situations in life; it is the belief in one’s own competence
(Bandura, A., 1986). The feeling that we can successfully engage in a specific activity and
achieve success is often a key determinant — essentially, the expectation that we can meet
challenges — of whether we take steps towards our goals.

The research on self-efficacy is relevant and timely, as today more than ever, society
needs highly effective educators who can accurately assess the outcomes of their actions
(including professional ones) and their own abilities.

In our country, the research concerning inclusive education mainly focuses on the ac-
tivities of special education teachers, their role in the development and implementation of
inclusive education. In fact, there are fewer studies that specifically address the attitudes
of general education subject teachers towards inclusive education, their personal readi-
ness, and self-efficacy as one of the determining factors, alongside other factors, that may
influence teachers’ attitudes towards inclusion.

The purpose of the present study is to determine whether there is a correlation be-
tween the teacher’s self-efficacy and their attitude to inclusive education.

The purpose of the study: Defining teachers’ self-efficacy level and its effect on the
attitude (readiness).

Participants: 102 active teachers from Tbilisi and different regions of Georgia (57
teachers in basic education and 45 — in elementary education). The sample included the
teachers who had/did not have experience of work with the students with special educa-
tional needs.

Research question:

1. Does the teacher’s readiness for inclusive education depend on his/her general
self-efficacy?

2. Does the teacher’s readiness for inclusive education depend on his/her profession-
al self-efficacy?

Study objectives:
v" Review of the current status of inclusive education in Georgia and abroad;
v' Teachers’ self-efficacy study;
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v' Assessment of teachers’ attitude to (readiness for) inclusive education;

v' The effect of teachers’ self-efficacy level on their attitude (readiness) to inclusive ed-
ucation;

v' The effect of teachers’ self-efficacy level on their attitude (readiness) to inclusive edu-
cation at the elementary and basic stages of education;

v Research into teachers’ perception of self-efficacy including the following three
sub-components: self-evaluation of the effectiveness of class management, self-eval-
uation of efficacy in teaching and self-evaluation of students’ engagement in the edu-
cational process (TALIS 2015);

v' Assessment of teachers’ perception of professional self-efficacy at the elementary
and basic stages of education;

v' Assessment of teachers’ self-efficacy and attitude to inclusive education among the
teachers who have/have not worked with students with special educational needs.

Methods:

1.Theoretical;

2. Quantitative methods of empirical research, self-administered questionnaire;
3. Basic and multi-dimensional methods of mathematical statistics (SPSS-23).

Instruments:

1. Teachers’ readiness for inclusive education (MepwuHa H.A., Cbives O.A);

2. The general self-efficacy scale (Schwarzer, R., Jerusalem, M.);

3. Assessment of teachers’ self-efficacy according to Teaching and Learning Interna-
tional Survey (TALIS) (2015).

1. Inclusive education

1.1 General Overview

According to the International Convention on the Rights of the Child, every child, re-
gardless of gender, age, nationality, or religious belief, has the right to receive educa-
tion in a general educational environment alongside their peers without discrimination (o.
3og3mtos, 0. gabgomomma 2011).

Children often experience various difficulties related to learning, and the causes of
these difficulties can vary for each individual. These challenges may arise from different
conditions, such as physical, emotional, or social circumstances, environmental factors,
and so on (o. 3sg3mMos o. gobdomammoa 2011). Language barriers can also contribute to
learning difficulties, and it is important to note that children who may be exceptionally gifted
compared to their peers can also face challenges in the learning process.

Inclusive education implies that every child has the right to be fully engaged in the
general educational environment alongside their peers, including, of course, students with
special educational needs, who must have equal opportunities to receive quality education
along with their peers (. 3og3zm®ns, o. gobgomaogma, s. mamadg, 3. dsgFs@ombo, 2011).
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1.2. Teachers’ Attitudes to Inclusive Education

Students with disabilities have varying strengths and weaknesses and, accordingly,
require diverse academic and behavioral support. Thus, a student’s disability and the asso-
ciated educational needs often influence teachers’ attitudes towards inclusive education.

According to Monahan, Marino, and Miller (1996), 62% of teachers did not believe
that students with special educational needs would negatively impact their classmates in
the classroom. In other studies (Horne & Timmons, 2009), 50% of teachers felt this way.
Timmons also found that the majority of teachers believed they would be unable to meet
the needs of all students in an inclusive classroom. Furthermore, according to Lohrmann
and Bambara (2006), teachers were not confident that they would be able to balance the
needs of students with disabilities and their classmates. The research conducted at vari-
ous times has shown that teachers’ attitudes are crucial to the success of inclusive educa-
tion (Sharma, Forlin & Loreman, 2008). According to Forlin (2001), teachers perceive the
implementation of inclusive education as a challenge. Ryan (2009) noted that the category
of people with special educational needs can significantly influence teachers’ attitudes
towards inclusion.

1.3. A brief overview of internationally conducted studies

v"In 2011, a study was conducted in Romania involving 112 teachers. The purpose of
the research was to determine whether there are significant differences in the per-
ceptions of their competencies between teachers of different ages regarding inclusive
education practices. The results revealed that there are significant differences related
to considering the individual characteristics of students and class management. It also
showed that the primary school teachers are more experienced, confident, and capa-
ble of adapting educational activities to meet the needs of each student. The findings
indicated that there still are misconceptions about children with special educational
needs. Additionally, significant differences were revealed among teachers of different
ages concerning fundamental concepts of inclusivity (Unianua M, 2011);

v" In 2018, a study was conducted in Turkey aimed at determining the relationship
between Turkish teachers’ attitudes towards inclusive education and their sense of
self-efficacy. A total of 1,163 preschool, subject and special education teachers from
four different geographical regions of Turkey participated in the study. The results indi-
cated that there is a significant relationship between teachers’ perceived self-efficacy
and their attitudes towards inclusive education (Ozokcu, O. 2018);

v' In 2017, a study was conducted in Japan involving 359 teachers. This study examined
Japanese teachers’ attitudes toward inclusivity and their self-efficacy. The results indi-
cated that, although teachers generally had a positive attitude toward individuals with
disabilities, they expressed concerns about the implementation of inclusive education
in their classrooms. The overall level of self-efficacy was lower in Japan compared
to other countries, particularly regarding problem-solving related to student behavior
(Yada A., 2017);
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v" Astudy conducted in Finland in 2015-16 involved 1,764 teachers. The research showed
that significant and substantial differences existed between subject teachers and spe-
cial education teachers. Subject teachers were found to be more critical compared to
special education teachers. It was also demonstrated that teachers had a negative
attitude towards inclusion. However, the majority believed that educating students with
special educational needs would be better facilitated in integrated classrooms. A min-
imal number believed that special classes for students with special educational needs
were beneficial. The study demonstrated that inclusion does not create additional work
for educators. Overall, it was closely related to a positive attitude towards inclusion.
The study also highlighted the issues of gender balance. Female teachers had a more
positive attitude towards inclusion than male teachers, and younger teachers exhibited
more positive behavior compared to older ones (Salovita 2018);

v" A study conducted in Egypt in 2011 aimed to explore teachers’ self-efficacy and their
attitudes toward inclusive classrooms. The research showed that teachers’ sense of
self-efficacy directly impacts students’ academic achievement. The results indicated
that more experienced teachers had a more positive attitude compared to those with
less experience. At the same time, a teacher’s experience did not affect their sense of
self-efficacy when teaching students with special educational needs;

v No differences in attitudes were found between the preschool and elementary school
teachers regarding their attitudes. However, the elementary school teachers exhibited
a higher level of self-efficacy (Mohamed M. 2011).

1.4. Inclusive Education in Georgia

According to the Constitution of Georgia, everyone has the right to receive educa-
tion (Constitution of Georgia, Article 27, Paragraph 1). This inherently means that every
individual is equal in terms of access to education. Our country also adheres to the Con-
vention on the Rights of the Child (1990) issued by the United Nations General Assembly,
which ensures the protection of each child’s rights, including the right of children with
disabilities to be actively involved in public life (6. gsb@xmns, b. gmEamdy, o. Rbsndy, o.
dmboodgamo, b. gobadns, 2016). Inclusive education in Georgia is regulated by three main
laws: the “General Education Law of Georgia”, the “Vocational Education Law of Georgia,”
and the “Higher Education Law of Georgia” (0. gobgotmaomma b. gogob0dgomo 2013). The
General Education Law of Georgia defines inclusive education as an educational process
that is equally accessible, whereby each student is ensured education tailored to their
individual educational needs and capabilities (General Education Law of Georgia). The
role of the teacher is, in fact, crucial in the implementation of inclusive education, both in
terms of developing individualized learning plans, assessing students’ academic abilities,
and delivering knowledge, as well as in making positive changes to the environment where
students with special educational needs develop. Over the years, various training sessions
have been conducted for specialists involved in inclusive education, while, in parallel, var-
ious studies have been carried out regarding teachers’ readiness (Inclusive Education in
Pilot Schools, Monitoring Report 2019).
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According to the 2013 Teaching and Learning International Survey (TALIS) report, the
school environment is positively oriented towards each student. The majority of surveyed
teachers are able to discuss existing challenges, with 48.1% of teachers considering di-
versity not as a problem but as a resource for carrying out different activities. 15.9% of re-
spondents do not know what the attitude towards inclusive education is (0. gobgomagmo,
6. xogobodgoma, 2013). In schools, teachers employ various strategies to combat the
existing stereotypes regarding students with special educational needs. Some teachers try
to avoid using the term “ability” in relation to children’s knowledge and/or competence (on.
Fobgomagma, 6. gogobodgoemon, 2013 6).

The perception of self-efficacy studied in the framework of TALIS research includes
three components: self-evaluation of classroom management effectiveness, self-evalua-
tion of teaching effectiveness, and self-evaluation of student engagement in the learning
process. According to the findings of this research, teachers feel most confident in fulfilling
tasks related to class management, somewhat less so in the tasks related to teaching, and
least of all in terms of engaging students in the learning process (TALIS 2015).

2. Self-efficacy

According to Bandura, self-efficacy is a person’s belief in their ability to manage var-
ious events that affect their lives and that they have the capability to perform specific ac-
tions (3. 3gemngndzoeman, 2012).

2.1. Teachers’ Perception of Self-Efficacy

The perception of self-efficacy is important for individuals in all professions, includ-
ing teachers, because various studies confirm that the perception of self-efficacy often
determines the successful execution of their work, which significantly impacts students’
achievements (3. 3gmogndgocmo, 2012).

The research findings often show that the level of a teacher’s perception of self-effica-
cy is significantly related to a student motivation and academic achievement, which in turn
affects the teacher’s motivation and the quality of their work (Skaalvik & Skaalvik, 2007;
Tschannen-Moran & Woolfolk Hoy, 2001; Tschannen-Moran & Barr, 2004; Caprara et al.,
2006). Teachers tend to have a low perception of their self-efficacy, particularly when it
comes to managing a student behavior, and when they have low expectations regarding
students’ academic success (Caprara et al., 2003; Caprara et al., 2006; Klassen & Chiu,
2010; Collie, Shapka & Perry, 2012).

The satisfaction that a teacher derives from their profession is often influenced by
factors such as salary, resources (e.g., Dinham & Scott, 1998, 2000; Vandenberghe &
Huberman, 1999), and the attitudes surrounding people (Hargreaves, 1994).

The self-efficacy of teachers is increasingly playing a significant role in school re-
search, where its relevance is highlighted as one of the key factors leading to effective
teaching outcomes (Klassen et al., 2009; Klassen & Tze, 2014). The teachers with high
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self-efficacy tend to experience greater job satisfaction, lower levels of job-related stress,
and encounter fewer difficulties regarding students’ behavioral characteristics (Caprara et
al., 2003). Based on research findings, it can be stated that a thorough understanding of
the essence of self-efficacy has a significant impact on teachers’ professional well-being
as well as effective management and improvement of school activities (Barni, D).

Hypotheses of the study

Based on theoretical materials and empirical research, we identified the perception of
self-efficacy as the most important factor of the teacher’s attitude (readiness) to inclusive
education. The hypotheses of the study were formulated as follows:

1. The factors of readiness for inclusive education depend on the general level of the
teacher’s self-efficacy;

2. Perception of professional self-efficacy depends on the teacher’s general self-effi-
cacy level;

3. The factors of attitude towards the readiness for inclusive education will be repre-
sented differently among the teachers in elementary and basic education.

Results

1. The primary objective of the study was to assess teachers’ self-efficacy. Table 1
shows that most responds are characterized with the sense of high or above average
self-efficacy (uneven distribution: x>=60.980; p=0.000). The difference between self-effica-
cy levels is statistically significant. This means that the interviewed teachers trust their own
ability to cope with challenges and know how they would solve a problem in unexpected
circumstances.

Table 1. Self-efficacy level

Frequency %

Self-efficacy level Low level 0 0,0%
Below average 5 4,9%
Average 7 6,9%
Above average 49 48,0%
High level 41 40,2%

2. Examining self-efficacy by elementary and basic stages of education. The sense of
self-efficacy turned out to be higher among the teachers in the elementary school (44,4%)
compared to the teachers at the basic stage of education (36,8%). The results were not
statistically significant (p >0.05), due to which we can only limit ourselves to the description
of the observed tendencies. There are more teachers in elementary school who have a
feeling that they can easily achieve the set objective and cope with difficult problems and
who rely on themselves in any kind of situation.
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Table 2. Self-efficacy level by stages of education

Stages of education

Primary Basic
Below average 6,7% 3,5%
Average 6,7% 7,0%
Above average 42,2% 52,6%
High 44.4% 36,8%

3. The questionnaire developed by Pershina and Sychev was used to examine teach-
ers’ attitude (readiness) to inclusive education. The questionnaire provides for three levels
(low, average, high) and includes five scales: F1 — Understanding the importance of inclu-
sion; F2 — Caution and skepticism; F3 — Barriers; F4 — Uncertainty, incompetence; F5 —
Meaningfulness (personal meaning). Our results showed uneven distribution of responses
on Likert scale. The dominant responses were the following: “Inclusive education is an
extremely important approach” (F1) and “In a civilized society every child should be given
the opportunity to study in a general education institution” (F5). Therefore, most teachers
participating in the study agree with the opinion that all children have the right to study in
a general education institution and receive the education they need. This process is also
important for typically developing students in terms of the demonstration of tolerance and
empathy.

Table 3. General levels of the factors of attitude to inclusive education

Frequency %
Understanding the High level 100 98.0%
importance of Average level 2 2.0%
inclusion

Low level 0 0.0%
Caution, High level 0 0.0%
skepticism Average level 5 4.9%

Low level 97 95.1%
Barriers High level 37 36.3%

Average level 54 52.9%

Low level 1 10.8%
Uncertainty, High level 19 18.6%
incompetence Average level 52 51.0%

Low level 31 30.4%
Meaningfulness High level 100 98.0%
(personal Average level 2 2.0%
meaning)

Low level 0 0.0%
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The results showed that the factors of attitude (readiness) to inclusive education
strongly correlate with each other (; p<0.05), which means that the selected factors reveal
the essence of readiness for inclusive education. This implies that each of them has to be
considered in teacher training programs.

4. At the next stage of the study, the attitude (readiness) to inclusive education was
assessed by additional factors — elementary and basic education. The difference obtained
was not statistically significant (p>0.05). However, the test for readiness for inclusive ed-
ucation showed difference by the above two stages on the barrier scale. A higher level
of barriers was revealed for elementary education (40,0%) compared to basic education
(33,3, %). Teachers in elementary education stated that it would be difficult for typically de-
veloping students to accept the students with special educational needs, that working with
a class would be more difficult and parents would face some kind of problems.

Table 4. Attitude to inclusive education by stages of education

Stage of education
Primary Basic
stage stage
Understanding the Low level 0,0% 0,0%
importe_mce of inclusive Average level 2.2% 1,8%
education High level 97.8% 98,2%
Caution, High level 0,0% 0,0%
skepticism Average level 8,9% 1,8%
Low level 91,1% 98,2%
Barriers High level 40,0% 33,3%
Average level 46,7% 57,9%
Low level 13,3% 8,8%
Uncertainty, High level 17,8% 19,3%
incompetence Average level 48,9% 52,6%
Low level 33,3% 28,1%
Meaningfulness Low level 0,0% 0,0%
(personal Average level 4,4% 0,0%
meaning) High level 95,6% 100,0%

5. Assessment of teachers’ self-efficacy level which comprises three sub-components:
self-efficacy in class management, efficacy in teaching and efficacy in the engagement
of students in the educational process. It turned out that the distribution was uneven by
scales, but the difference was statistically significant (p< 0.05).
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Table 5. Teachers’ professional self-efficacy levels

Efficacy in the Very low level 0 0.0%
engagement of Lower than average 0 0.0%
students in the
educational process Average level 35 34.3%
High level 67 65.7%
Efficacy in teaching Very low level 0 0.0%
Lower than average 1 1.0%
Average level 32 31.4%
High level 69 67.6%
Efficacy in class Very low level 0 0.0%
management Lower than average 0 0.0%
Average level 35 34.3%
High level 67 65.7%

6. Assessment of teachers’ professional efficacy by elementary and basic education.
The difference was not statistically significant (p >0.05). At the basic stage the level of
self-efficacy in teaching was 71,9%, while at the stage of elementary education it made
62,2%. Since the difference is not statistically significant, we could only look at a general
tendency. Teachers in basic education use more alternative teaching and evaluation strat-

egies.

Table 6. Teachers’ professional self-efficacy level by stages

Stages of education

Elementary Basic

stage stage

Efficacy level in the Very low 0.0% 0.0%

engagement of students Lower than average 0.0% 0.0%
in the educational i i

process Average 35.6% 33.3%

High 64.4% 66.7%

Efficacy level in teaching Very low 0.0% 0.0%

Lower than average 2.2% 0.0%

Average 35.6% 28.1%

High 62.2% 71.9%

Efficacy level in class Very low 0.0% 0.0%

management Lower than average 0.0% 0.0%

Average 311 % 36.8%

High 68.9% 63.2%
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Hypothesis testing

The results show that some factors of attitude (readiness) to inclusive education are
differently associated with the sense of self-efficacy; in particular, understanding the impor-
tance of inclusive education positively correlates with the sense of self-efficacy, whereas
uncertainty/incompetence shows a negative correlation.

In addition, correlation turned out positive among all the three components of general
and professional self-efficacy (efficacy in the engagement of students in the educational
process, efficacy in teaching and efficacy in class management).

Table 7. Correlation between the study variables

2 3 4 5 6 7 8 9

1. Understanding -136 -.329" -211" .140 .229° 141 .295" 178
the importance of
inclusive education -173 .001 .033 .161 .021 .158 .003 .073
2. Caution, .045 .256" .356" -.054 -.188 -.066 -.006
Skeplticism 654 010 000 589 058 507 955
3. Barriers .262" .083 -.056 .024 -.058 - 113

.008  .408 576 .810 .564 257
4. Uncertainty, -.026 -.289" -.166 -.265" -.155
Incompetence 799 003 095  .007  .121
5. Meaningfulness .219° .096 2577 179
(personal
6. Self-efficacy .353" .398"  .364"

.000 .000 .000

7. Efficacy in the 554" 474"
engagement of
students in the
educational process -000 000
8. Efficacy in .642"
teaching 000
9. Efficacy in class
management

v' Therefore, our first hypothesis according to which readiness for inclusive education
depends on the teachers’ general self-efficacy level, was confirmed. A strong correla-
tion was observed between self-efficacy and readiness for inclusive education;

v" The second hypothesis according to which the teachers’ professional self-efficacy
depends on the teachers’ general self-efficacy was also confirmed. Therefore, the
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higher the teachers’ general self-efficacy, the stronger is the sense of self-efficacy in
class management, engagement of students in the educational process and teaching;
v' We also hypothesized that the attitude (readiness) to inclusive education would be
different at different stages of education, namely elementary and basic education.
No statistically significant difference was observed between the variables; however,
at the level of tendencies (revealed in the percentage) some factors of readiness for
inclusive education (specifically barriers) showed certain stage related differences.

Conclusion

1. Similarly to other studies, the present study demonstrated that self-efficacy, as a
person’s belief in one’s own abilities (Bandura A.) and the factors of the attitude to inclu-
sive education are strongly associated. Self-efficacy is a truly significant predictor of how a
person perceives this or that issue or challenge, what expectations she/he will have, what
attitude they will form toward a specific event and whether they will be motivated to carry
out a specific action (Bandura, 1997; Schwarzer, 1992);

2. The study showed that the sense of self efficacy positively correlates with the teach-
er’s perception of one’s professional efficacy;

3. Among the factors of the attitude to inclusive education, the teachers give a priority
to the understanding of the importance of inclusive education and meaningfulness (per-
sonal meaning). Inclusion is not perceived by teachers as an additional work load, but is
rather related to a positive perception of inclusion;

4. When examining the attitude to inclusive education with the consideration of the
elementary and basic stages, it turned out that the teachers in the elementary school per-
ceive more barriers in relation to school studies of children with special educational needs,
their relationship with classmates and their parents than at the stage of basic education;

5. In the formation of readiness for inclusive education, teachers perceive emotional
difficulties, the health of special needs children, lack of knowledge about their development
and an insufficient ability to formulate the cognitive component as the main barriers. The
higher uncertainty and incompetence, the stronger are the barriers in teaching activity. For
this reason, it is important that psychologists and special educators professionally support
teachers in their activity.

Study limitations and future research

v" Most respondents in the study had experience of working with children with special
educational needs, which made it impossible to examine the effect of experience, as
an important variable, on the attitude of the teachers to inclusive education and their
perception of self-efficacy;

v' Since a number of teachers participating in the study was from different regions of
Georgia rather than Thbilisi and their distribution was uneven, it prevented us from
comparing the attitudes of the teachers in the regions with the attitudes of teachers
working in Thilisi;
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v' At the same time, all the teachers participating in the study had similar opinions re-
garding the importance of the understanding of inclusive education, which points to
social desirability bias;

v' The tendencies revealed in the study create a precondition for future research for an
in-depth examination of the issue, since inclusive education and its proper implemen-
tation is an important challenge for our society.
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cmdob 3odFH0Dg dodsGomm mgmEomm s 3Moddognem bogdosbmdodn, bogmomog ov-
Mmoonemo glbogfmemgools mobodgommgy dodsmormmagdgdolb dodmboemgs, gbogmenmgnabs
@s bodomoremol 8936096 93980L MM 009G 006583HmImdal bagg@mmgdols Gncmncmgds, o4& w-
semmo 09350 306/36HmBengdod o bogombgdob 0ogb&oogn30698s ©5 006593 mmm-
3ob 3gmb3gdBomern dodsEommgdgdol bgogolb byendgbymds. 8 gdb&ob dodsbl, sgf 903y,
bomdmowggbl gbojmemmaonbs s oumobdmmmgb3nolb 3m@Bgbznoemal b yemo godmygbg-

3obo o dmen@oob (303cmobacio dogmdolb 3G mon§ommmdolb bomgmmymezs s smbndby-
0 05658IGMI ol bGodmmomgds bmgnsenamao abogmobmgdol, bGedomummdabs o

3mamagbob 9dEabggemymanl, jobmbogmgdobs s smombgbimngol 3068830039800, o8-
65do39m30b b0bosmdmgg dHdmemnbs o s@sdnsbol @a3emgdgdol o(330b Godomormengdoon.

Lag396dm Lo@yzgdo: 390063930, beHIsGommn, G983 MS (305, ©IJFOS (305, SPMOO OO

&Md0(309md, BLogmmmaos ©s, dgbadsdabsw, dobo gsdmygbgdoma Jzgosmaa(s,
og@oogmo gbodmemmans (gbogdmemmans-badsGomab 8g36096gds?), bamzgomgbm dg8-
0bgg3530, Ladsmmmal dg(3609M9dgdal sdbIotmy, Jgmeg 3mabalb Mgbn@bsow d00hbg-
mEs, Hmdgmbs Ibmmme 3(306M96M03bmzgeb s b3gnsmy® dgdmbzgzgddo dadsmmsg-
636, oMos ,dbgmo bomImbaowagbos 0b@gmgd@nomaco bygmmgda, Mmdmgdacs, 09
doboombmdMngom 0db6gd0sb ©sbygzomgdnmo, 0y3bgb NBMm 068 gMHmab303maby@bo,
3000609 gbogmemmans s badsMomaea. gbogmemmaosbsi s bodsmambss, sMbmdMo-
350, L5J3g o43L °@d0sbal J3930L @byMILMSB, 565mDMSB, SbLBILMSL, Babolbom-
398939 gdobmab s bmaxg®, Mo gdobmabs(s. s@bndbmm LeggHmgdl dmEal 3603-
369mmgabo 3o6Lbgs39d980, 3g@Bomawm, dgmmegddas” (Carson,D.& Milne,R.& Pakes,F.&
Shalev,K.& Shawyer,A., 2007).

Bbogdmmmgool 30dsco L3g3@ogMn ©sdmzaEgdymgdolb bLogndggmb (s hggb
dbmmme Lo ggomcng gbogmmmaool 3GMdmgdgddg domnmgdoo dgdmgzgnxnsmamgdoom),
Lb3oLmLb gMmo, oyMowammo gbogmmmaool gobzomsmgdol sfsbsdomobn ©mMby ©s,
dgbodsdnbow, dobo godmygbgdal LafMggdmnsbmdadn EsMB3NEydYmmdal sdsmo bato-
bobo BomImaanbes. ¢3s6sb3bgm smbmgnmagddon, LagMmadmmobm 3Msd@nzada, gbo-
Joemaonbs s badsmmmoal 3g(360969d980L YHM0gMPN653dMMBmmdsdn LyMombeym
d3693L 3Jmbs sanmo (3s0 ImMal, babommdmng, bodsGmggmmda(s), Bo3 oFaag-
mo gbogmmmanal 396 339mmo0 650358 9dgd0m dgadmgds 50bLbsL. asbaggdns, Hmd o3
mMo bYgPmb PHMN MmN d3ggdol ab@gbbagmds ws, dgbedsdabsw, 3BmEed@ommmmds

39b&obg boamgndgomoa- gbngmmmanol @mg@mma, cby.
2 Psycho-Legal Studies.
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©33mzoEgdamas dsmn Bomdmemagbmgdal 3m339@q6300bg o domabbdgzeaby 3mb-
(396606696 s JMMEENboMLIb MMNgg bygmmbmgal 360d36gmmzs6b s 8@ nsmn®
MAN0gM03008333500 3gds@ngadyg. LodsGmmoasbos 333mg3Mgdol doamds, HmImal
®0bobdo@a(3 ,bsombo o asl BLogdmmmgonbs s Ladstmmal IgnEMHm YHMogMHomog-
doob 56bgdmdol momdody, ofsedgo gbgds 0dsl, oy Mo Drgmedwy oMol dbsw bodsm-
oo 5 bodsGmmgdmngn bobdgds ©s bagomme mgmab ™3 doommb (,d506946smmL*)
gbogmmmgos @s Mo DmBom 6056 BLogdmmmagdo 3bse s sy30mgdma doshbosc
00305600 1d43056mMds ImaMgmb LodsGmmgdfngn LobGgdnlb bagnMmgdgdl s dmmbmg-
bgdL" (Carson, 1995).

BLogdmmmgoobs s bsdsMomal 056533HMImmal s(30mmgdemmdabs s Jodoome-
mg6gdL sbobagl 53960 30L GBbogmmmaool sbmznozool 3obymegnmgdabs s gbogdmmm-
305-badsmnmol babmgasmgdol 3ngM ©gzmemomgdmma, 3m(3g3mo sMmaolb dMomMo-
&9&mo dodbgdn (The American Psychology-Law Society):

s) badsBommobs ©s badsmmmgdfngo 0bbEoGn@& ool (3m@bobs s go(3bmdogmgdsda
gbogmmmgoal Bzmamob s3ommgds 3besdgb@ o s go8mygbgdomon 33mggzal d9d39-
mdom;

) LoBoMmmgdMog bsgnmbgddo GLodmmmams gobsmmgdobs s Ladstmamab Lggg-
b 3935 3980b GLogmmmaonEo gobsomgdal bGndnmomMgds s bgmadgbymds;

3) gLogmmmams ©s LsBoMmamdzmebgms 3Mmaggboymo as9M™Nsbgdgdobs o
BAmm bodmgamgdal 0bgm@mdnmgds gbogmmmaonbs s LadsMmmolb bggmmadn dnd-
©0bsMg 33mag30m0, bogsbdsbsmmgdmmm ©s dmababy@gdoma bogdnsbmdal dgbabgd.

abgds o gLogdmmmans — LbadsGomalb Ladgsboghm bggmml gobznmemigdsl, A.
Kapardis 3o9000m93b — ,ba8sGmommsb dodsmmgdoo gbogmmmaool g0dmygbgdol dg-
bodmm 396056@ 930l LodMagmyg dgadmgds gy b0Mmglb 030l dabgrogom, oy Hm-
am® 0g6gds 3568568 gdmma: () Bbogmenmgns bodosmosmdn (psychology in law); (3)
gbodmermgns o bodsmoseno (psychology and law); (a) bLodomoremal obogmenmgos
(psychology of law) (Kapardis, 2014). Blackburn-ob gs6bsbmgfgdal mebsbdsw, gbngm-
mmgns bodsmomomdo ameobbdmadl ,abodmmmgoal b3gox0306/3mbiMg&mem asdmyg-
6gdsb LadsGmmal bgg@madn, dogsmomsm, MmamMoss: 3mb3nlb Rggbgdol Lobpmmds;
M0 Egdamoab/gabbabygmob gbodoznmn dpamdstgmds; asbjm®mbabgdal dgdmbgggeda
3dmdmal gbogggFnbmda/zemgaobosbmds ds3d3bg 3gMggmdobogalb” (Blackburn, 1996).
A. Kapardis-ob 30bgogom, ,gbogmmmaans bodommsmdn yzgmadg bdoMaw asdmygbgdswo
{&9M8abo} ngm Dg3mblLgbgdmemo Lodowsb s BoMmdmowagbos MbgMmbymmdal {gom® 3393-
mmdob} a5dm86393 doMoms bystmb Ladsmmmgdmoz gbojmmmaonsda (legal psycholo-
gy)“ (Kapardis, 2014). Labgmbmegds gbojmermgos s bsdsmomsemo Blackburn-ob 8ng&
208m0Yygbgds 0dobmgals, ,Moms dmaggel, dogomoma, bodsmmaomadmzgzgdomsb, sw-
3035890006, IMbadsMmmggdmsob s dbagmmgdmsb s 3o3doMgdyma gbojmmmmanm®-
LadaMomgdmngo (psycholegal) 33mg3980. @edmmmb, bodsmarmals gbogmenmgns asdm-
0496796 obgomo Lsgombgdol GLodmmmaon 33mmg390meb JodaMmmgdadn, HmamMmado(zss:
o&™M38 g3mMRomgdnsb/s6 g3mMRAnmgd0sb 5088056930 g5 339mm 3obmbgdl; Bbgmdmaga
30630056190s; LodmasEmMgdMago bofMdmmagbgdn s smomyyEgdo bbgsmabbzoggemo Lo-
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s oenm gbogmenmgns (forensic psychology), ob ¢bos asdmygbgdmem 0dbsl Bbmemme
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smbobodba” (Blackburn, 1996).
099bo@a(y o6 5MbydmdL bodsmammgdMmngo gbogmenmgnnls (legal psychology) be-

ymggmosme domgdamo asbbadmgmgds, Kapardis-ob dgbgonmgdoom, J. Ogloff-ob 8ng@

dgdmmagabgdamo, Jzgdmo dm@obommo gx0bozns, Lszdstabom goMomms s dmdag-

60(3, 080bmzg0b, Moms dgod(306mb 8m(398m bLRgAMLmSb s 3s330Mgdama gof 3390

3069bodmgMgmmds — bodomormgdfngo gbodmenmgos gbss ,008300693bg Lodstmmal

bgdmgdggdabs ©s 583056580 LadsGmamdy gogmgbal 3g3b0gHyma Jgbbogme. be-
doMomgdMago gLogdmmmans, sbg3g, Imnzo3Lb GLogmemmaoyMo 33mmg30L s 3Moddo-
30b 308mygbgdal LadsMmmmgdMng 0bb@ndnEgdcsb s LadsMmmammsb MMmogHomdada

3Yma3 5005305698056 d0dsmmgdom” (Ogloff, 2000).
bgdmm ImBobogmn g5635085d900L gomgamabbabgdom, babgmbmegdsdo ,,ocawo-

amo gbogmmmans” gognmobbdgdbo gbodmmmanal dzgostmal, Gmdgmoag sgHmasbgdl

gLbogmemgos-bodsGmmoab bggmmdn Bscdmgdam mgmEonm, asdmyqgbgdoom ©s 3Msddo-

30 bogdasbmdsl. agMowamma gbogmemmaons dmoagl 3gmagzobs s 3Msogdozol de-

35 3ndofmmmgdal, HmImgdacs, LoLEGgIsGoda(znnbsl, Mmebsdama Boscds@gdom dgad-

mgds gfhoEmHmma© 30g3nmngbmb 9o ob Modwgbady LygHmb, Moz ©sdmzgawgdyemo

0g69d0 3mb3Mg&mo 39460l 56 gbogmmmanal bgmeal Lodgsbogtm-33mggzom G Howo-
300D, 3m(393mmo Mgl 3603369mmdsdg 3mb3Mg@&mmo Lodmasmgdabmgal, dmasw
dgbgnmgdadg Ladgzbogmm @abz03mnbadal Logsbdg s Mdogdddg s dsm dndsGromng-
35Dy, 93Mgm3g, 3Mb3Mg& Mmoo J3900Ma0L o9y FodsMomnmgdal gobzomemgdol mbgdyg
3m3989mo g@o30bomgab.

onfoonmo gbogdmemmaonl asdmygbgdol LyzgHmgda FnEdogeE FoBNmzEads.
9b bggmmgda (3g9(36096930L LabEgds), Mmam (3 50006036y, IMsgamagzsmsm dgodmagds
©3%398049L. 4399mm dmgo@ebo Medwgbndy gmsobogoysnolb mebsg dmwagaamgdam
396bogdL. G. Gulotta (Gulotta,G. & Curci,A., 2009) s A. Kapardis (Kapardis, 2014) 3eme-

Logggo(30900b gomgamabbabgdoo:

1. Judicial Psychology {bsbsdsGonmmblagb@nogmo gbogdmmmaos 3.6.} gmgnbomog-
35 0bngnmbdyg, Hmam® (3 dGem@gdamdyg 56 gobbabyragmdyg ©s, sbggg, babadsMoemm
36m(39L0L bbgs dmbsBomggddg — dmbIgbdy, obsMmamgdnmbyg, sd339mbdyg, Imbe-
dofmmgdy;

2. Criminal Psychology {36080bmmmaon®o gbogdmemmagos. 3.6.} 3g0bbagmob nboogowol/
306, Bmamc (3 LadoMmomEsdmmgasl o Mmam®(3 g30568)b;

3. Legal Psychology {Lsds@omoal gbogmmmans 3.6.} s6s63mgdl gbogdmmmgona
(3M0bol 3mmMEoboMmgdsl s dndofogel dmddgon Lobbmabs s Lodmdsmadm jo-
6mB3gdmmdob bagnfmgdgdabomazal gedmboygbgdma;

4. Forensic Psychology {bsbsds@onmm gbojmmmans 3.6.} 0830330693 mmoas bsgoomb-
0006, HmIgmms gbogmmmgomco sb3g]@&gdo gowsdbyszgd 860d36gmmdsol ndgbgb
bodsMmmgdmngn 3gxabgdobs s gdb3gMmEnbob MmgambsdHaboom;
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5. Re-educetive Psychology {Lbogs63sbsmmgdmm-3m&gdoqmo. 3.6.} 3gobbagmab ob-
©03000g3L, HmImgdas 9399705619056 g535LBMMgdgm ©s Mgsdamo@oond o6
Loadbggmm Dgdmddgogdsl. bLbsgmmdl dgbedadobo mmbabdngdgdol ©obndbemy-
3L, abgEmdsl, 30D563gBmbormmdslb ©s 9539J&mMH™dsl;

6. Legislative Psychology (bs306mb3mgdmm gbodmmmaos. 3.6.) 3mbsbomgmdl dmJdg-
0 396mb3gdemmdal sbzgBsdn @s sbama ngMoponmo 6mmdgdal dgd4dszgdsdo.

Gulotta-sb dogc dgdmmogzodgdamo, Dgdmom godmygbgdmmmogsb gsobbbgezgdae
3608 9M01393dg 0ox9dbgdygmoa gmsobognzsnolb dobgogzam, gbogdmmmans-bsdstmmal
bgggmmdo gbogmemmagoob asdmyqbgds dgodmgds ngmb ,3oMsdnma/mdnsmmm — Mmeqba(s
{bagombab} 8g(360gGmmo {nbodmmmgonma} sEbob bgdnbgzboc gsmgsmabbabgds beg-
35 (Bogomoms, badsMmmamsdmmzgzal 3oHmgbymn dobsbnomgdmagdal b dmb3al Jgb-
LogMgdal Jggobgds) s 0M0do — MmEgbse GLodmmmann&o dgommegdo asdmaygbgds
©0536mbG0gNM0 Ladmemgdgdab/8gommgdol asbbabmamMabs s aomdxmdgbgdobogzal
(Bogomomsm, 9Jb3gMEB0ds, 96 K3z nbo szombgs)* (Gulotta,G. & Curci,A., 2009). ogo-
39 93&mcab dobgozom, ,gabogmmmaosl dgmdmos ©sqgbdatimb LadsGmamb dob doemal-
b3g3530 dMabEabml Mgommdals MG ymaMo Hg3mbLE M d0s. Bofmmas, bobsdsGmmm
36m(39L0 gmgnboMmgdamos s abEmMGoym Mgommdsdy, sMsdgm, yzgms sMbgdmma
3Om39@Gmo badmsmadob g0dmygbgdom, sbamo Mgommdal 3mbLE MM gdsdy, Hm-
3gmo(3 800bbEMogz0L abEmGommo Hgsmmdab 396” (Gulotta,G. & Curci,A., 2009).
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mmos d98ga0 9mg39689d0b/30dsEmmumgdgdol babomesg bomdmgsmanbmo:

1. badamormal gbogmemagos:
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THE ISSUES OF THE SCIENTIFIC SYSTEM
OF PSYCHO-LEGAL STUDIES

Vakhtang G. Nadareishvili'

Abstract

The purpose of the given article is to define the place and importance of psychological sci-
ence in increasing the effectiveness of theoretical and practical activity directed at normative
regulation of social relationships. In particular, the article reviews modern directions of psy-
cho-legal studies, defines the areas of cooperation between psychology and legal studies,
identifies the important themes/problem issues, as well as the promising directions in this
kind of cooperation. The article also aims to highlight the productivity of a full utilization of the
potential of these two areas (psychology and law), as well as of the productivity of multidis-
ciplinary approach, stimulate cooperation between these two areas for the purpose of social
security, stability and progress, strengthening legality and law and order, as well as the fight
against crime and protection of human rights.

Key words: sub-disciplines, normative, regulation, deviance, attitude

Traditionally, psychology, and, correspondingly, its applied sub-discipline psycho-le-
gal studies was thought to be a second-rank resource, assisting legal studies and was
only considered in very few, special cases. At the same time, “it is difficult to conceive
of intellectual domains that should, once paired semantically, be more interdisciplinary
than ‘psychology and law’. Both psychology and law are, fundamentally, concerned with
describing, analyzing, understanding, explaining, predicting and, sometimes, shaping hu-
man behavior. Most certainly there are major differences in methods.” (Carson,D.& Mil-
ne,R.& Pakes,F.& Shalev,K.& Shawyer,A., 2007)

One of the reasons for scepticism around psychology (here we confine ourselves
to psychology problems) was, among other things, insufficiently developed psycho-legal
studies and, consequnely, disbelief in their utility. In the last decades, a serious break-
through was observed in cooperation between psychology and legal sciences at the in-
ternational level (also, partially, in Georgia), which could be explained by some succes
achieved in psycho-legal studies. It is easy to understand that the intensity and productivty
of cooperation between the two fields depends on the competence of its representatitves
and their efforts to focus on mutually interesting themes and coordinate their efforts around
the problems that are important for both. It is entirely legitimate to state that “The issues
are not the relevance of psychology and law to each other but the extent to which the law
and legal system should and are prepared, to embrace psychology and the extent to which
psychologists should, and are prepared, to adapt their work to the needs and requirements
of the legal system.” (Carson, 1995)

' Vakhtang G. Nadareishvili-Doctor of Psychology, TSU
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The American Psychological Association emphasizes the neccesity of cooperation
between psychology and law, the directions of which are reflected in the corresponding
division of APA and the priority purposes declared by the American Psychology-Law So-
ciety:

a) Advance the contributions of psychology to the understanding of law and legal insti-
tutions through basic and applied research;

b) Promote the education of psychologists in matters of law and the education of legal
personnel in matters of psychology, including the appropriate use of psychologists in
the legal system;

c) Inform the psychological and legal communities and the general public of current re-
search, educational, and service activities in the field of psychology and law.

When discussing development of psychology — law, as a scientific field, A. Kapardis
notes the following: “ The plethora of applications of psychology to law can be differentiat-
ed in terms of what has been defined as: (a) psychology in law (b) psychology and law and
(c) psychology of law (Kapardis, 2014). According to Blackburn’s definition, psychology in
law refers to “specific applications of psychology within law: such as the reliability of eye-
witness testimony, mental state of the defendant, and a parent’s suitability for child custody
in a divorce case” (Blackburn, 1996). According to A. Kapardis, psychology in law was the
most frequently used term among the three mentioned above and was the main source of
confusion in legal psychology (Kapardis, 2014). Blackburn uses psychology and law to de-
note, for example, psychological research into offenders, lawyers, magistrates, judges and
jurors (psycho-legal studies). Finally, psychology of law is used to refer to psychological re-
search into such issues as to “why people obey/disobey certain laws, moral development,
and public perceptions and attitudes towards various penal sanctions” (Blackburn, 1996).
As far as the term forensic psychology is concerned, it should only be used to denote the
“direct provision of psychological information to the courts, that is, to psychology in the
courts” (Blackburn, 1996).

Kapardis thinks that as there is no generally acceptable definition of legal psychology,
the definition suggested by J. Ogloff is sufficiently broad and parsimonious to reduce the
confusion surrounding this sphere. “Legal psychology is the scientific study of the effects
of law on people; and the effect people have on the law. Legal psychology also includes
the application of the study and practice of psychology to legal institutions and people who
come into contact with the law.” (Ogloff, 2000)

While considering the above definitions, for us psycho-legal studies is a sub-discipline
of psychology which unites all theoretical, applied and practical activities in psychology
— law sphere. Psycho-legal studies include many directions in research and practice, the
systematization of which equally allows to allocate them to one or several spheres depend-
ing on scientific traditions, importance of the given field for an individual society, a general
vision of the subject and object of a scientific discipline and their relationship, as well as the
level of development of a specific direction or sub-discipline for the given moment.
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The spheres of the application of psycho-legal studies broaden all the time. As already
noted, these spheres (scientific system) can be grouped in many different ways. Find
below slightly modified versions of several classifications, with G. Gulotta (Gulotta,G. &
Curci,A., 2009) and A. Kapardis (Kapardis, 2014) classifications taken into consideration:
1. Judicial Psychology focuses on the individual as a defendant as well as other partici-

pants of the trial — eyewitness, victim, lawyer, judge;

2. Criminal Psychology [or criminological psychology] studies an individual/person as an
offender and as a deviant;

3. Legal Psychology coordinates psychological knowledge and uses it to meet the needs
of criminal and civil law;

4. Forensic Psychology is related to the issues the psychological aspects of which gain
crucial importance in legal evaluation and expertise;

5. Re-educative Psychology studies the individuals who are under corrective and reha-
bilitation or punitive measures as well as the purpose, value, advisability and effective-
ness of those measures;

6. Legislative Psychology participates in the refinement of enacted legislation and the
elaboration of new juridical norms.

In the classification proposed by Gulotta, the criteria of which are different from those
stated above, the use of psychology in psychology — law could be direct and indirect. “It is
direct if scientific content is strictly considered, as, for instance, in the evaluation of defend-
ants’ personalities or the memory of eyewitnesses. It is indirect if psychological methods
are used, as, for instance, to establish and improve diagnostic techniques in expertise or
cross-examination.” (Gulotta,G. & Curci,A., 2009) According to the same author, “psychol-
ogy can aid the law to strive toward a truthful reconstruction of reality. Indeed, the focus of
trials is not historical reality, but the construction of a new reality that tends towards histor-
ical reality through all available procedural means.” (Gulotta,G. & Curci,A., 2009)

The system of psycho-legal studies can be presented in a concise, schematic form
emphasizing its major elements/directions:

1. Legal psychology:

The system: individual — society — state — law;

Stability of social systems;

Social and psychological aspects of the transformation of social systems;

The individual’s rights and freedoms;

Justice and law;

Democratization process — the dynamics of the prevalence of social integration over social
regulation;

Themes of social adaption and maladaptation;

Regularities of the formation, change and operation of social norms;

Social, psychological, juridical and political preconditions of the effectiveness of law;
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Lawful behavior, offence and juridical responsibility;
Deviance and crime;

Criminality and the mass media;

Legal state, civic society, rule of law;

2. Criminological psychology:
The factors of criminality and crime, in particular psychological factors/causes;

Psychological mechanisms of deviant and criminal behavior; psychological mechanisms
of offense;

Regularities of the formation and deformation of legal awareness;
Psychological aspects of social control;

The subject of crime/action (criminal’s personality);

The subjective aspect of crime/action (intention, purpose, emotion, motive);
Issues of crime prevention;

The problem of effectiveness of corrective and re-educative measures;

Diagnostics of personal and group (subculture, counterculture) characteristics determining
illegal behavior and the prevention of behavioral patterns and stereotypes;

Psychological regularities of the internalization and fixation of norms and values (i.e. de-
velopment of stable mental formations) during socialization and re-socialization;

The issues of aggression and conflict;
Gender and demographic correlates of criminality;
Family and adolescent issues (domestic violence, bulling);

Victimology. Crime victim. Psychological factors of risk generation and the provocation of
crime.

3. Forensic psychology:
Psychological aspects of legal proceedings and law enforcement;

Psychology of law enforcers and the psychological description of their activity; psycholog-
ical evaluation, selection and training methods for law enforcers;

Consulting and selecting accused, convicts, sentenced, witnesses, jurors;

Psychology of interrogation and testimony: psychological regularities of obtaining, record-
ing and evaluating information; diagnostics and prevention of errors and fakes in testimo-
ny; psychological composites of interrogation strategy and tactics;

The methods of influlece used by the participants of legal proceedings and their accept-
able limits (special ethics); problems related to psychological coercion, violence, sugges-
tion, and disinformation;

Exculpatory or mitigating circumstances of fault;

Issues related to legal capacity (affect, imputability, partial imputability, diminished respon-
sibility);
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Methodology and methods/techniques of forensic/judicial — psychological and complex
psychiatric — psychological expertise.

4. Penitentiary and re-educative psychology:

Resocialization and re-adaptation of offenders;

Social adaptation disorders and the problems of maladjustment (alcoholism, drug addic-
tion);

Assessment of personality characteristics (in the context of amnesty and conditional early
release);

Probation institute related issues;

Psychological conditions of inmates in penitentory institutions;

Psychologcal aspects of the formation and functioining of informal groups in the places of
detention;

Penology. Psychological concepts of punishment and penalty.

5. Legislative psychology:

Studying normative systems and specific norms to ensure the compatibility of the legal
agenda with the current state of society (public opinion surveys), its needs, goals and
challenges;

Planning legislative changes and their enactment to determine the time-frame necessary
for adaptation to these changes, and consequently, to ensure their efficacy and social
stability.

6. Psychological law:

“Studies legal norms from a juridical standpoint deserving psychological evaluation for
their interpretation or application. Psychology specifically focuses on cognitive and be-
havioral aspects and how they affect third parties. Psychology is therefore the specific
discipline that might help to judge human conduct in a legal sense. From a substantial
perspective, it refers to “psychological states,” “situations,” “circumstances,” and “respon-
sibility.” (Gulotta,G. & Curci,A., 2009)

In addition to the above, it is advisable to introduce into psycho-legal studies another
direction, which is the examination of the legal culture. In addition to the existence of com-
prehensive normative system, to ensure full functioning of the normative system and elim-
inate and prevent non-normative/deviant/ criminal tendencies, it is necessary to consider
“a human dimension”, that is the existence of a high level of legal culture at the individual
and societal levels. A component of the legal culture — legal consciousness, encompass-
es the systems of sets, expectancies, beliefs, attitudes and opinions related to the legal
system. Another component of the legal culture — normative/legal behavior, is related to
the synergy between the conscious and unconscious regulators of activity. In this case the
analysis concerns the mutually complementary cooperation between unconscious mental
formations and conscious motivational and voluntary processes. These problems clearly
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lie within the scope of psychology and it is impossible to carry out a comprehensive anal-
ysis of legal culture as well as of the issues of normative regulation without focusing on
this direction.

The list of tasks and directions of psycho-legal studies clearly demonstrates that for
most authors the examination of the issues of normative regulation necessarily requires
the consideration of the individual’s cardinal psychological characteristics, specific psycho-
logical states, sets and expectancies as well as the specificity of the levels of mental reg-
ulation. The Georgian school of psychology which is based on D. Uznadze’s Set Theory
can make an important contribution to the development of psychology-law science in case
necessary efforts are made. Achievement of the above listed and other objectives requires
the intensification of research in this direction and the stimulation of the development of
theoretical, methodological and practical aspects of psychology.
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bLAN330-30HDdNAN630L LAFIEDN30:
369, 30603360 ©J 3YVHIGIV0
LOIGIMON3360 bLOJOGM3IOMABN

399M0d YA gmady’

33LEMagd@n

60bsdwgdomyg bBodos gobobommogl bsgomoggemnmdn 8056 (39em9d o 3memd & aemo
bBgmgmGodgdoom godmbggmmo gobmsoncmnbgol cmobggob@amn bgdsb@o ol bojoobl. 9330~
mogemo doboems dmogzogh 0g. xogobodgomol bobgemmdol cdocnobol bobgemdbogm @bngg-
boBgBob, 3ndsbodomaem, abojmmmagnnbs o gobsormgdab, obgzg, bmosma® s 3menn-
0gam 893609098900 Bo39B98980b bGgRIbEI30b 399m 00b30Lb dg@9373L. 509500
ogm@omm bogadggemb J860b crnbggolbdamo bgdsbdnzs, jodme, 860d369mmmdolb mgmmons
(Leech, 1981). ;3cmg30L sg@mocra@mmds bbgowobbgs bmooemam 3mbBg/bBda gomibm-
3099390 30Dmonm0bgol gomom go36(39emgd0oc ol g3ob3ommadgdmemn. donbgosgewm
dm@o@n 06 M gbobs d9b6GocraFmo xsbdGmgmmdabs o Gbogmenmgna@a dobodmemszool
B99B03930b dndsE o, bdomow dgmdhbgggemo, gom36mdagmagdgen godemonmnbgn gozbmdo-
998, 6065bESE 306 dEHob N Jobn3ems (300D g oMobogemgd bodosbms.

BoBomgdaemds 339398 (36o@ym, Gmd G9b3mbogbBoms wdgd8gbmdol bogmmst mogdy
306930005 30bmonmnbgols momymanmn gogmgbs, 30bbsmomgdoo bogsGmggmmb dmds-
mogoe gammbo momdgdol Bo6dmdswggbgmms dbGosb dnmgdaemn 3600 ol 56 door do-
9% d963(363960b HEML. 3o Bmenmnbgol smbodbaemn dgdmbgg5980, 9898 9bsco, 396gMmbe oo
JarBam e bogoobgdlb (3meodogs, Ggerogns) ;30390698 @ bBngds@ndsznol 36m-
Gablb 9bymdl bgenb. gd3omomema dobsomnl sboemodol dgoggom godmgemabs, Mmd smbod-
bagemn §0dols obyambdo gom 33900 bgdsbGogmma (33cmomgdol B9bgb (30 dgnbodbgds:
dmbomdmab (obndmmo@mmab) Gngm 358mygbgdmema crgdbogmmo ghmogmemgdab bmosema-
0 860d369emm35 559487 306mBo(3098b 0dgbl, Hs s 8b8gbgemab (Bbbg9m3crab) 03w %-
98 mmmdsDg Mo ymaRoms sobsbgds s boznmotio smfdob bobbmmgdo gdg0b dgBebab 396
930dg93b.

33magg0b dgmgge @omanbos, Hmd Josmmggmo sboemgsdmmgdo 036mE96 Rbogmenm-
aoamo dobodgemoz00l 0mbndbaem Gogdngol, dgmdemnsom 3mdmbogozool 3Gm39bdn dobo

009680930306 985 ©5 b5 3emgd5® 97395006 85 Dmo00bg0l W& ymgnmn gogengbol F39d.
b633\>5dm bn@gggi’m: 50%@00070630, abogmenmgoamo dobodmmazns, mobgzob@ama bg-
8568079, @ 9® gero bGHgmG03960, 396@gM0

1. 3gbLagsemo

500530560b 30Mm3zbgds mobosymmamn ggbg@ogntn doboboosmgdmgdobs @s bm(zns-
o 3mbdgdb@gdol MEmogMomms3o3domgdama aogmgbom yomadwgds. s3sbmab g&-
mo@, gbsl, Hmame (3 s@sd0s6ms 3m3nba ool dofomae badnsmgdsl, 360d3bgmmasba
Baemomo dondmgol 30Gmgbgdal omddal Lob@gdobs o dzgzomo Rggggdol Bsdmysemo-
3905d0. dgbodadoba, bszgnMmggmoa sfss, MM gbmdmoag LobEgdsda sbobmma s3s myy 0d

LoBMgdEMgdal 3mmadGou® (56mdagMgdsda sMbgdama JamEueamo bEgMgmEndgdo

1 39MgM0d FNM(39mddg- omemanol @mJ&mEin, oby.

182 JoBoramo gbogmmmaonGo gu@bsma, . 6, 6mdgca 1,2024. ISSN 2667-9027



Lnado-godrsnmnbanl bgdsb@ngs: gbs, Bsbadmmazas s FNMEYGHMmo bGgHgmGndgda...

3603369mmmgbom g565306md53L 5s8056980L dogM Lsgmmoma magolb smddabs ws bbggd-
096 YOH0gMmg8ggdolb Immgmgdl.!

LogoGmggmman, obggg Bmamez bbgs Lodmgsmgdgddn, 3oMmzbm 0gb@mdadyg
39OGnOgmo bBgMgm@dgdal gogmgbs domdgE sg&omMans. dmmm smbmgmmgddan
LogoBmggmmb abGmMommow 358 Msmjomnmds babmasmmgdsd, (36mdogfgdal mgaem-
LaBANLom, 360d3bgmmmzabn BEIBLEMEMBs (300 goba(sos: baddmms 3ogdamal 33300 bo-
3bEM3gbm Rohmgda g3Mm3mds Mmafgdymgdgdds Rssba(zgme. 3oMomngdals 53 mgombe-
Babm (33mad LadoMmmggmmb do3bmzMmgdgmms Lbgsabbgs mamdsl Imeob nEgmemao-
0 M0sbb3mgds a0dmabgos, bomm mgembabmobms bbgsabbzomds dmbgdogowm sabs-
bgds 30mMzbym YOHM0gHNMdgddg s 3gHdomy@ 3mInbogs30sdag 3mmnbogds. md s,
3@305bms ImGal 3mIMbogszns Jbmmme 06gxgm@mBs(300L 3oms(3930L Gomamgdl bswg-
3o, o356 gbnlb 358mygbgdal Lodmomgdom B3zgb aoM33gmm Bmbg09dL? (Jakobson,
1960) s dgbodsdal badg@yzgmm 548 9dL> gobemmadom (Austin, 1962; Searle, 1969). 3
Mmb Rggb o6 dbmeme Lomddgmb asdmgbs@egm, M8y bdoMow gMmdsbgomnl 8ngm
Mgommdob 5 gdsdg atymaom gogmgbsl gobmgbom. LEmM g 93 ML brgds godemsn-
00630l (36985 domDg of@momaa.

AMam(3 30300, 35dmsnmnbgo oGl gbagmmmaonma dobodqmasznal abgmo bobg-
mdd, Mmdgema(g 50530560 s0dymgdl oggawgl Loggomstn gidbmdgdabs s Ggommdal
0d80b bobBmEMgdn.* 01339, 506036mmn Bmzgmagbs Gbogmmmanal LygMmmb bsgds ©s
FoomE 3M(39mEgds Mmamcz bmgosmy®, sbgzg bmEommabazob@néd 3mbdg]begd-
bgs (Sweet, 2019; Catapang Podosky, 2021). aodmsomnbgn, Gmamty bmgosmya
dmgmgbs, dogmomazmgdabs s gog3mabol dm3dmzqdals 0blbGMMAnbGowm g393mabgds Lbge-
3bbgs bmgosmym aomgdmdn, 04650 gb 3oMowo MHMNgMNMdgda, badstmmgdmnga bob-
&8s, ©absgdgdab bzgFm o 3mmo@ogs (Ruiz, 2020; Spear, 2023 ©s Lb3.). bmgomeab-
330b& M0 M35mbsBGObm, 3oDmsnmnbgol 8mddgmgdal 39ds6ab3gdo gbmdMmazo Gogob
(nbg.: linguistic order) Lbs30mboo sG0b gob3ommdgdema (Catapang Podosky, 2021). oy -
(35 bDdasbabdgmos, MM, sebadbmmo dmzmgbabsowdn 833mgzeMms dbsMEo 0bGgMabol
dogybgoszem, 3obmonmnbaon, Mmam&(3 @abznmbab (3om3gmmo babgmds, Bsjmagdow s6nb
dgbbogmomn mabazob@nco Mgamadszonl gnmboom. Rgdo s 3z0639d0m, mabazob@nco
36153358030L 035mbsbGHOLom, gobmonmabgo, HmamM(y gbmdMagn dmgmybs, ©dg@gbow

300339990 8030l LadgBYyggmm 548gdals, 3gedme, sbgMmBoggdal b3gogngnEo gsdm-
49b6980L 360b303L 3ysmagds (Purtseladze, 2024). bobsdwmgdstyg bs@nsdn gabzoboemsg

! 0bg30L@ M0 BoMEMBommal 3G0b(3030L (LgdoMabs s YMEBRAL MgmAos) msboblow, 9bs

>bMmM3gbgdady gogmgbol obwgbl. Ottenheimer, H. (2009). The Anthropology of Language: An
Introduction to Linguistic Anthropology. Belmont, CA: Wadsworth.

2 9bmdcogo gmbizogda. Jakobson, R. (1960). Linguistics and Poetics. In T. Sebeok (Ed.), Style in
Language (pp. 350-377). Cambridge, MA: M.I.T. Press.

3 La8g@Ysgmm @930l mgmos. Austin, J. L. (1962). How to Do Things with Words. Oxford: Oxford
University Press; Searle, J. (1979). Expression and Meaning. Cambridge: Cambridge University
Press.

“APA Dictionary of Psychology”. APA.org. American Psychological Association. Retrieved May 20,
2024.
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Joormo Mgommdobomgol sdsbsbosmgdgmn 3nm@memmo bGgMgmEndgdom asbdo-
Amdgdmm aodmonmabal mobaznb@nco bgdsbGn ol mgzombsdMaboo.

B0bsdgdatyg 33tmg30L oG o mEmds gsbnbodmgMgds 08 gogd@om, Mm3 bbgsowsl-
bgo bmgosmy@ 3mbEgJLE 3o ofmmme >0l gogM(39mgdamo gbogmmmaommo 356034
m300b 0bgmo gm@Ts, MmamEnEes gombmBogmadacrn 3obs0cnbgn.” dombgoszom
080bs, ®m3 Mmsbsdgommsg badystmdo do@memdl 06@gMgbo 3gb@ommEa gobdMmmgmm-
babs o gLbogmmmannfn dsbadymaznals §od@&nzgool 30ds6m, gogmsbmdagMgdgma gs-
ma0omoban bdomaw dgdhbgggmos 3b3gbgmabmgal (3bbggMm3mabogal), Joamsed sado-
3bob gLogogzobogalb nbgmogg ©s8s6a3Mg39mns, BmamMs 3o(36mdagMgdmmo, babsbbsm-
356bDMsbymo gLogmmmaon@o dsbadnma(zns.

q83060qgema dobams dmazagb 03. Kogob0dgzomob Lobgmmdal mdoeabol bobgmdbo-
g™ bnzgMbodg@ol 3¢dsboGecnm, gbojmmmaanbs s gobsommgdal, sbggg, Lmgos-
M ©s 3mmoGoinc dg3bogcgdoms gogMmEg@&oal LEMEIbE L asdmznmbzals

d99390L. 33mg30L dggagdol mebsbdaw, Mgbdmbogb@os 1dg@gbmdal 3nm@nEmmao
LEIMIMG03gd0c 35b630MMBgdMmo goDmMs0mMnbaol gogmgbs sMsgMmbgm asby(300,

306bs 3gomgdom, Hmeabsg 0bobo LadeMmggmmb dmgemadqgms NaGmbo momdals Bom-
dmBomagbgmms dbMoEsb 3Mn@ongal 6 dgM(3b3960L Mdogd@gdem J39Mmsb. srbadbym
d99mb39398d0, aobmsnmabgol mabggzob@ma Lydsb@ogzs, doMomowsw, aqgbmgfal be-
300bgd00b 36 bmzom gmE G sb3598gdcsb (3mmo@ngs, Mgmagos) sbmoMgdem
369893L g0(303L. 506036 FMHomdo gadmonmaban bBogdsodnds300b? 8ma(z303L, Mac-
306 3ob03¢ma300L Mdaggd ol gmdbmdgdobs @ dmbadEgdgdal gomgabnmgdol gbom,
LodmaomMgdabgsb Bnbn gobbbgsggdanmmdal bodasbdom, 3nmEPGymo bLEgHgmGdg-
bab gofmymanm gogmgbols 53dogMgdl.

2. 3gompmemmand

33930l 3gomeo MM g&edlb dma(3030s. mdoabol babgmdbogm vboggmlbod gl
Bgdmbbgbgdmmo goznm@g@gdolb LEYIbEGJOL Jgzmsegady, dmbsbomgmds dogmmo
3bmbodnM gs8mzombszedo, MmIgmoai godmenmabanl 393mb3z9390m5b ©s3e3dnMgdom
domoa godmzomagdal dgbobgd abgm@dssnal Im3mazgdsl nbobogws 3abbow, 39Mdme,
9L3Mbgb@gdL Mm@ AN bGgMgmEB03gdom 3odmbggnmon gobmanmabanl 3mb@gd-
b0 bdnFo 3mbIgbama BB dal hedmmgmes g3omgdmmao.

m39s LEYEI6GS 333980 IMbsBomgmdal domgdol 3bamds gsdmmggs. 33mggol
dmbsbomgms Ladgsmm sbago 19 Bgmb dgemagbos s gmggmo domgsbo gMmzbgdom
JoBomnggmo ogm. dmbsbomagms dgsmgdom 33067 Moibgo go630Mmdgdymn agm 33mg-
300 L3g(3080300: B0bsdmgdemy LEsGNL Jnbsbo oM Gommm bmzosmmEo gsd8mzomb-

30b d9009a960b BoMogqbss, sedge 3Nm@uemo bGgMgmEndgdoo gobdnMmdgdama
35bm0m0baol eH™ML 38dmygbgdmma magdbogn®o gfmgnmagdolb LydsbdngmMa sbsemo-

' Wilson, V. (2024) Unconscious Gaslighting: What Is It and How to Manage It. Exceptional Futures,

https://www.exceptionalfutures.com/unconscious-gaslighting. Retrieved March 3, 2024.
Lofzbgomob 60dbom sEsmzgs. Mebsdgommgg Ladysmmdn smbndbagl bmznsmyMa nsMmnygdals
80693935b. a08460s, 3. (2013). dgbogoemo mgd@ ga@mbocemabBnzsdn. mdamabo: n@gbGmds.
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bo. 3gMdme, gumsmads gomdmds smbodbymo Godob abznmbdn bdoMew gsdmygbgda-
mo Lo yzgdob ((3693930b) 8603369mmdal sg@&mamabsznal 3Mm(39L5ddg 330039850,
mgdbogne gfmgamms bgdsbognmo sbomabal AML asdmygbgdym odbs . mohal
3609369mmdal mgmeos, 3g@dme, 3603369mmdal 3ol BogH dgdxdaggdamoa gmobogngs-
309 (Leech, 1981).

983060qemo dabamob dgbbegmoab mmbL gedmygbgdamo nygm GFswazommo d9dgs-
Bgdoma dgommeEgdo, 3gMdme, s6smada s Lobmygbo. 8330039803 (3boym, HMB Ladsm-
mggmmdo 33bmgMgdo sbomasbfegda gsdmonmabanb mdogd@gdsw 0393096 dgdgan
dofomaon 3Mmdmgdgdal godm: gbgbos 39b@g@Mmsb s 303d0Mgdmma bsombgda, ngm-
maono ©s 3@ nco 3mbabdmgdgda, 3oMngfamo 396ML3gdEn3gd0 s gdogMs(30s,
boboyzotmemm s@hgzebo s FPmEYOsmsdmAnbo JmEmBobgds, gomgabmds ws Rs(380L
bEomo. gd3nGane dobomadg s 3306039083, sbgsy, (3boym, HMI gobmsnmabgal gbmd-
03 368 94bEd0 g5 339mmo LydsbGoMMo &qbwgb(30s g0bndbyds: 5¢bndbyma Godal
©obgnmbdo g98mygbgdamo mgdbognco gMmgnmagdo ((3698900) dsma Loymggmomome
(36mdomo LmgnomMo G g0Mmgal goMms, sbam, 63948 M JMbmEs(3090L ndgbl. se-
6036 dmzemgboll mudm gM (3w dgdamd mse39ddo asbgabomag.

3. bo@ygzob 360d369mmds > g3dmsnmnbgn

Lg3s6@03s, dobo GFoMmm gRnbaznom, g6alb 3gd39mdom 3603369mmdal go3mbad)-
30L 3Gm3q9LL dgobbogmab. 360d369mmmds, 83 mzombsbdMabom, Lodyzob ot dbmemme
boemgdbogmbm gob3oMGqdol dma(segl, 9Madgm dbmzna(3nal yggmes gegyg@bs s bagy-
abLL. LydsbGogolb dabobas, dgadgbmlb 360d36gmmdbals godmbso@gobs s 3mbBEg4LE 0
0d&momadaznab abgdo Bmam@s 39y, sbggg sMeggMmdamye 3mBmbogs3nsdan.’
®- 0oh3ds, 3odmhgbomds gbsmdg(3609Mads, MmIgma(z 360d369mmmdal Morme s IMags-
BgMmM356 LodysEmmb dgobbsogmows, oo asgmgbs odmbos mabazab@ Mo Lgdsb@ozab,
Amam® g 9bsmdg3609Madol @oMmgab, gobznmemgdsdy. mofo 938303900, Gm3 body-
30b 36033bgmmdol dgLBagms adggdgmos bbgemalbgzs bmommobazob@nein god@m-
0l 30035mabB0bgdol aoMgdy, Momasb Lbgssobbgs 3mb@gdbEdo Lo@yzsed dgbadmmes
a5bbbgag9dmma 3mbm@s(30980 3g0dobmb.? mofal mgm@ool mebsbdsw, mgdbogn® g6-
ogmmb, dobo bo@yzsbodyzomo, ©gbm@sonmo 360d36qmmdal gomms, dgadmgds Mogo
535898000, 3mb&gJLE 06 g98mBrnbomg, 8603369mmdgdo 3dmbrogl (Leech, 1981).

Bobodgdatmyg 33mag30b gofMamgdda 360d369mmdals mGa Labgmdaom s, Jgbodsdo-
Lo, domn 5x360d3bgma @gMBnbgdom gobgmaddmgsbgmgd, gbgbos: bmosmyma 3603-
3b69mmds (0by.: social meaning) s sggd@&m®o 360dzbgmmds (nby.: affective meaning).
bemgosema@o 860d36gmmds dmagagh Labmasmgdol dog® Lodyznbozol Foboggdmem
©383060m390L. LbmMgo b obEmMGanma© Redmysmodgdama 3mbm@ozngdo gobsdnfm-
398L (30m3gnmo 3m@GnEob 56 Labmgasmgdfngo xangalb Bgzcgdal dogm Lodyzal

' Britannica, T. Editors of Encyclopaedia (2024, May 14). semantics. Encyclopedia Britannica. https:/

www.britannica.com/science/semantics
2 Ramtirthe, P, Ovhal, M. (2024). Geoffrey Leech’s Seven Types of Meaning. Journal of Research
Administration, 5(2), 11465-11469. Retreived from https://journalra.org/index.php/jra/article/view/1242
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06936980 5d0L 3bgdL, Mowasb dmasasb abgom 3g@omnbazob@n®m sb3gdEgdl, Mm-
amfgo0(3os: bmgomgnmEudgmo bmfMdgdo s Gabgnmmdgda, obGmEaymoa asdmzoo-
9ds, domangmgdal 308mnbstyg nbsdngs s 9.9. 3g39J&mE0 3603369mmds 3o, be(zns-
fnbasb gobbbgogadoom, dmagagh magdbogyMo gmgnmal go8mygbgdocm gsdmbggme
a6dbmdgdl, 03 bydngd@n® 068 M3MgGo(309dL, BMBmadba (39 3gnmo bodyzs gLo-
Jmadmzon@o Mgodnob @mbydyg doqdb R3q63n (Leech, 1981).

3603369mmdal aodmbso@zobs s omddob bszomba doemnsb 3603369emmzsbos asbems-
000630b 3m689JLE3d0. 306D gobmsnmaban, M3nMzgmagl ymgmabs, 3g@Mdsmy Jo-
Bodygma(300L bomdmawaqbl (Purtseladze, 2024), ol 8603365mmgobbomom @agndbgde-
oo gbmdmaga 3mblbE 30580 b3g30x0396 go8mygbgdady, o3, sbggg, ImasdFgdl
Lodygems 360d369mmdgdaom 35603mafgdsl, dsc ©adsbobyxgdsl dbbgzgMm3mdg gbagm-
mma0@n 353mg6obs s 3mbBEmmmoal dm3mggdol dobbom. s3Mngsw, 360d365mmdgdals
©335b0b% 930l 5mbadbymo 3(30gemmd530L 0BG nR0(30Mgds domnsb 360d365mmasbas
396dsm9Mo dobodgmas300L J3gomo dgbnbssmdogagdabomgab.

9930609 Bobomodg s330603980L dgmgase aodmgmnbrs, Gm3 LB ngds-gobmon-
mabgol 3m6894LE 30 Lmosernfa 36ndgbgmmmdals v39]@& 36033bgmmmdaw bgdsabdo-
396 35M054865L 35bymgdom abgo dg8mbzg39830, MmEabsz 8mbamdemy (3s603mma@m-
0) mgdbognEo gBmgnmgdal bmgosmy® 3mbm@s3098L dmem@sw nygbgdl 8b3gbgmadn
350 339mmo0 93mzoncmo Mgodioob god8mbggzal 30bbom, dsgsmoma, Mmwabsy 386034
mo@mMo Labmasmgdsdn Jomgdnm 3mbadMYdgdL, ©ed3z300Mgdnm GMon30gdbs ©s
3NOGNOYm bmM3gdL gyFmbmds, Moms dbbggMm3mdn gs8mabzomb abgmo Mamymenma
q9m(309d0, BmamMgdaes LoMbgomo, ebsdsymal afdbmds ob dada. Lgdsb@ o no
33momgds 03 dgdmbggzedn gobmonmobanbmzgol sdsbabosmgdgmo sdsbgMgggmo
989J&0L dombazol gdLabyMgds s dbbggM3mbg gbogmmmaon® Dgasgmgbsl sdmag-
980, Moasb s394 mmMn 3603369mmds gdmzoamao 960b! byzgHmb 80g3m03698s ©s, dg-
Lod5d0boE, 5830560l g3m(30580L doMmzgal nbbEMMBg6E @ 0g(3939, Mowasb dgndmos,
3L3gbymob ao@abygzg@nmgdgddy go3mgbs ngmbomb. s3Mngsw, bEngds-gsbmsnomabanl
3M6&94L@30 mydLogyHo gRmgnmgdalb sx39d@ G0 3Mmbm@azngdn GLodmmmannEn do-
Bodmmagool badnamgdsl Bocdmarg gbU.

0993(39, Nbs 500b0dbmb, M3 gobLsbomggma dmzmagbs bdaMew gsbadMmabzgm, go-
(36m809M9bgem babosmb 8§oMgdl. smbndbmmo gs6bs 3mmmgdam bdnGos Lbgswsbbgs me-
mdob BaM3mBomagbgmms dmEnl 3m3nbogsznol MmML. bGnads-godmasnmabgol Jotora-
0 Mgommdobomgol @edsbabosmgdgmo bgdsb@nzob bsznmbl dgdamad magdn gobzaboemas.

4. Lnads-35bm30mnbanb LydsbGnzs LadsMmgzgmman
4.1. 353m30mb3a0b 3993980

Bobodgdatmy 33magzol gomamgddo RsGomgdama aodmzombgal 3Mmzgoncs ™
9&o3L Ima(zo3ms: Mgbdmbogb@gdlb Mogn 3ocmbggdobomgal Mbws g3sbybom, bmmm wo-
©gdomo 3abmbal 53980 398mb393530, 83585300 mgmbmggdmman godmzmamgdabe

1 Macagno, F., Walton, D. (2014). When Words Are Emotive. In Emotive Language in

Argumentation (pp. 5—29). Cambridge: Cambridge University Press.
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©d dmsdgdmomadgdal goDosmgds 08 3mbzM g mmo ggMmsdgdol Jomomgdoom, Mmdmgdo(s
390&Ommo bgmgm@odgdob dgwmgasm domzgb dndstmmmo godmsnmnbgal 3mbdqd-
bE3do dmabdabgl. 33emg3z0b dgmgagdo dgLodsdobo 3Mm(396@mma 35R39690mgdom J39-
dmo sM0b 3mzgdmmoa. gbmdmago dmbso(3989d0b sbomnda 3o 393mamd 3909330 0dbgds
Bom3mmagbomo.
659> 1. bgngds-35dbmsnmnbgn s
39m&Yhgmoa bgmgm§adgda bajs@mgzgmmda

dggombgs ©odb NG o6 30(30

Mo gd398m, Hm8 ogdzgbo gcdbmdgdal/gdmzngdo
5®3LbBmMn, 56 Jgmbadadms, Mo@ash mgzgbl 55% 45% -

3G nmsdo Jomgdmm bmmdgdlb gbnbssmBogagds?

Mo gd398m, Hm8 mgdzgbo 8mbadMgdgda s n@ggdo
3(3000600 56 B GO YYMns, Moasb 0396l o o
3G n©sdo Bomgdam bmnmdgdbs s Jommasb 75% 25% -

sbm 06 9dme Bmemmeobgdlb gbnbssmdmyaqgds?

@ordgzodo, MHmA 3g@nbdg@ow gdmomMon Mgegomgdo,

MmEqbsz bogombo 3nm@memmm LG gMmgmEn3gdlb gbgds? 60% 40% -

9930 019y dgadotznom bsgymomotn 3mbadmgdgdals
LobBm@gd0 BbmEmE 0d0@™3, H™M3 nbobo mdz9bL 45%, 55% -
3G amsdo Bomgdmm bmm3gdlb gbnbssmBogagds?
030 dg@o(36yMBomd© 56 bs 3mman o9
3086d36000, Moasb mdzgbo gMdbmdgdo wo
3mbadEggd0 sMabbmmMa 56 3gbadadmm dnoRbagl, 45%, 55% -
500356 0bobo 0d396L FME@GNEsdo Jomadym bmMIgdL
96065508a98m©bg6?

Babs dg300b3980086 358mBEnbatyg, mzmmom myy osMs,

3 3B Onmo bGgMgm@ndgdoo gsb63oMmdgdayma 60% 40% -
30bmo0m0bgob gogmygbs gobgozmosm?

D3E0m 09 36, MHm3 godmsnmnbanb gb dgdmbzgzqda

BababbamasbdMobmmo, go3bmdngmgdmmo nym? 30% 40% 30%

BAmam( gbgosgm, Mgbdmbrgb@os 1898 gbmds mgmal, GmA 3nmEAyma bLEGg-
Mgm@n3gdoom gob30mmdgdmmo gbagmmmann@o dobadnmaz0ob YoMymaynma gogemgbs
3563000000, 13(30 ©3o3MMYYm®, LENgds-gsbmsnmnbanl Bobody gomzzgnm Lod-
&3039L 06560RNb7396. 5bndbmmolb dgbobgd 3@ y3zgmgdL ggMmdsmuMa 35603mma(3000m
353mB3g99mo, Josmmgolb bLsbosbm gogmgbol s3m(36mdals Mbstn, Mady (s 33mg3z0b dgogag-
30l 3Mm396@mo 35R396939m0 B0m0mgdL. 535Lmsb gMmsw, 0b Bog@0, Hm3 3gmagzal
3mbobomgms 360336gmmzeba Boboma sm0sfgdl, Mm3d 3umEgegm bEgMgmEndgddy
o3dbgdnmo gsbmsonmnbgol gogmgbs asbmsnsm, 838 30(390L 03sl, M3 Jomgg-
0 3bomasdMEgdobmzal smbndbmma dobadygmaszoma Goddongs (36mdamoas, Moz dsma
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3mEbobs s g5(36mdngMmadol mbybg 398 y39mgdl. gaMms 580bys, 33mg398 shggbs, Hm3
AgL3mbgb@ms 0358 gbmds mgmal, H™3 s5mbadbyma gbogmmmaoyma dobodmmszo-
ol 3sm dogM godmzeomon dgdmbzgzgdn o6 aym Bobsbbamasbdmobmma, bmmm Bsbowma
360364 mob s 3033063800 g¢3Lb god8mmd3eadl, Moy (3ombabao 89@y39emgdl Hgbdmb-
9680 Mmd0gd@nemdsbs s 36080 Mmoo sDMM36930L Jomam mbgby.

4.2. 3603365mmdab LgdsbGnzmMmo (33emomgds
LENa3dd-33dm30m0baalb 3mbGgdLE3n

4.2.1. 396gmaymmo bgmgm§adgdab sdbsbzgemn bgdsbBozs

083060y dobamodg 05330639003 gobbabomggmo 3ol abgn@bobomgol ©sds-
bobosmgdgmao dgbsdhRbggo Egbogbz0s gsdmagmabs, 39Mdmm, 39bgMmab sbm oM gde-
o bgdeb@ogol Logecdy 3nmEGAYma bEgHgmE03gdom gob30mMdgdemo godrmsncmnb-
30b 3mb@qdL@dn. MgLdmbrgbB o sbdsmgdam Im3mggdmmo gbmdmngn dmbs3gdgdom
o9y 308bggmgdm, smbndbymo Gndob ©obgmML3n boMow 3sdmo3z39mgds aqbogfme
Amgdbmob 0835330690 mmo dmmmEabgdal 80860d3bgma asdmbomggadgda. MgLbdmb-
©gb@ms mddom, ggbwgfnma LGgMgmGndgdol s8Lsbggmo madbogyMo gMmgnmgdom
©3@300mmds 9bsd Fomndg Momymanmn gbogmmmaoym@o asgmgbs admbos megmexg-
90nmmdabs ©s ®30039g8sbgdal Jgmboo. s@badbmma bodlb mbzsdlb bLydsbdn ol 360d-
369mmdal bmznsm&o ©absdogzabs s 3oMmgbamoa smddab gm®damgdsdo.

396dme, 3gmEnenm bEgMmgmEndgdbs s bBads@nds(300Dy oGMdbgdmmo gob-
ms0mabaol 3mb@gdLb@do Imbomdmg 0ygbgdl nbgm asdmbsmzed9dL, MmM3mgddocy boo-
@ 50Mg3mgds Jomadobs s 3835353980l Mo (36mgEgdabgym Lodmozngdmsb
3533mo3980L Nbsmbs s gbogmgdm o Mgognmgdsbmeb @s3s330Mgdamo g96mgen-
mo b ghgm@ndgdom 35b3nMmdgdmmo dmmmeabgda. 53sb ssbEMgdL nbgmo 8 gcdo-
96930b Logamdg, Mmam@gda(30s, 3535mM0md, ,33(30 bom, dgdo bod@d oizg godmakaby®;
»8M38M b3M s gomdgemn®; ,d980w goddemg mbos ngm®. smbadbymo dagsmomgdomsb Rsbl,
A3 Joogm Lodmgomgdsdn mMagg gq9bmgfmsb sbmznfgdyma bmznsmGa 36nd-
369mmdgd0 ,308dmgmdob® slsb ,g0dmgdel” dmnsdMgdl, bmmm Gmmgbs smbadbyma
&9630bgdo go8maygbgds obgo Logson 3MmbGgJLE 30, FmMEaLL(3 30MmM3bgds o6 gavy-
905, 96 56 ImJdggdl Labmasmgdsda 3ol 39bgMal dgbabgd @sed3zz0Mgdmmoa LB g-
Mgm@odnmo dmmmeobgdol dgbsdsdnbaw, nbobo obgm sgqd@u® 3603369mmdgdL odg-
696, BmamEnes ,babBo®, ©s 3obmsb sbmaMgdamo 3mbm@szngdo.

3969 mo LGgHgMEG3gdal 3Lsbggma LydsbGnzyma ghmgmgdo, sbgzg, Gom-
omE a3b309ds JoMogenm 39ML3g]&o390oLbs ©s Lsdmdsgmm 3Hmeggbool sGRg356msb
00539390693 3mbEgdLEG3dn. 5bndbymo aobbsznmMgdom sd@memnns amambgdmasb
803ommgdsda: Bog., ,amam o sdbgemms 3930(309807% 9L Joemolb bogdy smss”. 3baszbo
3085m0mgd00b RBL, MM JoBomm 3m68gJLE3dn dpgmdom bgbmeb sbmnmgden-
o bomgosma@o 3603369mmdgdo Jomb bomdmalabl, Hmame(s ,dmgmdscngdaenb®, ,do-
boamb”, 3Omygbonmo g5630m6M980L MmgambsdMoboom ,m059w@s8smb/dgdmomeml “0d
MM, AmEgbsg ®obLamo 3330300 ©S MZoMasbz0MMgdobygb LEMaggs ,m3bommab”,
w0M5bmEHIsemamob” s ,omsgommEmol” sgqd@ e o@30Mmggdl bdgbl dsb.
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Ro@ofgdyman 33mgg0l oMs6s3mad LagnMamgdm 3ngbgdslb Bomdmawaqbl 3mE-
Aamo LB gHgm@n3gdoom gs3mbggnmo gabmsnmabanl 3mb&gdbEdo abgma mgdbognca
960 gmadol bogomdg, MmBmgdaz 5003056L, MmamE(3 ,a56bbzog9dmmb" o6 (359 390-
am3db” sboboomgdgh. smbodbmmo §gbwgb(z0s 8dnMmm M0l s 3o3d0Mgdema ,356-
bbgo398 gemo@ Bsmdmbgbol”, ,a09mymeanl” (abg.: othering) (369dsbmsb.

3506393989 mo© BoMdmBgbs” 86 ,a53myme3s” (30 3gemo 30Gmzbgdgdobs s xa-
3900b 3nge bLbggdabogal weymaoma mgabgdgdal dogznmgbgdsl ©s 3o, ,bLbzgdow”,
‘a58mymgnmagdom”, ,a56Lbbgsggdmmgden” BoMmImBgbol gbmmgds.! g83nmoymo dsboemab
3bomnbol dgmgase asdm3zgmamo, bgdmembBgtoma 860d36gmmdal 3dmbg y39mody
»gombohabm §gMdnbo oMol ,dmmsmsdg”. asdmzombzolb dgwgagdal cmobobdsw, smbad-
bymo §gMdnbo Mb3mbrgb@gdol dndstmgdsdn nbgo 353mbgg398dn g8dmeygbgdosm,
mgbsz 0bobo o6 0D0sMgdwbgb Lagmggmmame ©s3330Mgdmm 6 ¢dg@gbmdals do-
9t 00ofgdyem dmbadEgdgdl Mgmogo® 56 3mmn@ogn® Lbsgombgdomsb wsjegdaig-
doo. bEBads-godmanMbanbs s 5s3nsbal BLngnzadg ol sIsbaMgzgmo aogmagbals
035mbsdGOLom, 3060dbymo GgMm3nbal bmznsmaEo ©s vx3gd@nMo 8603365mmdgda
30b635MGqool o6 LogoMmgdl.

9L3mMbB6@Ggdnb dogM sobobgmadamo basgbo dnbss@bol 3dmby Lbgs god8mbam-
4398980 dgdwgabsntsom gmgmb: ,obgomn Egbns’ o sbgmo bombos®; ,EGHswn3098L 396
dggbobsomdoyagdo’; ,gb bagomorggemms®. dmamt(y 3bgosgm, s0badbym gModgdl sgm-
®00693L 39mENEOnmo bmEmdgdobs s Lobmaswmgdsda ao3M39mgdemo bGgMgmEndg-
b0l 303560 3mbgm@®80bdal gobbymds. Bsdmmzmommagsb mommgemo mgdbognco 96-
gm0 35633999 IMmmEobl §860b, Imd3930L gMmaz6 LEbMEL sb5LgdL. smbad-
b gMobgddo ggmaMegonmo saomdmgdsfmgmds gsbobomagds, Hmam 3 ewagbomo
LESbEMENL Fgbadadabsw Imd3930L 356353063Mdgdgma samdgb@oa, 0d dgdmbggzsedacs
39, 099 5¢bndbyyma basbdEAmMzgbm Rofmbm 56 3930 dm@gmoa 3mB3Gg&mo d0Mmgbgdal-
mg0b Bommgdgmos.

a56Lbzo39dmma sDMNb 3Jmbg 0bnzngdal dodsMmgdsedn godmygbgdema dbasgbo
30dmbsmnd3539d0, HM3mgda(z 3NmEOemo 6m@dgdolb 96 babmasmmagdsdo ©sd3z0mMg-
o b gMgmE03gdal bymdgnbgdmmdsl @s badmmmmdslb 1bgsdlb bsdl, dscmn gMHdbm-
3g8abs 5 dImbadMgdgdol gongmaba@mgdol naMamem 0d(393056. ymggmogg 0356 dgbad-
Mo 30530560 s0dmmb Lo ggoms® me3dn, Lagnmatmo Lodstmmal LobbmMgdo ogg-
3009b s 3mDa(30580 oMM, Jabmgals sGsbabyGggma 56 Jommgdgmo mgsembabdMobgdo
30m30bmb, Moms 0d30 3oMnymoE, (39em393amdsm of 0gmdbmb, o3, megal dbMag,
3608 03mmo 5BOHM3bgdab bsnl ©og3900985L 3 Mmabb3mdl. gb ¢3565L36gma 3o gob-
000630l gPm-gMo yzgmedy Lodasbm Jggal Bocdmsoagbl. gotms 53abs, ,a5bLbgs-
3900mmdsbmsb” sbmzoMgdgmo bgdsbGogolb 3Jmbg mgdLbo ol go8mygbgds, asdrsnomab-
a0l 3mb@gdL@3n, gobbsgmmmgdam Lobasbm dgadmgds ngmb 03306 gLmdgdol Bomdm-

' Rohleder, P. (2014). Othering. In Teo, T. (Eds.) Encyclopedia of Critical Psychology (pp. 1306 —
1308). New York: Springer.
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STIGMA - GASLIGHTING SEMANTICS:
LANGUAGE, MANIPULATION AND
CULTURAL STEREOTYPES IN GEORGIA

Valeria Purtseladze '

Abstract

The present article concerns the issues of linguistic semantics in the context of gaslighting
mobilized through the cultural stereotypes widely accepted in Georgia. Empirical material
was obtained from the students of Javakhishvili Thilisi State University (Faculty of Human-
ities, Faculty of Psychology and Educational Sciences, Faculty of Social and Political Scienc-
es). The theoretical framework of the study is linguistic semantics, in particular, Leech’s the-
ory of meaning. The value of the study is in its focus on the unconscious form of gaslighting
which is widespread in different social contexts. Despite the growing interest in mental health
and psychological manipulation, the fact that unconscious gaslighting, which often remains
unnoticed, is no less harmful than conscious, preplanned manipulation, is often neglected.

The study shows that most respondents had personally experienced a negative influence of
gaslighting especially when they were criticized and shamed by older generation in Georgia.
Specific cases of gaslighting are mostly related to gender and cultural issues (politics, reli-
gion) and contribute to stigmatization. The analysis of empirical material demonstrates that
certain semantic changes are observed in such discourse. In particular, the social meaning
of the lexical units used by the speaker (manipulator) acquires affective connotation, which
has a negative influence on the listener’s (victim’s) self-confidence and makes them question
correctness of their perceptions.

The study also demonstrates that the Georgian youth is aware of the above manipulations,
can identify them and is less susceptible to the negative influence of gaslighting.

Key words: gaslighting, psychological manipulation, linguistic semantics, cultural stereo-
types, gender

1. Introduction

Personality develops through the interaction of genetic characteristics and social con-
texts. In addition, language, as the main medium of communication, significantly contrib-
utes to the formation of the perceptual system and behavioral habits. Therefore, it is logical
that the cultural stereotypes in the collective conscioucness of society largely determine
the individual’s self-perception as well as the models of interaction with other people.?

In Georgia, like in many other societies, cultural stereotypes have a significant ef-
fect on a personal identity. In the last decades, the Georgian mentality, which had been
traditionally patriarchal, underwent important transformations. The rigid frame of thinking

' Valeria Purtseladze — PHD in Philology, TSU

2 According to the principle of linguistic relativity (Sapir — Whorf theory) language influences thought.
Ottenheimer, H. (2009). The Anthropology of Language: An Introduction to Linguistic Anthropology.
Belmont, CA: Wadsworth.
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established in the Soviet Union has been replaced with the European values. Such a
dramatic shift in the paradigm caused ideological conflict between generations. The dif-
ference in perspectives is naturally reflected in personal relations and verbal communica-
tion. However, interpersonal communication goes beyond the transmission of information,
because language is an instrument used to perform certain functions ' (Jakobson, 1960)
and speech acts 2 (Austin, 1962; Searle, 1969). This means that not only do we express
what we want to say, but we also negatively influence the other person’s reality percep-
tion, which is often the case. It is the context where the concept of gaslighting becomes
extremely important.

Gaslighting is a psychological manipulation which forces a person to question one’s
own feelings and the correctness of one’s perceptions.® This phenomenon goes beyond
the field of psychology and extends to social and sociolinguistic contexts (Sweet, 2019;
Catapang Podosky, 2021). As a social phenomenon, gaslighting is used as an instrument
to gain influence and power in different social environments, such as interpersonal rela-
tions, legal system, employment, and politics (Ruiz, 2020; Spear, 2023, etc.). From the
sociolinguistic perspective, the mechanisms of gaslighting effect involve linguistic order
(Catapang Podosky, 2021). However, it should be emphasized that despite researchers’
growing interest in this phenomenon, gaslighting as a kind of discourse, has not been
much studied from the linguistic perspective. In my opinion, gaslighting, as a linguistic phe-
nomenon mostly uses specific speech patterns, namely assertives (Purtseladze, 2024). In
the present study gaslighting is examined from the linguistic perspective in the context of
Georgian cultural stereotypes.

The value of the present study is in its focus on the so-called unconscious gaslighting
4. This form of psychological manipulation is often encountered in different social contexts.
Even though modern world shows a growing interest in mental health and the instruments
of psychological manipulation, unconscious gaslighting often remains unnoticed by a vic-
tim or the person it is directed at. Despite being unnoticed, its effect is as destructive as
that of a conscious, preplanned psychological manipulation.

To obtain empirical material we conducted interviews with the students of Javakhish-
vili Tbilisi State University (Faculty of Humanities, Faculty of Psychology and Educational
Sciences, Faculty of Social and Political Sciences). The interview results showed that the
majority of respondents had repeatedly experienced the effect of gaslighting rendered
through cultural stereotypes, especially when they were subjected to criticism and rep-
rehension on the part of older generation living in Georgia. In such case, the linguistic

' Functions of Language. Jakobson, R. (1960). Linguistics and Poetics. In T. Sebeok (Ed.), Style in

Language (pp. 350-377). Cambridge, MA: M.I.T. Press.

2 Speech Act Theory. Austin, J. L. (1962). How to Do Things with Words. Oxford: Oxford University
Press; Searle, J. (1979). Expression and Meaning. Cambridge: Cambridge University Press.

APA Dictionary of Psychology. APA.org. American Psychological Association. Retrieved May 20,
2024.

Wilson, V. (2024) Unconscious Gaslighting: What Is It and How to Manage It. Exceptional Futures,
https://www.exceptionalfutures.com/unconscious-gaslighting. Retrieved March 3, 2024.
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semantics of gaslighting mainly involved the concepts associated with gender and socio-
cultural aspects (politics, religion). When viewed from the given perspective, gaslighting
involves stigmatization’ because it intensifies a negative impact of cultural stereotypes
through the devaluation of the ideas and feelings of the person who is the target of manip-
ulation and, also, by emphasizing his/her difference.

2. Method

The study was conducted in two stages. The students were asked to participate in an
anonymous interview with the aim of obtaining information about their personal experience
with gaslighting. In particular, respondents were asked to list the phrases they often heard
in the context of gaslighting mobilized through cultural stereotypes.

Twenty students agreed to participate in the study. The average age of respondents
was 19. All of them were of Georgian nationality. A relatively small number of participants
could be explained by the specificity of the study: The study did not aim to present the
results of a large-scale social survey; its purpose was to conduct the semantic analysis
of those lexical units that are used during manipulative gaslighting and, at the same time,
are based on cultural stereotypes. In particular, we will focus on the actualization of the
meaning of frequently used words (concepts) during this kind of discourse. The semantic
analysis of lexical units was based on G. Leech’s theory of meaning, in particular, the clas-
sification of meaning (Leech, 1981).

Traditional methods (analysis, synthesis) were applied to the empirical data. As it
turned out, the young people living in Georgia become the targets of gaslighting because
of gender related issues, ideological and political opinions, career prospects and emigra-
tion, choice of a partner in romantic relationships, cross-cultural marriages, appearance
and dressing style. The linguistic context of gaslighting reveals a certain semantic trend:
the lexical units (concepts) used during discourse, acquire a new affective connotation
in addition to the well-known social connotation. This phenomenon is discussed in more
detail in the below sections.

3. The meaning of word and gaslighting

Semantics, in a broad sense, studies expression of meaning through language. In
addition to the definition of the word given in the dictionary, meaning, also, comprises all
the hues of the associations linked to this word. The purpose of semantics is to examine
all the ways in which the word is expressed and used in a particular context in the course
of verbal and non-verbal communication.2 G. Leech, a well-known linguist, who studied a
complex and versatile world of meaning, largely influenced the development of linguistic

' Stigmatization by Shame. In the modern world, it refers to the labelling of individuals in a social

context. Sh. Gabunia (2013). Introduction into LGBT journalism. Tbilisi: Identity (in Georgian)

Britannica, T. Editors of Encyclopaedia (2024, May 14). Semantics. Encyclopedia Britannica.
https://www.britannica.com/science/semantics
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semantics, as a discipline of linguistics. G. Leech argued that the meaning of word cannot
be studied without considering sociolinguistic factors because one and the same word
may have different connotations in different contexts.' According to Leech’s theory, a lexi-
cal unit, in addition to its denotative meaning, might have additional meanings depending
on the context (Leech, 1981).

In this study we focused on two types of meaning: social meaning and affective mean-
ing. Social meaning is assigned to the word by society. These historically developed con-
notations determine interpretations of the word by members of individual cultures or social
groups because they comprise certain metalinguistic dimensions,such as socio-cultural
norms and values, historical experience, the current dynamics of power, etc. Differently
from social meaning, affective meaning refers to the emotions evoked by a lexical unit and
the subjective interpretations which exist in the form of psycho-emotional reactions elicited
in us by individual words (Leech, 1981).

Expression and perception of meaning are extremely important in the context of gas-
lighting. Since gaslighting is a verbal manipulation in the first place (Purtseladze, 2024),
it is largely based on a specific use of linguistic constructs, which, among other things,
implies their distortion to manipulate the victim and exert a psychological influence upon
them. Therefore, the identification of such attempts aimed at distorting the meaning is very
important for the effective resistance to verbal manipulations.

Empirical data show the following: We encounter semantic transformation of social
meaning into affective meaning in the stigma-gaslighting context, when the speaker/ma-
nipulator uses the social connotations of lexical meaning in an abusive way to evoke in the
listener specific emotional reactions; e.g. when the manipulator uses the opinions, tradi-
tions and cultural norms established in the society to evoke negative emotions like shame,
guilt feeling or fear in the victim. In such cases, semantic changes serve the achievement
of the destructive effect characteristic of gaslighting and intensify the psychological in-
fluence over the victim because the affective meaning belongs to the sphere of emotive
language? and, consequently, becomes the instrument for the manipulation of human emo-
tions because of its ability to influence the listener’s decision. Therefore, in the stigma-gas-
lighting context the affective connotations of lexical units are a means of psychological
manipulation.

However, it should be noted that the phenomenon in question is often unconscious,
which means that people use gaslighting as a manipulation instrument unconsciously,
without any intention. This is often the case when people of different generations com-
municate with each other. The next section concerns the semantics of stigma-gaslighting
specific of the Georgian reality.

' Ramtirthe, P., Ovhal, M. (2024). Geoffrey Leech’s Seven Types of Meaning. Journal of Research

Administration, 5(2), 11465-11469.
Retrieved from https://journalra.org/index.php/jra/article/view/1242

Macagno, F., Walton, D. (2014). When Words Are Emotive. In Emotive Language in Argumentation
(pp. 5—29). Cambridge: Cambridge University Press.
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4. Semantics of stigma-gaslighting in Georgia
4.1. Interview results

The interview was conducted in two stages: respondents had to answer a number of
questions, and, in case of the positive response, were asked to share their impressions
and experience by listing those phrases which they had heard in the context of gaslighting
mobilized trough cultural stereotypes. The study results with the corresponding percent-
age are given in Table 1. The analysis of linguistic data is given in the next section.

Table 1. Stigma-gaslighting and cultural stereotypes in Georgia

Question Yes No Don’t know

Have you been told that your feelings/emotions are
incorrect or irrelevant because they contradict the 55% 45% -
accepted cultural norms?

Have you been told that your ideas and opinions are
incorrect or unrealistic because they contradict the 75% 25% -
accepted cultural norms or the associated expectations?

Have you been told that you are too emotional when it
comes to cultural stereotypes?

Have you questioned correctness of your ideas only
because they contradict the accepted cultural norms?

60% 40% -

45% 55% -

Have you felt humiliated or inferior because your
feelings and opinions were considered incorrect or
irrelevant since they contradicted the accepted cultural
norms?

45% 55% -

Stemming from these questions, do you think that you
have experienced gaslighting mobilized through the 60% 40% -
cultural stereotypes?

Do you think that gaslighting was used in your case
consciously, in a predetermined way?

30% 40% 30%

As we see, most respondents believed that they had experienced a negative influence
of the psychological manipulation mobilized through cultural stereotypes; in addition, they
thought they had been somewhat resistant to its influence. Respondents were able to
identify the specific cases of harmful influence which is demonstrated by the percentage
shown in the table. As seen from the table, a large part of the study participants had expe-
rienced the influence of gaslighting mobilized through cultural stereotypes, which proves
that the Georgian youth is familiar with this kind of manipulation and that the level of their
awareness is sufficiently high. Although the majority of respondents believed that the psy-
chological manipulation experienced by them was not intentional, part of respondents was
not quite sure about its unintentional character, which points to the fact that respondents
were impartial in their judgment and critically approached their personal experience.

196 Georgian Psychological Journal, Vol.6, Issue 1, 2024. ISSN 2667-9027



Stigma — Gaslighting Semantics: Language, Manipulation and Cultural Stereotypes in Georgia

4.2. The semantic change of meaning in the stigma-gaslighting context
4.2.1. Semantics reflecting gender stereotypes

The analysis of empirical data revealed a large amount of gender related semantic
material in the context of gaslighting mobilized through cultural sereotypes. Linguistically
loaded material obtained from the respondents contained quite a few expressions denot-
ing expectations related to gender roles. The respondents noted that the language loaded
with the lexical units reflecting gender stereotypes had a negative effect on their self-con-
fidence and self-esteem, which points to the role of semantics in the formation of social
dynamics and personal perceptions.

To be more precise, when gaslighting is mobilized through cultural stereotypes and
stigmatization, the speaker uses the utterances which clearly refer to a man’s and a wom-
an’s ability to cope with life difficulties and the expectations determined by the gender
stereotypes related to psycho-emotional responses. This is proved by the abundance of
expressions such as: ‘You are a man, so you should be stronger’, “You are a girl, so you
should be more resilient’, “You should better endure difficulties’. The above examples show
that in the Georgian society the social meanings related to both genders imply ‘resilience’
and/or ‘endurance’, but if the above terms are used in the situational context when the
person does not accept the gender-related expectations established in the society or acts
against them, they acquire a different affective meaning (e.g. ‘weak’) and are linked to the
corresponding associations.

The semantic units reflecting gender stereotypes are also abundant in the context of
career prospects and future vocational choice. These semantic units are mostly used in re-
lation to women (e.g., ‘Are not your ambitions too high for a girl?’ ‘It is not a woman’s job.’)
Similar examples show that in the Georgian context gender-related social meanings as-
sociated with women are ‘modest’, and ‘domestic’. In terms of professional development,
the social meanings related to women are ‘modest/narrow-minded’, whereas a healthy
ambition and the willingness to develop oneself have a negative affective connotation
(e.g., ‘queer’, ‘crazy’, ‘unfeminine’).

4.2.2. Semantics reflecting ‘difference’

Another, no less important finding, is the abundance of the lexical units referring to the
difference of the person. This tendency is closely linked with the connotation of ‘difference’,
‘outcast’, or the notion of ‘othering’.

Othering is the attribution of negative chracteristics to someone by an individual or
a group which emphasizes their exclusion and positions them as ‘different’, as ‘others’.
According to the results of the empirical analysis, the word ‘betrayer’ is the best example
of othering as described above. This word has been used in relation to respondents when
they did not agree with the widely shared opinions about political or religious issues. Its

' Rohleder, P. (2014). Othering. In Teo, T. (Eds.) Encyclopedia of Critical Psychology (pp. 1306 —
1308). New York: Springer.
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destructive effect on human psyche (stigma-gaslighting effect) as well as its social and
affective meaning are self-explanatory.

Here are more examples of expressions with similar meaning: ‘This is the local rule’,
‘People are like this here’, “You can’t go against traditions’, ‘This is Georgia’. The meaning
of the listed phrases can be generalized as a conformist attitude to cultural norms and so-
cial stereotypes. Each lexical unit creates a specific expectation and emphasizes a certain
behavioral standard. In these phrases geographical location is used as an argument for
acting in accordance with the established standards, even when this way of thinking or
behavioral model are unacceptable for the person.

Similar expressions used in relation to individuals with a different way of thinking
which emphasize the inviolability of cultural norms and the established social stereotypes
are used as an instrument for the devaluation of the person’s ideas and feelings. As a re-
sult, the person might doubt oneself, doubt correctness of personal ideas and give up or
accept undesirable opinions she/he does not agree with in order not to feel excluded and
isolated, which, in its turn, has a negative effect on critical thinking. The latter is the worst
result the gaslighting effect may have. In addition, the use of the vocabulary associated
with ‘difference’ in the context of gaslighting could be especially harmful for minority repre-
sentatives, because it strengthens and intensifies the negative stereotypes held in relation
to such groups.

5. Conclusion

The present article concerns gaslighting mobilized through the stereotypes and stig-
matization charcateristic of Georgian reality. It also discusses the linguistic means (in par-
ticular, lexical semantics) specifically used for its realization. The study shows that such
discourse is abundant with gender-related vocabulary which strengthens social stereo-
types even further and reinforces the stigmatization of individuals and groups. In addition,
the semantics associated with ‘othering’ is quite prominent, which makes the effect of
psychological manipulation even more harmful because it evokes the feeling of exclusion
when the person opposes the established stereotypes with a word or action.

The analysis of empirical material shows some changes in the meaning of lexical units
used in the context of gaslighting that is related to cultural stereotypes. In particular, a kind
of semantic transformation is observed during which the social meaning of lexical units is
transformed into affective meaning that intensifies their negative connotation. It is import-
ant to underline this kind of semantic change because affective change is a dimension of
emotive language which makes the psychological effect of gaslighting even more destruc-
tive. The abovesaid emphasizes the significance of linguistic semantics in the formation of
the individual’s personal perceptual systems, as well as its importance in the formation of
social dynamics. All this proves that we need to be more careful and empathic when using
linguistic resources.

The study demonstrates that most respondents were familiar with this kind of psy-
chological manipulation, could identify it in the relevant context and despite a negative
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personal experience were less susceptible to stigma-gaslighting influence. This indicates
that the Georgian youth is aware of gaslighting as a phenomenon and possesses some
knowledge about it.
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In Memoriam

NATELA IMEDADZE - RESEARCHER
AND PEDAGOGIST

Irakli Imedadze'

Natela Imedadze (1929-2024), a prominent representative of the Georgian psycho-
logical school, passed away. She was a candidate of psychological sciences (1958), a
doctor (1972), and a professor (1986). She was a member of the Academy of Educational
Sciences of Georgia. N. Imedadze studied psychology at the Faculty of Philosophy of Thili-
si State University and took the postgraduate program of the D. Uznadze Institute of Psy-
chology. In 1957 she began working at this same institute, initially at the genetic psychol-
ogy department and later at the educational psychology department. From 1973 to 2006,
she headed the psychology department at Thilisi Pedagogical Institute (which later gained
the status of university), delivering fundamental courses in general, child, and educational
psychology. Until the end of her life, the main focus of her courses was the psychology
of foreign language teaching. Also, she lectured and provided consultations at higher ed-
ucation institutions in Tbilisi and other cities of Georgia. Since 2010, she held the title of
Professor Emeritus at llia State University. N. Imedadze was a member of the International
Association for the Study of Child Speech and regularly participated in congresses of this
association (Budapest, Krakow, Vienna, Cologne, Istanbul, Warsaw, San Sebastian) and
various scientific forums of different levels. She represented Georgia at several interna-
tional congresses of psychologists (Moscow, Tokyo, Leipzig). N. Imedadze’s works have
been published in Georgian, English, and Russian. Under her supervision, about 30 dis-
sertations have been defended in general, educational, and child psychology.

N. Imedadze’s main research directions included: pedagogical and child psychology,
child speech, specifically bilingualism and second language acquisition; emotions, partic-
ularly anxiety and stress.

N. Imedadze’s candidate dissertation focused on the psychological mechanisms of
early bilingualism. The empirical material presented in the dissertation was obtained as
a result of implementing the “one person — one language” model; the stages of forming
two language systems were confirmed: mixed speech and the differentiation of the two
languages, which are interpreted in terms of D. Uznadze’s general psychological theory
of disposition. As she herself remarked, the model of disposition as an unconscious read-
iness for behavior logically aligned with the observational material she collected. Through
experimental study of second language acquisition, she conceptualized bilingualism as a
developing system of the interrelationship between two languages. N. Imedadze contin-
ued to investigate the problems of bilingualism, this time in the context of the assimilation
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of the Georgian language by national minorities living in Georgia (Armenians, Azerbaijan-
is) and the preparation of teachers for them.

Meanwhile, N. Imedadze was researching the emotions of preschool and school-aged
children, specifically anxiety. She developed a projective methodology for measuring anxi-
ety in children, which is widely used both in Georgia and beyond. The empirical study also
focused on the peculiarities of the coping strategies for overcoming anxiety among ado-
lescents. In this context, the research aimed to clarify how stress affects the personality
traits of adolescents. N. Imedadze, along with colleagues, conducted extensive research
on stress coping strategies among adolescents from displaced families. The study showed
that these adolescents tend to adopt more effective stress coping strategies at an earlier
age. The findings of the research were presented at the European Congress on Adoles-
cent Research in 2010.

Since the 1980s, N. Imedadze participated in several international projects focused
on cross-linguistic research of children’s speech (in collaboration with the Universities of
Berkeley, Vienna, and Cologne). She identified psychological laws governing the acquisi-
tion of Georgian as a native and second language by children. Between 2001 and 2003,
N. Imedadze took part as a co-director in a large cross-cultural project with psychologists
from the University of Bern titled “The Daily Engagement of Georgian, Swiss, and Norwe-
gian Students”, with the collaborators participating in the project as well. The results were
discussed at several congresses on adolescent psychology (in Milan and Porto). N. Ime-
dadze delivered courses of lectures on the psychology of bilingualism (in Budapest) and
psycholinguistics (at the University of Cologne). The study of fundamental psychological
mechanisms of bilingualism and age-related regularities in the acquisition of a second
language brought Professor N. Imedadze an international recognition.

In a book published in 2017, N. Imedadze generalized the research conducted over
20 years regarding the cross-linguistic analysis of the speech development of Georgian
children. The book presents both general and specific characteristics of the speech de-
velopment of Georgian-speaking children, such as the early emergence of ergative con-
structions against the backdrop of the child’s manipulative activity, the abundance of verb
prefixes in motion verbs, and the influence of grammatical and lexical features of the lan-
guage on the differential perception of objects. The author termed this phenomenon “the
verbal determination of non-verbal behavior.”

Natela Imedadze dedicated over seven decades to serving science and education.
She made a significant impact on psycholinguistics and nurtured several generations of
specialists. Everyone who knew her will remember her as a person endowed with rare
personal qualities, full of kindness and benevolence.
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